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Preface 
 

As one of our ETI Malta Outputs on the CLIL4U EU Project (2014-2016), my colleague Lindsay 

Walter and I authored The CLIL4U Guidebook, which was downloaded more than 500,000 times 

during the course of the CLIL4U project.  

From 2018 to 2021, ETI was involved in another project (COOL), for which I was tasked to prepare 

a Guidebook for the Clilstore tool which we were developing. The resulting COOL CLIL Practitioner 

Guidebook was based on what I wrote and adapted slightly to target a Higher Education 

readership. My original Guidebook, which caters for teachers from Primary, Secondary and Post-

Secondary schools as well, is now included in this Guidebook. 

Clilstore is tool which allows teachers to design their own multi-media online lessons in different 

languages, resulting in a database of units/lessons that teachers have designed and other 

teachers can use. The novelty about this online tool is that when reading a text, learners can look 

up words in dictionaries that appear in a frame which sits side-by-side next to the reading text. 

This Guidebook incorporates the CLIL4U Guidebook which was written for the CLIL4U Project and 

is updated with sections which I wrote for the COOL Project, where I describe the Clilstore tool 

and provide step-by-step instructions on how to use the tool.  

Those readers who have already read through the CLIL4U Guidebook can skip the first part and 

go straight to Chapter 6, where the focus is on Clilstore. 

We hope you will find this updated Guidebook useful, and that you will make the most of CLIL 

and Clilstore with your students.  

Remember, besides the dictionary facilities and multimedia options that Clilstore units provide, 

and the opportunity for teachers to design custom-made lessons for their students, there is also 

the continued use and practice of language through access to many other units on the database.  

Moreover, with the record vocabulary option, students can store and recycle language ... 

enabling learning. More about that later in the Guidebook. 

 

Language learning involves 

recycling language 
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The front-page photograph was taken by myself. I would like to take this opportunity to explain 

the choice behind the imagery. 

L ǎŜŜ ǘƘŜ DǳƛŘŜōƻƻƪ ŀǎ Ψ! DŀǘŜǿŀȅ ǘƻ /[L[Ω ōŜŎŀǳǎŜ ƛǘ ŎƻǾŜǊǎ /[L[ ŀƴŘ ǘƘŜ ǊŀǘƛƻƴŀƭŜ ŀƴŘ 

techniques behind the CLIL approach to teaching and learning. Any newcomer to CLIL will find 

ample information to discover what CLIL is all about in the first part of the Guidebook.  

¢ƘŜ ŀǊŎƘ ƛƴ ǘƘŜ ǇƘƻǘƻ ŀƭǎƻ ǊŜƳƛƴŘŜŘ ƳŜ ƻŦ ŀ ŦŀǾƻǳǊƛǘŜ ƭƛƴŜ ƻŦ ƳƛƴŜ ŦǊƻƳ ¢ŜƴƴȅǎƻƴΩǎ ǇƻŜƳ 

Ψ¦ƭȅǎǎŜǎΩΥ 

ά¸Ŝǘ ŀƭƭ ŜȄǇŜǊƛŜƴŎŜ ƛǎ ŀƴ ŀǊŎƘ ǿƘŜǊŜǘƘǊƻΩ 

DƭŜŀƳǎ ǘƘŀǘ ǳƴǘǊŀǾŜƭƭΩŘ ǿƻǊƭŘ ǿƘƻǎŜ ƳŀǊƎƛƴ ŦŀŘŜǎ 

CƻǊ ŜǾŜǊ ŀƴŘ ŦƻǊ ŜǾŜǊ ǿƘŜƴ L ƳƻǾŜέΦ 

However, rather than being an ever-receding horizon, which is never reached, the mastery and 

use of Clilstore IS definitely an achievable objective. Hence the lovely island of Gozo visible on 

ǘƘŜ ƘƻǊƛȊƻƴ ƛƴ ǘƘŜ ǇƘƻǘƻ ΧΦ within reach!  

 

Sandra Attard-Montalto 

Executive Training Institute Malta (ETI Malta) 
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INTRODUCTION 

 

Figure 1. Structure of Introduction. 

The Clilstore Journey 

Background 
The new Clilstore is an online tool which resulted as the product of 3 EU Projects. 

¶ TOOLS (2012-2014)     which produced the older version of Clilstore 

¶ CLIL4U (2014-2016)     which explored the CLIL approach to teaching 

¶ COOL (2018-2021)       the latest EU Project that built on the above two EU Projects 

 

The projects involved several schools, colleges and universities from a variety of countries and 

from different educational sectors, and the first two projects received extremely good reviews 

when finalised. 

 

TOOLS focused on creating an online tool where teachers could create material and link it to 

multiple dictionaries for students. In time, the tool became outdated. 

CLIL4U focused on creating CLIL scenarios and lessons, and also courses for teachers of CLIL who: 

1. Wanted to develop their language skills and knowledge in another language medium 

2. Wanted to find out more about new developments in CLIL Methodology 

3. Wanted ready-made resources using CLIL on several subjects. 

https://www.languages.dk/tools/index.htm#General_introduction
http://languages.dk/clil4u/index.html
https://languages.dk/
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COOL was aimed at updating and enhancing the Clilstore tool developed by TOOLS and combining 

it with the CLIL approach advocated by the CLIL4U project. 

Technology today is developing ahead in leaps and bounds, and if it were human, a technology 

ǘƻƻƭ ǿƻǳƭŘ ōŜ ŎƻƴǎƛŘŜǊŜŘ ΨǇŜƴǎƛƻƴŀōƭŜΩ ƛƴ р ȅŜŀǊǎΣ ǳƴƭŜǎǎ ƛǘ ƛǎ ǳǇŘŀǘŜŘ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ŎǳǊǊŜƴǘ 

trends and perceptions (ie the way an online tool looks and works). 

¢ƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ όŀƴŘ ǘŜŀŎƘŜǊǎύ ǿŀƴǘ ǘƻƻƭǎ ƭƛƪŜ Clilstore ǘƻ ΨǘŀƭƪΩ ǘƻ ƻǘƘŜǊ ƻƴƭƛƴŜ ǘƻƻƭǎ and the 

possibility to link online tools, to be able to enhance and embellish their lessons. They want to 

see a clean, fresh, modern look in the tools they use, and they want to experience seamless 

interaction between it and other tools, or commonly-used hardware such as mobile phones and 

tablets. The expectations from users of an online tool have risen. Tools that do not adapt will go 

the way of the dƛƴƻǎŀǳǊǎ ΧΦ and die. 

So primary among the aims of the new COOL project were: 

¶ To review the capabilities of Clilstore 

¶ To explore and improve functionality  

¶ To completely modernise the look and feel of Clilstore 

¶ To create and showcase exemplary Clilstore Units 

¶ To produce new self-help video tutorials and screencasts 

¶ To encourage the integration of a 5-C approach to CLIL 

 

The partners who worked on the 3 projects are listed at the end of this Guidebook. 
 

The COVID Pandemic and its Impact on Technology 

2020 will long be remembered in the future as a time when the world changed drastically. No 

area of life or sector in society remained untouched. 

In the area of education, the dynamic between teachers and their students changed beyond 

anything ever foreseen or envisaged. The main culprit, as we all know, was the suspension 

worldwide of face-to-face teaching in schools and other educational institutions at certain times, 

due to lockdowns, coronavirus outbreaks and the occasional spikes which impacted upon the 

opening of schools and/or quarantining of particular bubbles where infection had been detected. 

Where they could, educational institutions went online, despite several logistical hurdles. Were 

they prepared? 
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In the vast majority of cases, they were not prepared. Many did not have the infrastructure in 

place. Several teachers struggled to adapt materials for online use. Others, unfortunately, could 

not. They were overwhelmed. 

The only institutions who we could say were prepared were those who had already been 

delivering online courses. These were often asynchronous courses with very little face-to-face 

teaching, with materials placed online to be read in the learneǊǎΩ ƻǿƴ ǘƛƳŜΦ  

Even institutions which could open often had to have only half the class present because of social 

distancing. The other half might be viewing from home, or have their face-to-face lessons the 

following week, or on different days from the first half. The rest of the time, they accessed 

materials online.  

!ƴŘ Χ Ƴŀƴȅ ǘŜŀŎƘŜǊǎ worldwide panicked and went through extremely stressful times, trying to 

adapt to this new medium of teaching. Indeed, the change in medium resulted in several teachers 

who were wonderful teachers in a normal face-to-face environment ŦŜŜƭƛƴƎ ǘƘŀǘ ǘƘŜȅ ŎƻǳƭŘƴΩǘ 

deliver their best. 

Were we justified in not being prepared? After all, many institutions do not engage in regular 

online teaching, so pre-COVID, teaching online was a faint possibility and not a real and imminent 

situation. They might have had an online platform where materials are uploaded, but few were 

prepared for the reality of online teaching that teachers experienced this year. 

And yet, there is a quote that has been around since the late 90s, when CALL (Computer-Assisted 

Language Learning) was in its infancy: 

ΨTechnology will never replace teachers, but those who use technology will replace those who 

ŘƻƴΩǘΦΩ 

It has been difficult to source the original quote and who said it, because it has been repeated so 

often on the internet that the original source seems uncertain. However, I have been told by one 

of the team members (Kent Andersen from FAZ) in Denmark that he recalls the quote as: 

Ψ/ƻƳǇǳǘŜǊǎ ǿƛƭƭ ƴŜǾŜǊ ǊŜǇƭŀŎŜ ǘŜŀŎƘŜǊǎΣ ōǳǘ ǘŜŀŎƘŜǊǎ ǳǎƛƴƎ ŎƻƳǇǳǘŜǊǎ ǿƛƭƭ ǊŜǇƭŀŎŜ ǘƘƻǎŜ ǘƘŀǘ 

ŘƻƴΩǘΩΦ 

According to him, it comes from a speech by the provost of William and Mary College during the 

CALICO conference in South Virginia in 1993, which he attended. 

{ƻ Χ ǿŜ ŘƛŘ ƪƴƻǿΗ ²ŜΩŘ ƘŜŀǊŘ ǘƘƛǎ ǉǳƻǘŜ ōŜŦƻǊŜ ς many years before. 

Bizarrely, the image that keeps coming to mind when thinking about the teaching situation during 

the pandemic is that of the Titanic. One of the factors contributing to this disaster in 1912 was 

the fact that although the crew were aware of the lifeboats (insufficient in number though they 
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were), there had not been any practice drills for crew and passengers after leaving Southampton. 

No one was prepared and knew quite what to do when disaster struck. 

This COVID year has been a game-changer for many in the educational sector. Teachers who were 

plunged into the icy and inhospitable waters of instant technology are more willing to learn about 

technology and use certain technology tools which have a sound pedagogical basis. There is a 

realisation that being thrown in at the deep end necessitates swimming strongly, overcoming  

and surviving. 

¢ƘŜ ƭŜŀŘ ǘƘŜƳŜ ŦƻǊ нлнл ƛƴ ǘƘŜ 9¦Ωǎ 9ŘǳŎŀǘƛƻƴ ŀƴŘ ¢ǊŀƛƴƛƴƎ aƻƴƛǘƻǊ ƛǎ Ψ¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎ ƛƴ 

ŀ 5ƛƎƛǘŀƭ !ƎŜΩΦ ¢ƘŜ ǊŜǇƻǊǘ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜ ƻŦ ƭŜŀǊƴŜǊǎ ƛƴ ǎŎƘƻƻƭ ŜŘǳŎŀǘƛƻƴΣ ǘŜŀŎƘŜǊ 

competence in using ICT, learner attainment in reading, and the role of teachers in making 

Europe more multilingual.  

hƴ ǘƘŜ ǎǳōƧŜŎǘ ƻŦ ǘŜŀŎƘŜǊ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜǎΣ ƛǘ ǎŀƛŘ ǘƘŀǘ Ψ/ƻƳǇŜǘŜƴŎŜ ƻŦ ŜŘǳŎŀǘƻǊǎ ǊŜŦŜǊǎ ǘƻ 

their ability to understand and use digital technology and their capacity to use digital technology 

ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΩΦ 

The report highlighted a number of issues, including: 

¶ the lack of preparedness of teachers in using technology 

¶ the requirement to make better use of digital technology to reap the benefits of 
technological innovation to improve education 

¶ the need for support and the right environment for teachers to develop digital 
competences 

¶ the fact that pedagogical use of digital technologies depends on availability, accessibility 
and quality of ICT resources 

¶ underachievement in reading literacy 

¶ ŘƛǎǇŜƭƭƛƴƎ ǘƘŜ ƳȅǘƘ ǘƘŀǘ ǘƻŘŀȅΩǎ digital native students have a high level of digital 
competence 

¶ the increasing multilingualism in schools where all teachers become language teachers to 
an extent 

¶ Ƙƻǿ ǘŜŎƘƴƻƭƻƎȅ Ŏŀƴ ǎǳǇǇƻǊǘ ǘŜŀŎƘŜǊǎΩ ǿƻǊƪ ǘƻ ǇǊƻƳƻǘŜ ƳǳƭǘƛƭƛƴƎǳŀƭƛǎƳ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ǘƻ 
develop plurilingual competence 
 

Clilstore 

Enter Clilstore. The COOL project and its development of Clilstore anticipated the need for online 

resources. This online tool, which is completely free to use, can target the 4 main issues listed 

above, which were raised in the EU Education and Training Monitor 2020. 
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Clilstore can help: 

¶ Develop tŜŀŎƘŜǊǎΩ ŘƛƎƛǘŀƭ ŎƻƳpetences 

¶ Develop lŜŀǊƴŜǊǎΩ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜǎ 

¶ Help learners achieve higher levels of reading literacy 

¶ Tackle issues of multilingualism and aid both learners and teachers to overcome language 

barriers which impact on learning and teaching efficacy 

Although the tool had been developed by 2014, and already has a numerous base of users, the 

COOL Project has completely revamped and re-designed the old Clilstore into a more modern, 

streamlined tool. The interface has been changed to look and feel more modern; it is now more 

user-friendly and intuitive to use, and various sub-tools were added to make it easier to link to 

other external online tools. In addition, completely new functions were developed and added 

which did not exist before.  

Clilstore is now also hosted in the cloud, which prevents problems which used to occur due to 

bad weather, as the original server on which Clilstore was hosted was at Sabhal Mòr Ostaig 

(SMO), a college on the Isle of Skye where every subject is taught in Scottish Gaelic. 

So what does this wonderful tool do, in a nutshell? 

Many teachers (and their students) already use Clilstore to create online multimedia ΨUnitsΩ 

where: 

¶ Text is pasted into a Clilstore unit 

¶ Audio or Video related to the text can be embedded 

¶ Graphics can be inserted 

¶ Words can be clicked on, and their meanings looked up in well over a hundred different 
dictionaries 

¶ Links to other web-hosted information or online interactive exercises can be placed within 
the unit, so that the unit becomes a web-hosted page with an entire lesson 

¶ Students can store any new vocabulary they have looked up for recycling purposes 

¶ Teachers who give their students a link to their Clilstore Units can also see which words 
their students have clicked on most, which can help teachers target these words for 
recycling and further work. 

¶ Students can create Portfolios and invite their teachers to them so that their work can be 
observed 
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The CLIL4U Guidebook v.2 2021 with Technology-Enhanced Learning - Clilstore 

During the CLIL4U Project (2014-2016), the CLIL4U Guidebook was written by Sandra Attard-
Montalto and Lindsay Walter from ETI Malta (Executive Training Institute, Malta), with some help 
from Maria Theodorou and Kleoniki Chrysanthou from Intercollege in Cyprus, who provided the 
photos in the initial Guidebook. Those photos have since been replaced. 

The Guidebook provided a very useful introduction to CLIL, which is why the sections on CLIL 
methodology and the 5Cs, which play an integral part in creating units in Clilstore, are being 
completely retained in the new Guidebook (Chapters 1-5).  

Chapters 6-9 were written by Sandra Attard-Montalto for the COOL Project. 

Teachers who are well-versed in CLIL teaching and the 5Cs might wish to skip straight to the 
chapters which deal with how to use Clilstore and create units in Clilstore (starting from Chapter 
6). 

 

 Structure of Guidebook 

 

Figure 2. Structure of The CLIL4U Guidebook v.2 2021 with Technology-Enhanced Learning - 

Clilstore. 
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Terminology 

Throughout the manual, we have found it necessary to refer to the language that is usually used 

in the school/classroom, and the language being targeted in the CLIL Lesson. 

In the last 10 years, Europe has broken down its borders and has added many more member 

states. Mobility and trans-border migration is now commonplace. In addition, influxes of 

refugees and immigrants have resulted in the typical European classroom being a multi-national 

environment consisting of students with plurilingual abilities. 

Traditionally, linguists and language teachers used to refer to the native or mother language as 

being L1, and any foreign language studied as being L2. In the wake of EU mobilities and 

immigration, these terms are becoming obsolete.  

Referring to the language spoken in the host country as native or mother language ignores any 

migrants, ethnic minorities or nationalists and their own mother tongues.  Consider, for example, 

the case of an Ethiopian in Rome, a Bosnian in Malta, a Turk in Germany, or a homebred Catalan 

in Barcelona, a Welshman in Wales, or a Scotsman or Irishman speaking their own version of 

Gaelic. Using the term L1 ignores their heritage language or even perhaps their first language. 

And what about bilingual learners, as found in Malta or parts of Switzerland? The targeted 

language could even be an official language in their country. 

To compound difficulties, the use of English as a global language has resulted in many countries 

teaching English as part of the curriculum. English has now become mandatory in most European 

ŎƻǳƴǘǊƛŜǎ ŀƴŘ ƛǎ ǘƘŜǊŜŦƻǊŜ ƴƻǘ ŀƭǿŀȅǎ ŎƻƴǎƛŘŜǊŜŘ ŀ ΨŦƻǊŜƛƎƴ ƭŀƴƎǳŀƎŜΩΣ ōǳǘ ŀ ǎŜŎƻƴŘ ƭŀƴƎǳŀƎŜΦ  

After careful thought, we have decided to dispatch the terms L1 (for mother tongue/native 

language) and L2 (foreign language), and throughout the manual we will use the following terms: 

CƻǊ ǘƘŜ ƭŀƴƎǳŀƎŜ ǘƘŀǘ ƛǎ ǘȅǇƛŎŀƭƭȅ ŀƴŘ ǳǎǳŀƭƭȅ ǳǎŜŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΣ ǘƘŜ ΨƴƻǊƳΩ ǎƻ ǘƻ ǎǇŜŀƪΣ ǿŜ 

will use the term School Lingua Franca (SLF) as the language in which the class learns, operates 

and communicates. 

For the language which is being targeted to learn together with content, we will use the term 

Targeted Language (TL) or Additional Language (AL). These terms will be used synonymously. 
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/ƘŀǇǘŜǊ мΥ  !ƴ LƴǘǊƻŘǳŎǘƛƻƴ ǘƻ /[L[ 

 

Figure 1.1. Structure of Chapter 1 ς An Introduction to CLIL. 

 

1.1. The Progress of CLIL 

The term Content and Language Integrated Learning (CLIL) was launched during 1994 in 

conjunction with the European Commission.  This followed a Europe-wide discussion led by 

expertise in Finland and the Netherlands on how to bring language learning excellence, found in 

certain types of school, into mainstream government-funded schools and colleges. 

At the time, the launch of CLIL was both political and educational.  Ψ¢ƘŜ ǇƻƭƛǘƛŎŀƭ ŘǊƛǾŜǊ ǿŀǎ ōŀǎŜŘ 

on a vision that mobility across the European Union required higher levels of language 

competence in designated languages than was found to be the case at that point in time.  The 

educational driver, influenced by major bilingual initiatives such as in Canada, was to design and 

otherwise adapt existing language teaching approaches so as to provide a wide range of students 

with higher levels of compŜǘŜƴŎŜΩ aŀǊǎƘ όнлмнύΦ 

Now some twenty years later the concept of CLIL has emerged as not only a way of improving 

access to additional languages, but also bringing innovative practices into the curriculum as a 

whole.    

CLIL as an approach has slowly been gaining acceptance in European countries. In fact, in some 

countries, teachers are now required to use CLIL in their classrooms. The trend seems to be that 

CLIL will be used more and more in the future in most of the countries of Europe.  



 

 

 

 

17 / 161 
 

1.2       So what exactly is CLIL? 

Definition: 

 ά/[L[ ƛǎ ŀ Řǳŀƭ-focused educational approach in which an additional language is used for the 

learning and teaching of both ŎƻƴǘŜƴǘ ŀƴŘ ƭŀƴƎǳŀƎŜΦέ (EuroCLIC 1994)  

In simple terms, CLIL integrates both Content Learning and Language Learning. Using CLIL, 

students learn one or more of their school subjects in a targeted language, often English, but 

ǎƻƳŜǘƛƳŜǎ ƛƴ ŀƴƻǘƘŜǊ ǎŜŎƻƴŘ ƭŀƴƎǳŀƎŜΦ {ǘǳŘŜƴǘǎ ŀǊŜƴΩǘ ŜȄǇŜŎǘŜŘ ǘƻ ōŜ ǇǊƻŦƛŎƛŜƴǘ ƛƴ ǘƘŜ ƴew 

language before they begin studying. They learn the language they need for studying at the same 

time as they learn the subject.  

With CLIL, learning the content and learning the language are equally important. Both are 

important curriculum subjects for the students, and they are developed and integrated slowly 

but steadily. In the long term, students learn both the content and the new language as well as, 

if not better than, students who study content and language in separate classes.  

CLIL involves a change of focus in the classroom. When teachers use their schoolΩǎ lingua franca 

(SLF) for teaching, they can tell the students everything they want them to know, and the 

students can understand them. However, when they teach their subject using a new language, 

ǘƘƛǎ ƛǎƴΩǘ ǇƻǎǎƛōƭŜΦ .ŜŎŀǳǎŜ ƻŦ ǘƘƛǎΣ ǘƘŜȅ ƘŀǾŜ ǘƻ ǎƘƻǿ ǎǘǳŘŜƴǘǎ Ƙƻǿ ǘƻ ŦƛƴŘ ƻǳǘ ƛƴŦƻǊƳŀǘƛƻƴ ŦƻǊ 

themselves, and how to work and talk together to discover new ideas, so that using the language 

becomes part of the process of learning. In other words, the teachers have to change their 

methodology, and find different ways to help students learn. 

By doing this, the teacher prepares young students for the modern world, where people work in 

project teams; use other languages to talk to various colleagues and to communicate with people 

in different countries. They are expected to solve problems, plan their own work and find out 

things for themselves using a range of sources, especially the Internet.  

CLIL, then, is designed to prepare young people for the future. It provides the first step to learning 

and understanding independently. 

 

1.3. Features of CLIL 

Ioannou and Pavlou (2011) have identified three main characteristics of CLIL: 

a) The learning of an additional language (AL) is integrated in content subjects such as science, 

history or geography.  Students learn the target language through which the content is facilitated.   
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b) CLIL has its origin in different socio-linguistic and political contexts and CLIL relates to any 

language, age and educational level from pre-primary, primary, secondary, higher to vocational 

and professional learning. In this sense, CLIL responds to the EU lifelong learning programme 

proposal for all citizens, where multilingualism and multiculturalism is thought to promote 

integration, understanding and mobility among Europeans. 

c) CLIL is an approach which involves the development of social, cultural, cognitive, linguistic, 

academic and other learning skills, which in turn facilitate achievements in both content and 

language. (cf Mehisto et al 2008: 11-12). 
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/ƘŀǇǘŜǊ нΥ  ²Ƙȅ /[L[Κ 

 

Figure 2.1. Structure of Chapter 2 ς Why CLIL? 

One important reason for the introduction of CLIL is to help the education sector to prepare 

ǘƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ ŦƻǊ ǘƘŜ ǿƻǊƭŘ ƻŦ ǿƻǊƪ ƻŦ ǘƻŘŀȅΣ ŀƴŘ ƻŦ ǘƻƳƻǊǊƻǿ ŀǎ ǿŜƭƭΦ ¸ƻǳƴƎ ǇŜƻǇƭŜ ƘŀǾŜ ǘƻ 

be ready to face different challenges from those facing their parents and grandparents. 

For most of the twentieth century, the set of skills needed for the workforce was much simpler 

than it is today.  Schools often still tend to prepare their students for employment by teaching 

them to read and write and do arithmetic, by giving them some information about the world they 

live in, and by training them in practical skills like typing, cookery or Keep Fit. Students have to 

become used to following a regular daily routine, to remembering information and to carrying 

out instructions. 

In contrast, think about preparing students for employment in the modern world. What skills do 

ǿŜ ŜȄǇŜŎǘ ǘƻŘŀȅΩǎ ŀƴŘ ǘƻƳƻǊǊƻǿΩǎ ǿƻǊƪŜǊǎ ƳƛƎƘǘ ƴŜŜŘΚ 

They will have to be independent and flexible in when and how they work. They ought to be 

equipped with IT skills, and to be able to find any information they need on the Internet or 

through Social Media. The workforce should also have the necessary social and communicative 

skills to collaborate and cooperate in project teams, rather than working alone. They may need 

to be well-trained in subject competencies, but also be motivated to learn further skills and 

languages as jobs constantly change and develop. It would certainly be useful if they could call 

on the linguistic and intercultural skills needed in multinational industries and multicultural 

communities.   
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As teachers, we need to develop young people who can take responsibility for their own work, 

who can collaborate with other people, and who can think for themselves. 

Below is a diagram which outlines what 21st Century Education should entail to educate students 

and prepare them for the world of today.  

 

Figure 2.2. What 21st Century education should entail. 

 

2.1. Is CLIL for all Teachers? 

When feasible, it is preferable that there is cooperation between the content and the language 

teachers in a school when setting up a CLIL class (Pavesi et al 2001). 

However, this is not always possible, and CLIL teachers often have to perform both roles. This 

often gives rise to anxiety when teachers who are knowledgeable about their subject areas but 

who are not proficient in the target language are asked to use CLIL.  

The following is a typical comment from a content teacher: 

άLΩƳ ŀ /[L[ ǎǳōƧŜŎǘ ǘŜŀŎƘŜǊΣ ŀƴŘ L ƪƴƻǿ ǿƘŀǘ ŎƻƴǘŜƴǘ L ǿŀƴǘ Ƴȅ ǎǘǳŘŜƴǘǎ ǘƻ ƭŜŀǊƴΦ .ǳǘ Ƙƻǿ Řƻ L 

ƪƴƻǿ ǿƘŀǘ ƭŀƴƎǳŀƎŜ ǘƻ ǘŜŀŎƘ ǘƘŜƳΚέ 
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/[L[ ǘŜŀŎƘŜǊǎ ŘƻƴΩǘ ǘŜŀŎƘ ǘƘŜ ǎƻǊǘ ƻŦ ƭŀƴƎǳŀƎŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǳǎǳally learn in language classes.  

¶ /[L[ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ Ŧƻƭƭƻǿ ŀ ǎȅƭƭŀōǳǎ ǿƘƛŎƘ ƛǎ ōŀǎŜŘ ƻƴ ƎǊŀƳƳŀǊ ŘŜǾŜƭƻǇƳŜƴǘΦ  

¶ /[L[ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ƭŜŀǊƴ ǘƻǳǊƛǎǘ ƭŀƴƎǳŀƎŜ ǎǳŎƘ ŀǎ Ψ/ŀƴ ȅƻǳ ǘŜƭƭ ƳŜ ǘƘŜ ǿŀȅ ǘƻ ¢ƘŜ 9ƛŦŦŜƭ 

¢ƻǿŜǊΚΩ ƻǊ ΨIƻǿ ƳǳŎƘ ŘƻŜǎ ǘƘƛǎ ǘ-ǎƘƛǊǘ ŎƻǎǘΚΩ 

¶ CLIL studŜƴǘǎ ŘƻƴΩǘ ƭŜŀǊƴ ƭŀƴƎǳŀƎŜ ǘƘǊƻǳƎƘ ǘƘŜ ƪƛƴŘ ƻŦ ǘƻǇƛŎǎ ǳǎǳŀƭƭȅ ŦƻǳƴŘ ƛƴ ƭŀƴƎǳŀƎŜ 

/ƻǳǊǎŜ .ƻƻƪǎΣ ǎǳŎƘ ŀǎ Ψaȅ CŀƳƛƭȅΩΣ Ψ¢ǊŀǾŜƭΩ ƻǊ Ψ!ŘǾŜǊǘƛǎƛƴƎΩΦ 

Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ /[L[ ǘŜŀŎƘŜǊǎ ŘƻƴΩǘ ǘŜŀŎƘ .ŀǎƛŎ LƴǘŜǊǇŜǊǎƻƴŀƭ /ƻƳƳǳƴƛŎŀǘƛƻƴ {ƪƛƭƭǎ ό.L/{ύΦ 

So what language do CLIL teachers teach? It can be described in three categories. 

¶ First of all, CLIL students need to know content-specific vocabulary for the topic they are 

ƭŜŀǊƴƛƴƎΣ ǎǳŎƘ ŀǎ ΨǘŜǊǊŀƛƴΩΣ ΨǇƭŀǘŜŀǳΩΣ ΨŜǎǘǳŀǊȅΩ ƻǊ ΨŦƭƻƻŘ ǇƭŀƛƴΩ ŦƻǊ ƎŜƻƎǊŀǇƘȅΣ ƻǊ ΨǊŀǘƛƻΩΣ 

ΨŘƛǾƛŘŜΩΣ ΨŦǊŀŎǘƛƻƴΩ ƻǊ  ΨŘŜŎƛƳŀƭΩ ŦƻǊ ƳŀǘƘǎΦ ¢ƘŜȅ ŀƭǎƻ ƭŜŀǊƴ ǘƘŜ ƎǊŀƳƳŀǊ ǿƘƛŎƘ ƛǎ ƴŜŜŘŜŘ 

ŦƻǊ ǘƘŜ ǎǳōƧŜŎǘΣ ǎǳŎƘ ŀǎ ǘƘŜ Ǉŀǎǘ ǎƛƳǇƭŜ ǘŜƴǎŜ ŀƴŘ ΨǳǎŜŘ ǘƻΩ ŦƻǊ ƘƛǎǘƻǊȅΣ ƻǊ ΨƛŦΦΦΦΦΦΣ ǘƘŜƴ ΦΦΦΦΦΩ 

sentences for science. 

¶ CLIL students also need to learn the language they will need to carry out activities during 

ǘƘŜ ƭŜǎǎƻƴΣ ǎǳŎƘ ŀǎ ǎŜƴǘŜƴŎŜ ǎǘŀǊǘŜǊǎ ƭƛƪŜ ΨǘƘŜǊŜ ƛǎΩ ƻǊ ΨǘƘŜǊŜ ŀǊŜΩ ŀƴŘ ǎŜǉǳŜƴŎŜ ƳŀǊƪŜǊǎ 

ƭƛƪŜ ΨŦƛǊǎǘƭȅΩΣ ΨŀŦǘŜǊ ǘƘŀǘΩ ƻǊ ΨŦƛƴŀƭƭȅΩ ŦƻǊ ǿǊƛǘƛƴƎΣ ƻǊ CǳƴŎǘƛƻƴŀƭ [ŀƴƎǳŀƎŜ ΨL ŘƛǎŀƎǊŜŜ ǿƛǘƘ ΦΦΦΦΩ 

ƻǊ Ψ{Ƙŀƭƭ ǿŜ ŘŜŎƛŘŜ ƻƴ ΦΦΦΦΩ for group work. 

¶ CLIL students learn the sort of language which helps them organise their thoughts and 

ǎƻƭǾŜ ǇǊƻōƭŜƳǎΣ ƭƛƪŜ ΨŀƴŀƭȅǎŜΩΣ ŎŀǘŜƎƻǊƛǎŜΩ ƻǊ ΨŘŜǎƛƎƴΩΦ 

This sort of language learning is called CALP ς Cognitive Academic Language Proficiency. 

BICS and CALP are terms introduced by Jim Cummins (1979). 
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2.2. What are the Benefits of using CLIL? 

!ŎŎƻǊŘƛƴƎ ǘƻ !ǊǘƛŎƭŜ р ƻŦ ±ƻƭǳƳŜ м όпύ ƻŦ ǘƘŜ LƴǘŜǊƴŀǘƛƻƴŀƭ /[L[ wŜǎŜŀǊŎƘ WƻǳǊƴŀƭ ΨCoping with 

/[L[Υ 5ǊƻǇƻǳǘǎ ŦǊƻƳ /[L[ {ǘǊŜŀƳǎ ƛƴ DŜǊƳŀƴȅΩ (Apsel, C), CLIL as a method has the following 

benefits.  

 

Figure 2.3 The benefits of CLIL. 

Wolff, 2004 also says that: 

¶ Learners are more successful and more motivated than those in traditional content 

classrooms 

¶ Learners look at content from a different and broader perspective when it is taught in 

another language (Multi-perspectivity) (Wolff, 2004) 

¶ Learners develop more accurate academic concepts when another language is involved 

(Lamsfuss-Schenk, 2002) 

¶ In CLIL, subject-related intercultural learning takes place (Christ, 2000)
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2.3   Frequently-Asked Questions (FAQS) 
 

2.3.1   FAQs for Teachers 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  LΩƳ ŀ ŎƻƴǘŜƴǘ ǘŜacher. Why 

should I incorporate a focus 

on language in my subject 

teaching? 

 

2. LΩm a language 

teacher. How can I 

help content 

teachers when I 

ŘƻƴΩǘ ƪƴƻǿ ŀƴȅǘƘƛƴƎ 

about their 

subjects? 

 

 It is difficult to learn a language out of context. 

Traditionally, language teachers use course 

books which are topic-based, and which can be 

irrelevant to the learnerΩǎ ƭƛŦŜ. In contrast, 

learning language in the context of a school 

subject can be motivating, as it has a clear 

purpose which is relevant to the student. It is 

like an ESP lesson (English for Special Purposes) 

for a member of flight crew or a Sales Manager. 

Where learners already have some basic 

knowledge of content, this can result in the 

sharing of experiences amongst themselves, 

and with the teacher, in the additional 

language (AL).  This develops the learning of 

both the content and the AL.  

 

By teaching through CLIL, you are helping 

your students not only by teaching them 

content, but also by preparing them for 

any future work where they would need to 

know that content in an additional 

language.  

 

It is also a holistic way of teaching, 

incorporating not just content and 

language, but also thinking skills and 

competences relevant to the community. 

In effect, you are teaching your students 

the skills needed in their future workplace, 

and not simply content. 
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3. Yes, but I still ŘƻƴΩǘ 

know much about the 

content! 

A language teacher does not teach 

content, and is not expected to, but 

uses the content as a vehicle for 

introducing language. 

In other situations, the language 

teacher works closely with the 

content teachers to offer guidance on 

the language they need in their 

lessons. Here the language teacher 

ǘŀƪŜǎ ƻƴ ǘƘŜ ǊƻƭŜ ƻŦ ΨŎƻƴǎǳƭǘŀƴǘΩ ǘƻ 

content teachers. 
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The language that students learn in a CLIL lesson is 

not the typical language learnt in a traditional 

language lesson, but language relevant to their 

future. It is a tool for communicating within the 

framework of the content.  Since the primary aim is 

to communicate and not learn merely the grammar 

and syntax of a language, students realize that they 

can use the language without an in-depth knowledge 

of it first. CLIL helps students simultaneously use the 

targeted language and gain knowledge of content. 

 

4. What makes CLIL 

language learning 

different from 

normal language 

learning? 

 

5.  How can I 

get my 

students 

to accept 

CLIL? 

 

Some students might initially be reluctant to use an additional 

language (AL) to learn content.  They may feel that it will make 

their workload much heavier than it actually is.   

It is important to discuss with students the reasons for learning 

through CLIL, and to stress its benefits, such as the fact that it 

will open doors for work mobility in the future. Even if students 

do not move abroad to work, they will benefit from knowing an 

AL, especially specialist language related to their work. 

Employers are more likely to employ people who have the 

added benefit of an additional language. 

CLIL language learning develops organically. With time, 

students enrich their vocabulary and the targeted language 

becomes clearer. Students become more confident and can 

express themselves with greater ease despite mistakes (in 

grammar, syntax, spelling or pronunciation). Language learning 

ϥǎǳŎŎŜǎǎΩΣ ƛƴ ǘŜǊƳǎ ƻŦ /[L[Σ ƛǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ ŎƻƳƳǳƴƛŎŀǘƛǾŜ 

use of the AL. 

Where possible, students should be encouraged to get in touch 

with students from other countries, to exchange ideas about 

the subject they are learning. It is relatively simple to set up an 

e-Twinning project with another class via: www.etwinning.net  

 

 

http://www.etwinning.net/
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6. How can I teach the new 

language if my own level is 

not very high? 

This is probably the greatest fear of any 

content teacher and has caused a reluctance 

to teach using a CLIL approach.  

A positive approach could be to discuss your 

insecurities with the schoolκƛƴǎǘƛǘǳǘƛƻƴΩǎ 

management, and to request the help of a 

language teacher ŀǎ ΨƭŀƴƎǳŀƎŜ ŜȄǇŜǊǘΩΦ 

RŜƳŜƳōŜǊ ǘƘŀǘ ȅƻǳ ŀǊŜ ǘƘŜ ΨŎƻƴǘŜƴǘ ŜȄǇŜǊǘΩΦ 

Using CLIL does not mean that you set out to 

teach an entire language. Your task is to 

teach content while incorporating new 

language needed for your lessons. You 

facilitate the learning of this new language by 

providing opportunities for and encouraging 

your students to use it.  

The CLIL4U output, the online CLIL4U Pre-

Course is aimed at helping low-level teachers 

to become more familiar with English, which 

is often the additional language used in CLIL, 

and is the language we use to deliver the 

course itself. The language sections will help 

you increase your knowledge of English, and 

exercises will provide you with practice. By 

following the short pre-course in your own 

time, you can gain more confidence in 

English. 

Click here to see the CLIL4U Language 

Course. 

 

 

https://sites.google.com/site/clil4uprecourse/
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7. How can I get through the 

whole syllabus if I have to 

teach language as well as 

content? 

 

The language you teach in CLIL is not a 

complete language course. It is simply the 

language relevant to the lesson you are 

teaching. There is no language syllabus that 

you have to get through. Language in short 

ŀƴŘ ǎǘǊƛŎǘƭȅ ǊŜƭŜǾŀƴǘ ΩƘŜƭǇƛƴƎǎΩ ƛǎ introduced 

as needed, allowing students to maintain 

focus on your content syllabus. 

 

8. I already have a huge 

workload. Do I have to 

create all the materials and 

resources that I need? 

 

CLIL teachers adopt and adapt existing 

resources to make them accessible to their 

learners. For example, Graphic Organizers 

and other clear visuals for information 

processing and recording are utilized to 

make additional language processing 

easier for learners.  
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9.  Where can I find suitable 

resources at the correct 

level?  

 

10. As a subject teacher, do 

I neeŘ ǘƻ ŀǎǎŜǎǎ ǎǘǳŘŜƴǘǎΩ 

language? 

There are databases of CLIL resources available in 

different languages, for example: 

http://languages.dk/databank/materialslist.php 

Another useful database with multilingual 

resources is Clilstore. 

 

Other very good sites which contain ideas and 

resources for teaching of English through CLIL are 

the British Council and OneStopEnglish. The ideas 

can be adapted to teaching through CLIL in other 

languages. 

Finally, publishers are issuing more books on CLIL. 

For example, check out OUP, CUP and Express 

Publishing websites regularly to see what books 

they have issued recently. 

Assessment is an integral part of 

learning, but it is you who decides on 

the criteria for assessment of 

language. It is useful to focus on 

language areas you have covered in 

class. Set up a grid for assessment, so 

that students are aware of what you 

will be checking, which will be 

different from what language 

teachers assess in their classes. 

Practical examples of assessment 

grids are given in the section on 

Evaluation (Chapter 6). 

 

 

 

http://languages.dk/databank/materialslist.php
https://clilstore.eu/
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2.3.2   FAQs for Students  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

11.  ²Ƙȅ ŎŀƴΩǘ L Ƨǳǎǘ ǳǎŜ a 

subject course book 

written for additional 

language (AL) speaker 

students? 

 

Any subject course book aimed at native 

speakers of the AL has a great variety of 

language with many different 

grammatical structures and a wide range 

of vocabulary. It would be overwhelming 

for your students to deal with all this AL 

language at the same time as learning 

new content. The additional language you 

introduce should consist of only 

necessary grammatical structures and 

vocabulary ŀǘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ AL level.  

However, what a native speaker course 

book can do is help the teacher with 

content words. 

1.  I want to be a 

(mechanic/engineer/ 

carpenter).  Why do I also 

have to learn a new 

language if it ǿƻƴΩǘ ōŜ 

assessed in National 

Exams? 

 

CLIL teaches language and content at the 
same time. Learning the targeted 
language (TL or AL) related to your field of 
studies opens doors for you in the future. 
It gives you the opportunity to participate 
in workshops, seminars or in an Erasmus 
program abroad.  
CLIL also helps improve intercultural 
communication skills and develops 
multilingual interests and attitudes. 
It can help you if you want to work abroad 
at some time and will be attractive to 
future employers who want their 
employees to work internationally, or 
within a global community. 
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2. I am not good at 

languages. Will my content 

grade suffer? 

 

No. Your teacher will assess content and 

language separately. Assessment grids will show 

you the criteria your teacher will use when 

assessing you. 

3. LǎƴΩǘ ƛǘ ǘƛƳŜ-consuming 

for me to learn vocabulary 

in an additional language 

(AL)? Will I learn less 

content than other 

students taught only in 

the school language 

franca (SLF)? 

 

Studying a subject through an AL results 

in better learning, not less learning. The 

syllabus you will cover is the same as 

other students. On the other hand, you 

will learn another language in addition 

to the subject. Your course will be 

richer, rather than poorer. You will be 

able to describe things and do things in 

the AL as well as in your own language. 

4.   Will I be able to 
understand everything I am 
taught in a foreign 
language as I would in the 
school lingua franca (SLF)? 

Yes. Your teacher will find ways to help you 
understand the subject.  
Remember, using the SLF in a CLIL lesson is 
not forbidden, and you can ask your teacher 
for help.  
In addition, your teacher will use ways to 
introduce content (eg technology or 
diagrams) that will make learning easier. 
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2.3.3  How to involve Parents 
 

This section is specifically aimed at teachers in Primary and Secondary sectors, where 
students using CLIL will need to be supported in their home environment. 
 
tŀǊŜƴǘǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴ ƛǎ ŜǎǎŜƴǘƛŀƭΦ  !ƭǘƘƻǳƎƘ ƛǘ ƛǎ ǾŜǊȅ ƘŀǊŘ ŦƻǊ 
parents nowadays to keep up with daily routine and the kind of homework that children have, 
ƛǘ ƛǎ ǘƘŜ ǇŀǊŜƴǘǎΩ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ Ŧƻƭƭƻǿ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŜǎǎΦ ¢ƘŜȅ ƴŜŜŘ ǘƻ 
guide, help, motivate and reinforce learning to make it easier for their children to do well at 
school.  Keeping parents informed about what the CLIL approach can do will engage them in 
their ŎƘƛƭŘǊŜƴΩǎ ǎŎƘƻƻƭ ŀŎǘƛǾƛǘƛŜǎ ŦǊƻƳ ǘƘŜ ǎǘŀǊǘΦ bƻǘ ŀƭƭ ǇŀǊŜƴǘǎ Ŏŀƴ ǳǎŜ ǘƘŜ ǘŀǊƎŜǘŜŘ ƻǊ 
additional language TL/AL in their home surroundings to enhance the learning of a subject, 
but this is not essential. Asking children to share their learning with their parents is motivating 
not just for the students themselves, but for the parents too.   
 
In addition, if you teach through the CLIL methodology in primary school, ie at a very young 
age, it is a good idea to involve the parents by talking to them about the benefits of using CLIL. 
Aim to bring them on board by explaining that you as a teacher use a lot of scaffolding in your 
teaching to ensure that the pupils understand the content they are taught. It is important that 
the pupils feel that their parents have full confidence in the teaching they are receiving. 
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/ƘŀǇǘŜǊ оΥ  ¢ƘŜ р/ǎ  

 

Figure 3.1. Structure of Chapter 3 ς The 5 Cs. 

 

When teachers are planning a CLIL lesson, there are five things to think about - Content, 

Communication, Competences, Community and Cognition. 

 

Figure 3.2. The 5 Cs of CLIL. 
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3.1. Content 

In traditional teaching, teachers prepare a lesson around a logical development of the area 

ǘƘŜ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ōŜŜƴ ǿƻǊƪƛƴƎ ƻƴΦ LǘΩǎ Ƨǳǎǘ ǘƘŜ ǎŀƳŜ ǿƛǘƘ /[L[Φ ¢ŜŀŎƘŜǊǎ ŘŜǾŜƭƻǇ ƭŜǎǎƻƴǎ 

around what the students already know. In this way, students build their content knowledge 

like building a wall, one course of bricks on top of the next.  

3.2. Communication 

In the past, students learned a lot of lesson content while they were listening to the teacher 

talk. With CLIL, teachers talk much less, because the students donΩǘ ƘŀǾŜ ŜƴƻǳƎƘ ƻŦ ǘƘŜ ƴŜǿ 

language to learn in this way. Instead, students study together and work in groups, talking to 

each other as well as to the teacher, using as much of the new language as they can.  

A CLIL teacher needs to ask herself a series of questions: 

What sort of communication will the students be involved in? 

What language will be useful for that communication? 

What key content words will they need? 

What scaffolding (see Chapter 4) can I provide? 

3.3. Competences 

Ψ/ŀƴ-ŘƻΩ ǎǘŀǘŜƳŜƴǘǎ ŘŜǎŎǊƛōŜ ǘƘŜ ƻǳǘŎƻƳŜǎ ƻŦ ŀ ƭŜǎǎƻƴΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ΨL Ŏŀƴ ŎŀƭŎǳƭŀǘŜ ǘƘŜ ŀǊŜŀ 

ƻŦ ŀ ǘǊƛŀƴƎƭŜΩΦ  /[L[ ǘŜŀŎƘŜǊǎ ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ Ŏŀƴ-do statements they want their students to 

be able to make after the lesson, either about lesson content and skills - or about new 

language.  

3.4. Community 

CLIL teachers help students to relate what they learn to the world around them. Students see 

ǘƘŀǘ ǿƘŀǘ ǘƘŜȅ ƭŜŀǊƴ ƛǎ ƴƻǘ Ƨǳǎǘ ŀ ǎŎƘƻƻƭ ǎǳōƧŜŎǘΣ ōǳǘ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ǊŜƭŀǘŜǎ ǘƻ ΨǘƘŜ ǊŜŀƭ ǿƻǊƭŘΩΦ   

The CLIL teacher therefore needs to think about: 

What iǎ ǘƘŜ ǊŜƭŜǾŀƴŎŜ ƻŦ ǘƘƛǎ ƭŜǎǎƻƴ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ Řŀƛƭȅ ƭƛŦŜ ŀƴŘ ǎǳǊǊƻǳƴŘƛƴƎǎΚ Iƻǿ ŘƻŜǎ ƛǘ 

link to the Community or Culture surrounding the students? 

Does it also link to other cultures? 

3.5. Cognition  

Of course, teachers were helping students learn to think long before the CLIL approach was 

ƛƴǘǊƻŘǳŎŜŘΦ ¢ƘŜȅ ƘŀǾŜ ŀƭǿŀȅǎ ŀǎƪŜŘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ ΨǿƘŜƴΚΩΣ ΨǿƘŜǊŜΚΩΣ ΨǿƘƛŎƘΚΩΣ ΨƘƻǿ ƳŀƴȅΚΩ 

ŀƴŘ ΨǿƘƻΚΩΦ ¢ƘŜǎŜ ǉǳŜǎǘƛƻƴǎ ŦƻŎǳǎ ƻƴ ǊŜŀƭΣ ǎǇŜŎƛŦƛŎ ŀƴŘ ŎƻƴŎǊŜǘŜ ŀƴǎǿŜǊǎΦ {ǘǳŘŜƴǘǎ ǿƘƻ ƭŜŀǊƴ 

to answer them correctly develop the thinking skills of recalling, repeating and listing, and of 

understanding. 
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¢ƘƛƴƪƛƴƎ ǎƪƛƭƭǎ ǎǳŎƘ ŀǎ ǘƘŜǎŜ ǿŜǊŜ ŎŀǘŜƎƻǊƛǎŜŘ ƛƴ .ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅ ŀǎ [ƻǿŜǊ hǊŘŜǊ ¢ƘƛƴƪƛƴƎ 

Skills (LOTS) as early as 1956 (the Taxonomy was revised in more recent years by Anderson 

and Krathwohl). According to the Taxonomy, students practising LOTS, as in the questions 

above, learn to remember and understand information, and to explain it. They also learn to 

apply new information in a different situation.  

The CLIL approach has attempted to add to these concrete thinking skills by adopting more 

abstract, complex and analytical questioning. This is not just for older or more able students, 

but in all lessons. A student following a CLIL course will soon have learned to think about such 

probƛƴƎ ǉǳŜǎǘƛƻƴǎ ŀǎ ΨǿƘȅΚΩΣ ΨƘƻǿΚΩ ŀƴŘ ΨǿƘŀǘ ŜǾƛŘŜƴŎŜ ƛǎ ǘƘŜǊŜΚΩΣ ŀƴŘ ǎƻ ǿƛƭƭ ƘŀǾŜ ǇǊŀŎǘƛǎŜŘ 

some of the thinking skills categorised by Bloom as Higher Order Thinking Skills (HOTS). Using 

HOTS encourages students to investigate and evaluate new information and to use it to 

develop something new.  

Lǘ Ŏŀƴ ōŜ ǳǎŜŦǳƭ ǘƻ ǘƘƛƴƪ ƻŦ .ƭƻƻƳΩǎ ǘŀȄƻƴƻƳȅ ƛƴ ǘŜǊƳǎ ƻŦ [ŜŀǊƴƛƴƎ .ŜƘŀǾƛƻǳǊǎΥ 

We have to remember a concept before we can understand it. 

We have to understand a concept before we can apply it. 

We have to be able to apply a concept before we can analyze it. 

We have to analyze a concept before we can evaluate it. 

We have to remember, understand, apply, analyze, and evaluate a concept before we can 

create. 

 

Figure 3.3.  Higher order and lower order thinking skills. 

        



         
 
 

 35 /  161 
 

3.6. .ƭƻƻƳΩǎ ²ƘŜŜƭ ϧ /ƘƻƻǎƛƴƎ ǘƘŜ wƛƎƘǘ ¢ŀǎƪ ²ƻǊŘǎ  

.ƭƻƻƳΩǎ ²ƘŜŜƭΥ ¢ƘŜ ŘƛŀƎǊŀƳ ōŜƭƻǿ ŜȄŜƳǇƭƛŦƛŜǎ ǘƘŜ ǿƻǊŘǎ ǿŜ Ŏŀƴ ǳǎŜ ǿƘŜƴ ŀǎƪƛƴƎ 

questions and setting tasks in order to encourage different thinking skills. It displays a 

taxonomy of thinking skills, questions words and tasks which are aimed at eliciting HOTS 

as well as LOTS. 

CƻǊ ŜȄŀƳǇƭŜΣ ǳǎƛƴƎ ǉǳŜǎǘƛƻƴ ǿƻǊŘǎ ǎǳŎƘ ŀǎ ΨƴŀƳŜΣ ƭƛǎǘΣ ǎǘŀǘŜΩ ǿƛƭƭ ƘŜƭǇ ǎǘǳŘŜƴǘǎ ǊŜƳŜƳōŜǊ   

ŦŀŎǘǎΦ ¦ǎƛƴƎ ǉǳŜǎǘƛƻƴ ǿƻǊŘǎ ǎǳŎƘ ŀǎ ΨŎƻƴǘǊŀǎǘΣ ƛŘŜƴǘƛŦȅ ŀƴŘ ŎŀǘŜƎƻǊƛǎŜΩ ǿƛƭƭ ŜƴŎƻǳrage 

students to develop the Higher Order Thinking Skill of Analysis. 

 

     .ƭƻƻƳΩǎ ²ƘŜŜƭΥ 

 

 

 

Figure 3.4. Choosing the right task words. 
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/ƘŀǇǘŜǊ пΥ  ¢ƘŜ /[L[ !ǇǇǊƻŀŎƘ 
 

 

Figure 4.1. Structure of Chapter 4 ς The CLIL Approach. 

 

4.1. Background 

There is no specific methodology that relates to CLIL.  However, according to Pavesi et al 

όнллмύ ǎƻƳŜ ŎƻƳƳƻƴ ŦŜŀǘǳǊŜǎ ŀǊŜ ǳǎŜŘ ƛƴ ŘƛŦŦŜǊŜƴǘ ŎƻǳƴǘǊƛŜǎΣ ŀƴŘ ά/[L[ ǊŜǉǳƛǊŜǎ ŀŎǘƛǾŜ 

methods, co-operative classroom management, and emphasis on all types of communication 

(liƴƎǳƛǎǘƛŎΣ ǾƛǎǳŀƭΣ ŀƴŘ ƪƛƴŀŜǎǘƘŜǘƛŎύέΦ 

¶ In CLIL, it is important to use audio-visual aids and multimedia in order to overcome 

problems caused by the use of a new language.   

¶ Pavesi et al emphasize the importance of using holistic ways of learning as well as 

learning from practical, hands-on experiences.   

¶ Pavesi et al also suggest the use of the targeted language (TL) for authentic 

communication without paying attention to language mistakes.   

¶ The teaching of a second language and content at the same time should include 

language scaffolding such as reformulation, simplification and exemplification.  

¶ /ƻŘŜ ǎǿƛǘŎƘƛƴƎ όǎǿƛǘŎƘƛƴƎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǎŎƘƻƻƭ ƭƛƴƎǳŀ ŦǊŀƴŎŀ ό{[Cύ ƛƴǎǘŜŀŘ ƻŦ ǘƘŜ 

target language) should normally be the last option for communication purposes. 
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¶ The use of the school lingua franca (SLF) by the CLIL teacher should be kept to a 

minimum and should be avoided except when appropriate. Ioannou Georgiou, S and 

Pavlou, P (2011) 

¶ IƻǿŜǾŜǊΣ .ǳǘȊƪŀƳƳ όмффуύ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ΨǎǘǳŘŜƴǘǎΣ ŜǎǇŜŎƛŀƭƭȅ ŀǘ ǘƘŜ ŜŀǊƭȅ ǎǘages of 

CLIL, can be allowed to code-switch, that is to use SLF or TL/AL alternatively, or a 

mixture of both languages, in order to get their message across more effectively or to 

ŎŀǊǊȅ ƻƴ ǿƛǘƘ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴΩΦ CƻǊ ŜȄŀƳǇƭŜΣ ƛƴ ǘƘŜ Lǎǘƛǘǳǘƻ /ƻƳǇǊŜƴǎƛǾƻ {ǘatale 

άaƻƴǘŜ DǊŀǇǇŀέ όŀ ƳŜƳōŜǊ ƻŦ ǘƘŜ /[L[п¦ 9¦ ǇǊƻƧŜŎǘύΣ ƛƴ ƻǊŘŜǊ ǘƻ ƻǾŜǊŎƻƳŜ ǎǘǳŘŜƴǘǎΩ 

reluctance, they are allowed to use Italian (the SLF) and are not forced to speak the 

additional language (TL/AL) publicly in class to avoid potential initial embarrassment. 

¶ Where possible, any content and/or language problems should be overcome in the 

planning stage through the cooperation of both content and language teachers.   

¶ Teamwork skills are needed by CLIL teachers when preparing the curriculum as well 

as while teaching.  

¶ When planning the lessons, teachers should take into account the AL/TL language 

level of the students. 

¶ Pavesi et al suggest that as part of their methodology, primary school pupils could be 

given 10-нл ƳƛƴǳǘŜ άƭŀƴƎǳŀƎŜ ǎƘƻǿŜǊǎέ ŜŀŎƘ ŘŀȅΣ ƻǊ Ŏƻǳld spend up to 50% of all 

lessons using the TL/AL, focusing mainly on the oral language skills of speaking and 

listening.  

¶ Both Pavesi et al (2001) and Ioannou Georgiou, S and Pavlou, P (2011) mention that 

when planning the CLIL curriculum, it is important to take into account: 

Á ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŀƎŜǎΣ ƴŜŜŘǎΣ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƎŜƴŜǊŀƭ ƭƛƴƎǳƛǎǘƛŎ ŎƻƳǇŜǘŜƴŎŜ 

Á ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŎƻƳǇŜǘŜƴŎŜǎΣ ǘǊŀƛƴƛƴƎ ŀƴŘ ŜȄǇŜǊǘƛǎŜ ƛƴ /[L[ ŀƴŘ ŎƻƳƳŀƴŘ ƻŦ ǘƘŜ 

second language 

Á administrative support in the school, resources and materials 

Á local community resources 

Á the motivation of students and the interest of parents 

Á outcomes and objectives   

 

In practice, the CLIL approach to teaching takes many forms, from teaching of the whole 

curriculum in the new language (total immersion) to adapting language courses to include a 

focus on subject content.   
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The diagram below illustrates the diversity involved in this content-language continuum 

approach. 

 

Figure 4.2. The content-language continuum. 

 

(Taken from Guidelines for CLIL Implementation in Primary and Pre-Primary education, p16).  

 

4.2.1. The Zone of Proximal Development (ZPD) and Scaffolding  
 

CLIL learning is a process of construction of knowledge and of language at the same time. 

Students almost always begin with some basic knowledge of the content and of the language 

that they will learn. In geography, for example, most learners will know that Antarctica is an 

icy land far away, where penguins live - but they might need to be taught that Antarctica is a 

continent at the South Pole, covered by ice over 1.6 Km deep. In the same way, they might 

know how to say that Antarctica is big and cold and far away - but they might need to be 

taught how to say that it is bigger than Europe, is the southernmost continent on earth, and 

is where the coldest ever temperature was recorded.    In each CLIL lesson, new content and 

new language are introduced to build on the foundation the students already have. Through 

interaction with classmates, with the teacher, and with multimedia resources, each student 

constructs new knowledge at his own pace, moving from simple awareness to real 

understanding and proficiency.  

Between the two states of raised awareness and thorough competence, the student is 

developing new knowledge or skill, but cannot yet use it independently and confidently. This 

intermediate stage of the development of learning is often described by Vygotsky's metaphor 

ƻŦ ΨǘƘŜ ½ƻƴŜ ƻŦ tǊƻȄƛƳŀƭ 5ŜǾŜƭƻǇƳŜƴǘΩ ό½t5ύ (Vygotsky, 1978). 
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During this intermediate stage of learning, the student can be helped to progress to complete 

and independent proficiency by support from someone with a higher level of knowledge or 

skill than he has himself. 

¢ƘŜ ǘŜƳǇƻǊŀǊȅ ǎǳǇǇƻǊǘ ƎƛǾŜƴ ƛǎ ŘŜǎŎǊƛōŜŘ ōȅ ǘƘŜ ƳŜǘŀǇƘƻǊ ƻŦ ΨǎŎŀŦŦƻƭŘƛƴƎΩΣ ōŜŎŀǳǎŜ ƛǘ 

provides a platform from which learners can construct the next level of understanding and 

knowledge. 

 

Scaffolding is a modular 

system of metal pipes 

which provides temporary 

support for people 

constructing buildings. It 

enables them to build 

much higher than they 

could reach from the 

ground. 

 

 

Scaffolding as a metaphor is used to describe how learners can be helped to achieve things 

which they are not yet ready to do on their own. It is a useful description because it highlights 

that this help is only temporary. The help is removed gradually as the learner gains the 

necessary knowledge and experience to be independent, just as scaffolding is removed once 

a building is complete. 

Scaffolding describes support for learning of both content and language. It provides an image 

of how new learning is built on what is already known, as in the example of geography 

teaching (above). Although scaffolding is often provided by a teacher, it can also be provided 

by a more proficient peer, or group of peers.  

Once the learner is confident of how to say what they want in a situation, they will be able to 

use their linguistic knowledge in other situations, without scaffolding. The 

knowledge/skill/understanding needed will have been internalised and can now be utilised 

without external support.  

Scaffolding takes many forms. For example, when scaffolding the skill of listening, we might 

help a learner grasp meaning by focussing their attention on the form of a particular tense 

used; in reading, the questions the teacher asks about a particular text can guide the reader 
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to a clear understanding; writing skills can be developed through model texts, or the use of 

graphic organisers to help organise ideas.  

 

4.2.2     Scaffolding, Support, & Internalisation 

 

Figure 4.3.  ZPD, scaffolding and internalisation. 

 

In time, with scaffolding, learners internalise what they are learning, and scaffolding is 

decreased. The Can Do area grows and the learner's Zone of Proximal Development develops 

a new focus.  
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Figure 4.4. Internalisation - the ΨunknownΩ ƛǎ ƭŜŀǊƴǘ ŀƴŘ ōŜŎƻƳŜǎ ǇŀǊǘ ƻŦ ǘƘŜ ΨƪƴƻǿƴΩΦ 

This scaffolding is a dynamic element of teaching and learning, not a static or permanent 

feature.  

One example of how teachers can scaffold learning is the use of graphic organisers. Tools like 

tables and grids, flow charts and mind maps enable data processing and develop thinking skills 

such as comparing and contrasting, sequencing, recognising relationships and classifying. 

 

4.3. Learner Autonomy 

A major aim of CLIL teaching is to help students to work independently to solve problems and 

to develop their own knowledge and skills. 

How can CLIL teachers achieve this? 

When we think of our own learning experience, we probably remember being told exactly 

what to do, step by step. Teachers were expected to control when, where and how learning 

took place.  

With CLIL, we have to try to change our approach, to consider letting go of the reins in class, 

and to face losing our central role. We need to pass some control over to our learners. 

Here are some things to think about: 

¶ ¢Ǌȅ ŎƻƴƴŜŎǘƛƴƎ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎΣ ŀƴŘ their needs and interests 

¶ Practise encouraging (and enjoying) student-to-student communication 

¶ Allow students to help decide on content and language assessment criteria 
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¶ Agree to adopt student-generated rules on acceptable classroom behaviour 

¶ Decide to let students ask for new language when they need it, rather than teaching 

in advance the words you think they will need 

¶ Stop expecting all students to work in the same way: advise them to recognise and 

develop their own learning styles and strategies 

¶ Put yourself in their shoes, and imagine learning in different and exciting ways  

¶ Vary your approach 

¶ Respond to immediate needs 

¶ Go on believing that instilling learner autonomy will result in better learning!  

 

CLIL teachers might feel vulnerable at first in their new role. It is difficult to begin working in 

a less traditional way, not only for the teacher, but also for the students - they will resist 

changing their classroom lifestyle unless they have the opportunity to adapt gradually to 

working independently. Remembering to take responsibility for their own learning, and to 

take the initiative in tackling problems, can be very hard. Sometimes, they will prefer to sit 

back, listen to the teacher and be told what to do next!  

One of the most important, and most difficult, roles of the CLIL teacher is to train learners 

how to be independent. 

 

4.4. Interaction 

Communication is one of the five ΨCsΩ of CLIL. It refers not only to how the teacher and learners 

communicate with each other in a new language ς but also how students can learn. The CLIL 

approach recognises that learning is not a purely internal and cognitive process, but instead 

results from interaction in which knowledge and understanding are shared.  

Through interaction, learners build on their existing knowledge as they compare it with, and 

discuss, new content and new language. At the same time, they become aware of what they 

still need to do. For language learning especially, interaction provides an opportunity to both 

learn and improve.  

How do CLIL teachers increase interaction between students? 

 

Pair work 

When the teacher asks a HOTS question, or outlines a problem to solve, or sets a creative 
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task, some students will search for ways to avoid speaking in front of the whole class, 

especially in the TL! If the teacher can see that this is going to be a problem, they can use 

ΨǘƘƛƴƪΣ ǇŀƛǊΣ ǎƘŀǊŜΩ ǘƻ ƘŜƭǇΦ  

¶ First of all, the students are given some silent thinking time, so that they can rehearse 

the answer in their own mind.  

¶ Then, each student is asked to tell their ideas to a partner, so that they can both find 

out if their ideas make sense, and if the language they use is understandable.  

¶ By this stage, the students will have had an opportunity to try out what they want to 

say, and will be much more confident of sharing their ideas with the whole class. 

Group work 

While students are interacting in pairs, they will be getting to know one another better and 

building new relationships. This is likely to be especially useful for project work, in which 

interaction between members of a group is essential for cooperation. 

¶ Interacting in groups, students can relax, work creatively, and take more risks with 

their language skills.  

¶ They can work to their strengths and can take control of their own learning.  

¶ By the time the project is successfully completed, students will have had numerous 

opportunities to speak together and to construct together the learning of content and 

of new language.  

Pair and group work are nothing new, but they are a focus of the CLIL approach.  

 

4.5  Teacher Thinking Time 

 

Once an educational institution decides to adopt CLIL, any teacher involved needs time to 

review and reflect on their teaching and to decide what adaptations will be needed. Spending 

time becoming familiar with this student-centred and interactive way of learning will allow 

the teacher to say with confidence 'tomorrow is the first day of term, and I'm teaching CLIL!'  

 

The European Framework for CLIL Teacher Education would be a good resource for teachers 

(and schools) to reflect on and design teacher training opportunities: 

https://www.ecml.at/ECML-Programme/Programme2008-

2011/EuropeanFrameworkforCLILTeacherEducation/tabid/4444/Default.aspx 

 

 

https://www.ecml.at/ECML-Programme/Programme2008-2011/EuropeanFrameworkforCLILTeacherEducation/tabid/4444/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2008-2011/EuropeanFrameworkforCLILTeacherEducation/tabid/4444/Default.aspx
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/ƘŀǇǘŜǊ рΥ  9Ǿŀƭǳŀǘƛƻƴ 

 

Figure 5.1. Structure of Chapter 5 ς Evaluation. 

5.1 Background 

It is of paramount importance to take into account both content and language while 

ŜǾŀƭǳŀǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ƛƴ ŀ /[L[ ƭŜǎǎƻƴΣ ŀƴŘ ǘŜŀŎƘŜǊǎ ǎƘƻǳƭŘ ōŀǎŜ ǘƘŜƛǊ ŀǎǎŜǎǎƳŜƴǘ ƻƴ 

both. Although assessment should follow the principles for good practice as would be 

ŀǇǇƭƛŎŀōƭŜ ƛƴ ŀƴȅ ŎƻƴǘŜȄǘΣ ¦ǘŜ aŀǎǎƭŜǊ ƛƴ ΨDǳƛŘŜƭƛƴŜǎ ŦƻǊ /[L[ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƛƴ ǇǊƛƳŀǊȅ ŀƴŘ 

pre-ǇǊƛƳŀǊȅ ŜŘǳŎŀǘƛƻƴΩ όнлммΣ Ǉммпύ ǎŀȅǎ ǘƘŀǘ /[L[ ŀǎǎŜǎǎƳŜƴǘ ƛǎ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŜ 

traditional.   

¶ First of all, since the CLIL lesson has a dual focus, attention needs to be given to 

evaluating both language and content. Rather than focus on a single subject, an  

 assessment should include all of the objectives and goals of the CLIL lesson, involving 

 competences, knowledge, skills, attitudes and behaviour.   

¶ Just as particular factors regarding learners are taken into consideration when 

preparing the CLIL curriculum, some of these factors should also be taken into 

consideration when preparing assessment.  For example, Massler mentions the 

following factors: 

¶ duration of school instruction 

¶ age at which students start learning the TL  

¶ general official regulations governing education 

¶ Massler (2011, p 118) also emphasises such areas as: 

¶ development in the content area 

¶ development of targeted language competence 
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¶ development of positive attitudes towards both the targeted language and 

content area 

¶ development of strategic competence in both the language and content 

Assessing CLIL learning, then, is different from usual school testing. With CLIL, the student is 

learning new content and new language at the same time, and the teacher needs to be able 

to assess progress in each.  CLIL teachers can use assessment and feedback to both encourage 

learners to work on developing their understanding of the subject content, and to focus them 

on appropriate and accurate language use.  

If content and language are not both assessed, the dual focus of CLIL is lost. However, 

sometimes priority can be given to understanding of content, and sometimes to accurate 

language use. 

Assessment of a range of criteria is more useful than focus on a single aspect of learning, and 

this is made easier if a rubric is used. A rubric is a grid listing the criteria to be assessed in 

rows, divided into columns for each grade. In each cell, there are descriptors, which quantify 

what the learner has to do to achieve the grade. How the rubric is laid out depends on how 

the teacher wants to use it to motivate learners and help them complete work successfully. 

If the same grid will be used with a class for several different tasks, or for a series of 

evaluations over the course of a longer project, then it could make sense to show progression 

left to right, from a poor effort to excellent work. It would then be easy for students to see 

how to improve their work for the next evaluation. 

However, if the grid is designed for a specific piece of work, where students are evaluated 

only once, they don't have the opportunity to improve their output. In this case, it is probably 

more motivational for students to see first what they need to do to excel, rather than see how 

to achieve a pass mark. 

The most important thing is not the layout of the grid, but the content of the cells. The cells 

provide an opportunity for the teacher to make clear to the students exactly what they need 

to do to pass, do well, or to excel in each area of the evaluation. Students can then make a 

decision on where to focus their effort. 

The teacher can choose the criteria to be assessed. For example, if one of the criteria for a 

maths task is accurate measurement, students know that this is an important measure of 

proficiency. If high marks are given for critical thinking, learners can make sure that they are 

critical in their answer. If teamwork is one of the criteria, learners will make the effort to 

interact. 

Moreover, if a student is given a low grade in one particular category, she knows where to 

focus to become more successful. In this way, assessment can increase learner autonomy by 



         
 
 

 46 /  161 
 

helping students understand the aim of their learning and how to identify and fill any gaps. 

Learner autonomy can also be fostered by allowing the learners to suggest or even select 

some of the criteria; and self- and peer-assessment can motivate and encourage reluctant 

learners. 

 

5.2  CLIL Assessment in Practice 

Sample Grids for Assessment 

With a CLIL approach, the assessment for Content is likely to be very similar to that already in 

ǳǎŜ ƛƴ ΨǘǊŀŘƛǘƛƻƴŀƭΩ ǘŜŀŎƘƛƴƎΦ IƻǿŜǾŜǊΣ ǘƘŜ ǳǎŜ ƻŦ ǘƻǇƛŎ ǾƻŎŀōǳƭŀǊȅ όŀǎ /ƻƳƳǳƴƛŎŀǘƛƻƴύ ŀƴŘ 

the Competence of identifying relevant information might also be included, for example: 

CONTENT 

Criteria 4- excellent 3- good 2- satisfactory 1 - not 

satisfactory 

Use of topic-

specific 

vocabulary in 

written work. 

All new words 

used 

appropriately in 

simple 

sentences 

15 new words 

used 

appropriately in 

simple 

sentences 

10 new words 

used 

appropriately in 

simple 

sentences 

Fewer than 5 

new words 

used 

appropriately in 

simple 

sentences 

Identification 

of relevant 

information 

from different 

websites 

Relevant 

information 

identified from 

at least three 

different 

websites  

Relevant 

information 

identified from 

at least two 

different 

websites 

Relevant 

information 

identified from 

at least one 

website 

More than one 

website 

accessed but no 

relevant 

information 

identified 

Figure 5.2. Sample content assessment grid. 
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Other examples of possible assessment criteria: 

COOPERATION 

Criteria 4- excellent 3- good 2- satisfactory 1 - not 

satisfactory 

Ability to 

cooperate in 

a group task 

Student 

consistently 

performs well as 

a group member, 

showing initiative, 

organising task 

completion, and 

supporting all 

other group 

members 

Student often 

performs well 

as a group 

member, 

showing 

initiative, 

organising task 

completion, 

and supporting 

all other group 

members 

Student 

performs well as 

a group member 

at times, 

showing 

initiative, 

organising task 

completion, and 

supporting all 

other group 

members 

Student 

acknowledges 

membership of 

the group but 

does little to 

help achieve 

group success 

Figure 5.3. Sample co-operation assessment grid. 

CREATIVITY 

Criteria 4- excellent 3- good 2- satisfactory 1 - not 

satisfactory 

Originality in 

preparation 

and execution 

of diagrams and 

other visual 

materials 

Student has at 

least three 

original design 

ideas and is 

able to prepare 

the resulting 

visuals 

Student has at 

least two 

original design 

ideas and is 

able to prepare 

the resulting 

visuals 

Student has at 

least one 

original design 

ideas and is able 

to prepare the 

resulting visual 

Student makes 

some 

contribution to 

designing and 

preparing 

visuals 

Figure 5.4. Sample creativity assessment grid. 

COMPETENCE 

As Massler suggests, assessment is also an opportunity to make clear to learners the 

Competences that are being evaluated. Naturally, there are overlaps in all aspects of a CLIL-

based lesson, and the Ψcan-doΩ statements that relate to the other ΨCsΩ can be counted as 

competences and could be assessed as such. By including specific competences in an 

evaluation rubric, however, the teacher has an opportunity to make clear not only a skill 
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considered important for a particular classroom activity, but also to demonstrate how that 

Competence can be improved and developed by a learner. Examples of this are shown in the 

rubric for peer assessment below, marked *. 

 

POWERPOINT 
SLIDES 

Beginning 1 Developing 2 Accomplished 3 Excellent 4 

Order of slides 
Little thought 
given to 
organisation 

Some 
organisation 
evident but 
difficult to 
follow 

Organisation poor 
but development 
of presentation is 
obvious 

Clear 
organisation, 
easy to follow 

Pictures and 
graphics 

Small and 
very difficult 
to decipher 
and 
understand 

Clearly visible 
but difficult to 
understand 

Visible with effort 
but easy to 
understand 

Clearly visible 
and easy to 
understand 

Text slides 
Too small to 
read 

Clear text but 
content 
difficult to 
understand 

Too small to read 
comfortably but 
content easy to 
understand 

Text clear 
and easy to 
understand 

Content of slides 
Not all topics 
were covered 

Some topics 
were covered 

Most topics were 
covered 

All topics 
were covered 

*Handling of 
slides 

Clumsy 
manipulation 
throughout 

Delays in 
removal of 
past slide and 
delivery of 
current slide 

Hesitant changes 
between slides 

Smooth and 
timely 
transition 

 
Figure 5.5. Sample powerpoint slides assessment grid. 

 

Note that in this grid, the progression is from ΨBeginning мΩ to Ψ9ȄŎŜƭƭŜƴǘ пΩΦ This is because the 

teacher has decided they will be assigning other Powerpoint Tasks in the future and wants 

the students to see what they should do to progress for the next evaluation (See Page 45). 
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POWERPOINT 
DELIVERY 

Beginning 1 Developing 2 Accomplished 3 Excellent 4 

Slides relevant 
to spoken 
content 

Slides did not 
fit with the 
spoken 
content 

Only a few of 
the slides 
matched 
spoken 
content  

Only a small 
amount of 
spoken content 
did not match a 
slide 

Spoken content 
matched the 
slides 

Language 

Many 
problems with 
accuracy of 
pronunciation 
and grammar  

Some 
problems with 
accuracy of 
pronunciation 
and grammar 

A few problems 
with accuracy of 
pronunciation 
and grammar 

Pronunciation 
and grammar 
excellent 

*Use of bridging 
language 

Change of slide 
referenced but 
without 
clarification 

Next 
slide/section 
introduced but 
current 
slide/section 
not 
summarised  

Current 
slide/section 
summarised and 
next introduced. 

Well-chosen and 
varied bridging 
language linking 
all 
slides/sections 

Communicative 
skills 

Oral delivery 
was read from 
a written text 

Most of the 
oral delivery 
was read from 
a written text 

Some of the oral 
delivery was 
read from a 
written text 

The oral delivery 
was prepared 
but not read 
from written text 

Sharing of 
delivery 
between group 
members 

Only one 
member spoke 

One member 
spoke most of 
the time 

One member 
spoke 
considerably 
more than the 
others 

Group members 
shared delivery 
of the 
presentation 
equally 

Figure 5.6. Sample powerpoint delivery assessment grid. 

 

Based on Alberich, English through Science (2009), cited in: CLIL ς Coyle, Hood, Marsh 

(2010). 
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/ƘŀǇǘŜǊ сΥ  /ƭƛƭǎǘƻǊŜΣ aǳƭǘƛŘƛŎǘ ϧ ²ƻǊŘƭƛƴƪ 

 

Figure 6.1. Structure of Chapter 6 ς Clilstore, Multidict & Wordlink. 

 

6.1    Overview of Clilstore, Multidict  & Wordlink 

The open-source (and therefore free) authoring tool Clilstore and its two integrated tools, 
Multidict  and Wordlink, can all be accessed online at Clilstore.eu.  

 

Figure 6.2.  The entry page for Clilstore, Wordlink and Multidict. 

https://clilstore.eu/
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6.1.1.    Clilstore 

 

In the Introduction, we mentioned that Clilstore can help: 

¶ Develop tŜŀŎƘŜǊǎΩ ŘƛƎƛǘŀƭ competences 

¶ 5ŜǾŜƭƻǇ ƭŜŀǊƴŜǊǎΩ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜǎ 

¶ Help learners achieve higher levels of reading literacy 

¶ Tackle issues of multilingualism and aid both learners and teachers to overcome 

language barriers which impact on learning and teaching efficacy 

 

A Quick Overview of what Clilstore can do 

Clilstore is a tool which teachers can use to create or find units to use with their students. The 
resulting database of units in several different languages is open access and students can 
further their language learning by independently accessing these units. 

Many teachers (and their students) already use Clilstore to create online multimedia Ψ¦nitǎΩ 
where: 

¶ Text is pasted into a Clilstore unit 

¶ Audio or Video related to the text can be embedded 

¶ Graphics can be inserted 

¶ Words can be clicked on, and their meanings looked up in several dictionaries in well 
over a hundred different languages (this is the core benefit of Clilstore) 

¶ Links to other web-hosted information or online interactive exercises can be placed 
within the unit, so that the unit becomes a web-hosted page with an entire lesson 

¶ Students can store any new vocabulary they have looked up for recycling purposes 

¶ Teachers who give their students a link to their Clilstore Units can also see which words 
their students have clicked on most, which can help teachers target these words for 
recycling and further work. 

¶ Students can create Portfolios and invite their teachers to them so that their work can 
be observed, possibly with an aim to later evaluate, feed back on or discussed 

 

Using multimedia in reading texts is conducive to learning and helps scaffold reading texts. 
Moreover, the possibility for readers to click on words and look up the meaning in dictionaries 
in a side-by-side frame facilitates reading.  

 

Some benefits of Clilstore 

¶ No installation or setup of software on a computer is required to access or create a 
unit. The Clilstore tool and all its units are hosted online and can be accessed by 
anyone.  
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¶ Registration is only required to create units or to be able to use certain functions such 
as the Record Vocabulary function, or the Portfolio function.  

¶ Clilstore is compatible with any operating system (Windows, MacOS, etc).  

¶ It accommodates mobile devices. Tablets can be used to author units, which can then 
be accessed by students either using their computers or their own mobile devices on 
the go.  

¶ Since Clilstore is online, users do not need to upgrade their systems to use it whenever 
changes are made. Older devices can use Clilstore as well, so schools using Clilstore do 
not need to invest in newer hardware or spend money on upgrades to their software.  

¶ The authoring interface is user-friendly and intuitive to use. 

¶ A teacher can share an online Unit (whether they have created it or are simply using 
a unit already in the database) via social media, such as Facebook, Twitter, WhatsApp, 
LinkedIn or by email or they can share a link to the Unit webpage on websites or in 
text messages, or even an institutional Virtual Learning Environment (VLE). Each 
online unit has a unique URL, eg https://Clilstore.eu/cs/8813, which can be used for 
embedding the unit in a VLE such as Moodle. 

 

Figure 6.3. Clilstore Database of Units with filters. 

https://clilstore.eu/cs/8813
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6.1.2    Multidict 
 

Multidict  is one of the two tools on which Clilstore is built. However, it can be accessed 
separately and words looked up in several dictionaries for a multitude of languages, in any 
combination of languages, at Clilstore.eu.  

Since Multidict can access several dictionaries for a particular language, learners can quickly 
and easily switch to another dictionary in the drop-down menu until they are happy with the 
definition. This is one of the core benefits of using Multidict. The learner does not have to 
switch between one dictionary webpage and another online site, opening up another tab. 

In Clilstore, when a user clicks on a word, the Multidict interface opens up next to 
the Clilstore unit in a split screen. This side-by-side function makes it extremely easy for 
learners to look up words in a dictionary and facilitates reading, making reading and looking 
up words a faster process.  

 

Figure 6.4.  Multidict stand-alone interface. 

To start using Multidict, go to Clilstore.eu and choose Multidict to try out the dictionary 
interface. Follow these simple steps: 

1. Type in the word you want to look up in section 1 (the Word Field) 
2. Select the language the word is in (2 ς the Source Language) 
3. Choose the language you wish to translate the word into (3 ς the Target Language) 
4. Select the dictionary you would like to use (4 ς the Drop-down Menu of Dictionaries) 
5. Click on Search, and then, if prompted to, click on Submit 
6. The selected dictionary will open up in splitscreen mode with the translation (5) 

http://clilstore.eu/
http://clilstore.eu/
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6.1.3    Wordlink 
 

Wordlink is the other tool which forms the basis of how Clilstore works. It allows the linking of 
every word in texts within Clilstore learning units to Multidict.  

Like Multidict, it can also be used as a stand-alone tool accessible at Clilstore.eu and can also 
link most webpages word-by-word to the multiple dictionaries that Multidict offers. This is 
particularly useful for learners who wish to look up words as they read webpages, eg a student 
who wishes to read a news website online but needs dictionary scaffolding to facilitate reading. 

 

Figure 6.5. Wordlink navigation frame/interface. 

Follow these steps to use Wordlink as a stand-alone tool: 

1. First paste the URL of the webpage you wish to link into the URL field (1) 
2. Select the language of the page from the drop-down menu (2) 
3. In section 3, leave as ΨtǊƻŎŜǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿŜōǇŀƎŜΩ 
4. In section 4, leave as ΨSplitscreenΩ  
5. Section 5 gives you a toggle switch with the option to remove all links to external sites 

in the webpage you are linking. If this is not toggled on, then Wordlink will not be able 
to link a previously-linked word to Multidict   

6. Click on ΨProcessΩ (6)  
7. Now click on any word in the text to look it up in Multidict. 

 
The following screen appears: 

 

https://clilstore.eu/
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Figure 6.6. Sample page from the Times of Malta, wordlinked to Multidict. 

Notice that when a word is clicked on, the screen is split into two.  
 
The webpage with the text to link is on the left-hand side (1). 
 
On the right-hand side, the Multidict dictionary frame opens up (2). In the figure above, the 
word ΨcontroversialΩ was clicked on and is now highlighted with a black background. If a 
learner is not satisfied with the dictionary definition, they can change the dictionary (or even 
the language) in section 3 above. 
 
For learners whose L1 is not the common school language (SLF ς School Lingua Franca), as is 
often the case with migrant students, ǘƘŜ ǳǎŜ ƻŦ aǳƭǘƛŘƛŎǘΩǎ ease of change from one language 
or dictionary to another is invaluable and should facilitate learning and reading. Learners can 
easily switch between languages and dictionaries (section 3) in the Multidict frame with a 
simple click. 
 
You can access a video on YouTube showing how to use Wordlink here. 
 
Another useful function of Wordlink is to enter text which is not placed online into the Text 
CƛŜƭŘΦ Lƴ ǘƘƛǎ ŎŀǎŜΣ ŎƘƻƻǎŜ Ψ/ƻƳǇƻǎŜ ŀ tŀƎŜΩ ŦǊƻƳ ǘƘŜ ŘǊƻǇ-down menu (3). 
 

https://www.youtube.com/watch?v=nAw8nvMKsCg
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Figure 6.7. Compose a page in Wordlink. 
 
Paste any text you wish to wordlink (eg text from an email, or any text which is not hosted 
online). Once you do that, scroll down the page and click on Compose (at the bottom left-
hand side. The text is now wordlinked and words can be clicked on. 
 

 
 

Figure 6.8. Choosing how the Multidict dictionaries will be displayed. 

Tips: 

Changing the size of the screens: 
The dividing line between the text screen (1) and the Multidict screen (2) can be dragged to 
the left or right to make the Multidict screen larger or smaller. 
 
Multi-word units: 
Only one word can be clicked on at any one time. This might cause a problem with some 
expressions in certain languages, such as phrasal verbs in English, or idioms. The solution is to 
type in the rest of the verb or expression in the Word Field in Section 3 in Fig. 6.6. 
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Automatic recall of last dictionary used: 
Multidict remembers which dictionary was last used and the language pairing that was being 
worked with, although the language and dictionary can be changed at any time. This can save 
time when looking up words. 
 
Links to Multidict and existing links on webpages: 
Previously, we mentioned the toggle switch to remove existing links (labelled 5 in Fig. 6.5) to 
enable words to be looked up in Multidict. If this is not activated, pre-existing links on the 
webpage we are viewing will lead to external sites and pages. If so, then the new page the 
link leads us to will also be converted by Wordlink. In case we wish to look up a word which 
is already hyperlinked, then we need to select ΨRemove existing linksΩ όрύ ŀƴŘ ŎƭƛŎƪ άtǊƻŎŜǎǎέ 
(6). 
 

6.2    The Clilstore Database Interface 
 

6.2.1    Using the Clilstore Database Interface 
 

In this section we will see how users can access the Clilstore database and view a Clilstore unit 
with its integrated Wordlink and Multidict functions. 

Open up the Clilstore.eu website and follow the instructions below.  

 

Figure 6.9. Clilstore entry page. 

https://clilstore.eu/
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Enter either the student interface by clicking on ΨFor studentsΩ (see Figure 6.9 above) or the 
ǘŜŀŎƘŜǊ ƛƴǘŜǊŦŀŎŜ ΨCƻǊ ǘŜŀŎƘŜǊǎΩ. Both of them lead to the Database interface. You will then 
encounter the screen illustrated in Figure 6.10 below. 

 

Figure 6.10. The Database interface (numbered). 

The labelled fields in Figure 6.10 allow the user to fine-tune their search for units. 

(1) allows viewers to search for units through key words. 
(2) allows them to choose the language of the units they are looking for.  
(3) allows them to select a language level on the CEFR (Common European Framework) 

scale. 
(4) allows students to select an owner (eg their teacher). 
(5) shows them which media forms part of the unit, eg audio, video or attachments. 
(6) allows them to control how many units can be viewed at any one time and provides 

filters which help refine the search.  

In this case (Figure 6.10), the user has chosen English as a language, and etimalta ŀǎ ΨhǿƴŜǊΩΦ 
No particular level has been selected ς instead, ALL has been ticked. 

In (1), the general search field, the user can ŜƴǘŜǊ ƪŜȅ ǿƻǊŘǎ ƛƴǘƻ ǘƘŜ ά{ŜŀǊŎƘέ ŦƛŜƭŘ ƛƴ ƻǊŘŜǊ 
to find specific units. However, only words which are in the Title or Summary of a Clilstore 
unit can be searched. Words in the main text cannot be searched. This makes it very important 
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for teachers who are designing units to use certain key words in the Title or Summary, so that 
their units can be retrieved easily. 

The following columns appear by default, but additional columns can be added by including 
other filters, or other columns removed from the filters. 

 

Figure 6.11. The filter fields and columns. 

The default filters are: 

¶ Unit number (unique unit identification number) 

¶ Owner (the author of the unit) 

¶ Language (the target language selected) 

¶ Level (the language level selected) 

¶ Media embedded in the unit (video, audio, etc.) 

¶ The title of the unit 

¶ The number of "Likes" awarded to the unit 

If you click on Show/Hide Columns, the whole list of filters which can be added in additional 
columns appears. The ones in the current selection are highlighted in dark blue (Figure 6.11 
below). You can choose to add more filters by ticking the ones you want to enable. 
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Figure 6.12.  Selection of columns to enable filtering units. 

LŦ ȅƻǳ ƘŀǾŜ ǎŜƭŜŎǘŜŘ ŎŜǊǘŀƛƴ ŦƛƭǘŜǊǎΣ ǎǳŎƘ ŀǎ Ψ[ŀƴƎǳŀƎŜ [ŜǾŜƭΩΣ ȅƻǳ Ŏŀƴ ǊŜǎǘƻǊŜ ŜǾŜǊȅǘƘƛƴƎ ōŀŎƪ 
ǘƻ ǘƘŜ ŘŜŦŀǳƭǘ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ Ψ/ƭŜŀǊ CƛƭǘŜǊΩ ƻƴ ǘƘŜ top right-hand side. 

The Clilstore Unit 

A typical Clilstore unit is a multi-media unit, and consists of text, often accompanied by a video 
or audio file or graphics. The unit can also link to external sites or uploaded files. The media 
used is shown in the Media Filter. With several online interactive tools on the internet 
available to teachers these days, online interactive exercises can also be linked or embedded 
within the unit.  

Figure 6.13 shows what the user sees once they have selected a particular Clilstore unit. 
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Figure 
6.13. The unit interface when a word is clicked on. 

The word the learner clicks on appears in the Word Field (1) in the Multidict frame.  

The source language of the unit automatically appears in the source language field (2). 

In field (3), the learner chooses which language they wish to look up the word in. However, 
they can also select same-language dictionaries, for example, English to English. 

In field (4), the learner can select a dictionary. If they are not happy with what the dictionary 
provides, they can simply change the dictionary, resulting in less time needed to look up 
words in different dictionaries, or even different languages. 

Figure 6.14 shows the view as you scroll further down the page in the same Clilstore unit. 

 

Figure 6.14. Video embedded into the Clilstore unit. 
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As you can see, the author has also inserted a video (5) and has added 3 green buttons (6) 
which link to other activities and further reading for students. 

In addition, in Figure 6.15 below, you can see an additional interactive online exercise (7) 
which the author has embedded directly into the Clilstore unit main page. 

 

Figure 6.15. An interactive online exercise from an external site embedded with Clilstore. 

The design of the unit and use of external Web 3 sites which can provide supplementary 
exercises will be addressed later in the Guidebook. 

6.2.2    Clilstore and Language Acquisition 

One of the advantages of Multidict, and Clilstore alike, is that the reader can attempt texts at 
a higher level of difficulty than their current level. When reading a higher-level text in Clilstore 
(with the use of Multidict), these tools make it easier for learners to develop linguistic 
competence by scaffolding reading, understanding and learning.  

It is interesting to see how the use of Clilstore and its Multidict function aids Language 
Acquisition ŀǎ ǇŜǊ YǊŀǎƘŜƴΩǎ LƴǇǳǘ ƘȅǇƻǘƘŜǎƛǎ (Krashen, 1982). Clilstore can contribute to 
setting up situations where a learner can access a text at a higher level currently beyond their 
linguistic competence (Input + 1), and the Multidict function scaffolds and makes the text 
more accessible as Ψ/ƻƳǇǊŜƘŜƴǎƛōƭŜ InputΩΦ  

The tools also assist learners when venturing into their Zone of Proximal Development (ZPD) 
(Vygotsky, 1978) with support and help, until the learner has acquired the target language. 
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Another feature of Clilstore we will be discussing in Section 6.4 is the Vocabulary Bank 
function, which assists learners in recycling vocabulary until it becomes part of their 
internalised language. 

6.3    Creating a Clilstore Unit 

As we have already discussed in previous chapters, CLIL has a dual learning objective: 

¶ The learning of Content (subject matter) in another language 

¶ The learning of language through its use (Communication) in learning that content 

It is always useful to keep in mind the 5Cs which were fully dealt with in previous chapters ς 
Content, Communication, Cognition, Competences and Community.  

In the following sections we shall explain in detail how to create a learning unit in Clilstore. 

How to Create a Clilstore Unit 

Registration 

Registration is only required if you want to start creating your own units. Otherwise, anyone 
can use the Clilstore database and access units.  

Go to http:// Clilstore.eu, click on the Clilstore "Enter" button ŀƴŘ ǘƘŜƴ ŎƭƛŎƪ ƻƴ άǊŜƎƛǎǘŜǊέΦ  

 

Figure 6.16. The Clilstore entry page. 

Choose a username (UserID) type in your full name (first name and family name), e-mail 
address, and select a password. 

http://multidict.net/clilstore
http://clilstore.eu/
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Tip: Choose a username which your students or colleagues will recognise if they want to 
search for your units. 

You will only need to register once. On subsequent visits to Clilstore, you only need to click 
ƻƴ ΨCƻǊ ¢ŜŀŎƘŜǊǎΩ ŀƴŘ ǘƘŜƴ ƭƻƎ ƛƴΦ 

 

Figure 6.17. The Clilstore registration page. 

User Dashboard  

After you have logged in, your Username appears at the top right-hand corner. If you hover 
over your Username, a drop-down menu appears. This is your ΨŘŀǎƘōƻŀǊŘΩ, where you can 
manage your account. 
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Figure 6.18. The user dashboard. 
 

Here you can click on My Units, which will take you directly to a list of all your created units. 
When you go to My Units, you can edit your units from there, or even delete them. You can 
ŀƭǎƻ ǎŜŜ Ƙƻǿ Ƴŀƴȅ Ψ[ƛƪŜǎΩ ŜŀŎƘ ǳƴƛǘ Ƙŀǎ ƎŀƛƴŜŘΦ 
 
You can also choose to Create a unit, or to see any Portfolios your students have invited you 
to, or you can even Log out from this drop-down menu. 
 
You can also choose Options, where you can: 

1. Change your password 
2. Choose the default language for the units you create 
3. Choose whether to add any words you click on to your vocabulary list 
4. Change your name 
5. Change your email address 

 

 
 

Figure 6.19. User options. 
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Creating a Unit 

/ƭƛŎƪ ƻƴ Ψ/ǊŜŀǘŜ ŀ ǳƴƛǘΩ from the user dashboard to get started.  

The following page opens up: 

 

Figure 6.20. Creating a Clilstore unit ς first 5 fields. 

¢ƘŜ ά/ǊŜŀǘŜ ŀ ǳƴƛǘέ ǇŀƎŜ Ƙŀǎ several fields and options. To ensure understanding of the fields, 
we are breaking the page up into 2 screenshots. The second half will be explained further 
along. Here are the first 5 fields: 

1. Title: Here you should write a suitable heading for the new unit. Choose key words in 

your title that will make your unit more searchable. 

2. Scroll the text: Selecting this option means that any video or audio you place in the 

embed field in (3) will stay visible at the top of the page when a reader scrolls the text. 
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3. Embed Code: Here you can embed a video, audio file or even a photo or graphic which 

will stay at the top of your unit. We will be explaining how to embed a video later in 

this section.  

4. Text Field: This section is where you can write or paste text, insert photos or online 

interactive exercises, create a link, insert videos, tables, and have control over a 

number of editing features (see Figure 6.21 below). This field has a WYSIWYG (What 

you see is what you get) editor, which most users will already be familiar with in Word 

or Google docs. 

    

Figure 6.21. Editor functions and tools. 

Tip: Pressing ΨEnterΩ ƻƴ ȅƻǳǊ ƪŜȅōƻŀǊŘ moves the cursor down to a new paragraph (ie the 
text skips a line). However, if you want to start a new line without creating a new 
paragraph (ie no line space), just press Shift+Enter. The new line starts on the next line 
down, with no space between it and the line above. 

5. Link Buttons: Here you can insert links to external sites, such as webpages, online 

interactive exercises, or even another Clilstore page. Give the button a title, eg the 

name of the exercise it is linking to, or Further Reading, etc. Then paste the web 

address of the site you are linking to into the Link field on the right. The button will 

appear at the bottom of your finalised Clilstore unit.  
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Figure 6.22. Creating a link button. 

You can also tick the WL tick-box here if you want the linked site also to be wordlinked 

to online dictionaries. If you tick the New tick-box, the page you are linking to will open 

up in a new tab. 

Tip: If you do not check the tick-box for New, the reader of your finalised unit will be 

taken directly to the linked site when they click on the button. To return to the Clilstore 

unit, readers will need to click on the back button in their browser. 

 

Figure 6.23. The back button in an internet browser. 

Tip: Readers often do not notice they have moved away from Clilstore, so when they 

have finished reading, and close the page, they find that they are now out of Clilstore, 

and have to go to Clilstore.eu and log in again. This can be very frustrating, so ticking 

ǘƘŜ ΨbŜǿΩ ŎƘŜŎƪōƻȄ Ŏŀƴ ŀǾƻƛŘ this happening. 

You can add more buttons by ŎƭƛŎƪƛƴƎ ƻƴ Ψ!ŘŘ ŀ ōǳǘǘƻƴΩ underneath the existing 

buttons. 

You can also remove a link button by deleting the text you had previously put in, and 

the web address. 

Just underneath the Link Button section, there is the facility to upload a file. The 

maximum size for any one file is 1 Mb. This is useful as not every file you wish to link 

to your unit might be online, eg a document, Powerpoint or PDF you would like your 

students to read.  
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Occasionally, Clilstore will suggest a name change for the file, especially when there 

are symbols or long titles. Click OK. The file name will appear in the file name box, 

where you can still change the name if you wish. Then click on Upload. 

 

Figure 6.23. The upload function. 

 

 

Figure 6.24. The uploaded file and its new online link in Clilstore. 

You can now copy the link address and paste the link in one of the green link buttons. 

As you continue to ǎŎǊƻƭƭ Řƻǿƴ ǘƘŜ Ψ/ǊŜŀǘƛƴƎ ŀ ƴŜǿ Clilstore ǇŀƎŜΩΣ ȅƻǳ ǿƛƭƭ ŀƭǎƻ ǎŜŜ ǘƘŜ 

following fields (Figure 6.25):  



         
 
 

 70 /  161 
 

 

Figure 6.25. Creating a unit in Clilstore with video and text. 

6. Language: Here you should choose the language from the dropdown menu. This is an 
important step, as most users filter by language of text. 

7. Learner level: In this section, you should indicate the estimated level of the text. 

These levels are based on the Common European Framework of Reference for 
Languages (http://www.coe.int/t/dg4/education/elp/elp-reg/cefr_EN.asp).  

Ψ[ŜǾŜƭΩ is an important filter when learners (or teachers) are searching for units to use. 
If you do not specify the level, your unit will be marked as a test unit. 

8. Media type: This shows users whether the unit has video, audio or neither. If you 
tick video or sound, a new field opens up where you can add the duration of the media 
file, eg 18:29 (18 minutes 29 seconds). 
 
9. Summary: In this section, you should add a short description of the content. Make 
sure you enter a few key words which users might use to search for texts on a particular 
topic. The Clilstore database can only search for words which are placed in the Title or 
Summary, so make sure you add words that make the unit searchable. This text will also 
be searchable by search engines such as Google. 

http://www.coe.int/t/dg4/education/elp/elp-reg/cefr_EN.asp


         
 
 

 71 /  161 
 

10. Language Notes: Here you can comment on the type of language encountered in 
the embedded video or audio file. This could refer to vocabulary, grammar, 
pronunciation, etc. You can also choose not to add anything.  

11. Activate if this is still just a test unit: You should only tick this this box if the unit is 
unfinished or is only a test. You can return to an unfinished unit and edit it until you 
decide to publish it.  

Occasionally you might want to design a background Clilstore page which you want to 
link to from a main Clilstore unit page you have designed, but you would not like this 
new page to be found in the main database as a separate stand-alone unit. In this case, 
activate it as a test unit, where it can exist in Clilstore and you can link to it. Doing this 
will not let it show up as a fully-fledged unit. 

12. Owner: Slide the button to the right if you have the right/permission to use the 
texts and video, etc. This will automatically activate the Clilstore copyleft policy, where 
you need to indicate which Creative Commons licence the unit has (see Figure 6.26 
below). 

 

Figure 6.26. Creative Commons licence options. 

13. Creative Commons licence: Here you should indicate the type of Creative Commons 
licence that you grant others to use your unit.  

As soon as you tick one of the six licences, the explanation of that particular licence 
appears on the right-hand side. 

Copyright has become a very important issue. Text which is copied and pasted from the 
internet should indicate at the bottom of the text the source website and/or author of 
the original text. With regard to media such as videos, these are usually embedded and 
not uploaded into Clilstore. This means that you are linking to an online site which is 
hosting existing media which is already on the internet, so you are not infringing 
copyright laws. 

You can read more about the different types of Creative Commons license options by 
visiting their website: https://creativecommons.org/about/cclicenses/ 

https://creativecommons.org/about/cclicenses/
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14. Save unit: Clicking on this saves your unit and gives it a Clilstore unit number, eg 
1234, and a web address, eg http:// Clilstore.eu/cs/1234, which you might want to share 
with your students. If you have indicated that the unit is still a test, no one else will be 
able to see it unless you yourself give them the web address. It will not show up in the 
Clilstore database yet. You can go back to the unit and edit it until you are satisfied it is 
complete. ¢ƘŜƴ Ƨǳǎǘ Ψ5Ŝ-ŀŎǘƛǾŀǘŜΩ ǘƘŜ {ƭƛŘŜ button (11) so that it is now marked as not 
just a test. 

Editing a Unit 

After a unit has been created it is possible to edit the unit and even add videos, photos, 
graphics, and even ΨLink ButtonsΩ. To edit a unit just click on the pencil icon from 
the Clilstore menu or at the top right-hand corner of a unit to start editing. 

 

Figure 6.27. ¢ƘŜ ΨEditΩ icon located on the top right-hand corner of each unit. 

The unit immediately opens up in editing mode, where you can add photos, videos, links etc. 

 

http://clilstore.eu/cs/1234
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Figure 6.28. Editing a unit using the editor. 
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Useful Editor Tools in Clilstore 

In the following section, we will have a look at some of the useful editor tools in Clilstore: 

Inserting a Link within the Text 

To insert a link within the text, simply highlight the word (or words) to click on to access the 
link and click on the link icon in the editor (icon 1 in Figure 6.29).  

 

Figure 6.29. Useful Insert tools in the Clilstore editor. 

¸ƻǳ Ŏŀƴ ŀƭǎƻ LƴǎŜǊǘ ǳǎƛƴƎ ǘƘŜ ΨLƴǎŜǊǘΩ ƻǇǘƛƻƴ ŦǊƻƳ ǘƘŜ ǘƻƻƭōŀǊΥ 

 

Figure 6.30. The insert option in the toolbar. 
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You could use this path to insert links, images or media, etc. However, the most useful 
facilities to insert are in the editor as icons, as shown in Figure 6.29. 

When you click on the ΨƭƛƴƪΩ ƛŎƻƴΣ ǘhe following pop-up appears (see Figure 6.31): 

 

Figure 6.31. Inserting a link. 

Simply copy the URL of the site you wish to link to, paste it in the URL field, give it a title if you 
wish to, and then decide whether the link should open in the current window or in a new 
window. You can select this from the drop-Řƻǿƴ ƳŜƴǳ ǿƘŜǊŜ ƛǘ ǎŀȅǎ Ψ/ǳǊǊŜƴǘ ²ƛƴŘƻǿΩΦ 

Tip: If you ƭŜŀǾŜ ƛǘ ŀǎ Ψ/ǳǊǊŜƴǘ ²ƛƴŘƻǿΩΣ ǘƘŜƴ ǘƘe reader of your unit will move away from 
Clilstore to the linked website. This can cause some frustration for readers when they close 
this tab, and find that they are no longer in Clilstore, and have to log in again. If you choose 
ΨbŜǿ ²ƛƴŘƻǿΩΣ ǘƘŜ ƭƛƴƪ ƻǇŜƴǎ ǳǇ ŀƴƻǘƘŜǊ ǘŀōΣ ǎƻ ǿƘŜƴ ǊŜŀŘŜǊǎ ƘŀǾŜ ŦƛƴƛǎƘŜŘ ǿƛǘƘ ǘƘŜ linked 
website and close it, the Clilstore page is still open. They have not moved away from it. 

To remove a link, open up the link pop-up again, and delete the URL. 

Inserting a Photo or Graphic 

To insert a photo or graphic (eg a mind-map, poster or infographic), you will need to have it 
online first.  
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Certain sites allow you to create mind-maps or posters, etc, which are already hosted online.  
If the graphic you would like to display is not already online, you can upload it directly into 
Clilstore. 

Lƴ Ψ9ŘƛǘΩ ƻǊ Ψ/ǊŜŀǘŜ ŀ ¦ƴƛǘΩ ƳƻŘŜΣ ǎŎǊƻƭƭ Řƻǿƴ ǘƻ ǘƘŜ Ψ¦ǇƭƻŀŘ ŀ CƛƭŜΩ ǎŜŎǘƛƻƴΦ 

 

Figure 6.32. Uploading an image through the upload facility. 

When you click on Ψ¦ploadΩΣ ǘƘŜ ŦƛƭŜ ŀǇǇŜŀǊǎ ŀǎ ŀ ΨCƛƭŜ ŀǘǘŀŎƘŜŘ ǘƻ ǘƘŜ ǳƴƛǘΩΣ ŀƴŘ ǘƘŜ ƭƛƴƪ 
address you will need to copy is on the right of the image.  

 

Figure 6.33. The uploaded image with its link address in Clilstore. 

Tip:  If the image is too large, you might not be able to upload it into Clilstore. The maximum 
upload size limit is 1MB. If so, upload it into Google Drive or a similar online storage space. 
Once this is uploaded into Google Drive or similar, get the URL (the web address) by clicking 
on Share. Copy the URL, and go to the Clilstore unit you want to insert it in. 

In ΨEditΩ mode, or in ΨCreating a UnitΩ mode, just above the text field, click on the icon for 
photos (icon 2 in Figure 6.29). The following pop-up appears: 
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Figure 6.34. Inserting an image. 

Paste the URL of the photo/graphic into the Source field. You can add a description of the 
image. The Width and Height appear automatically when you paste the URL. You can also 
change the dimensions of the image to fit better within your text.  

Tip:  Next to the image is a padlock sign. This ΨlocksΩ the image ratio so that the same 
proportions are kept. Therefore, if you change the width of the image, the height changes 
proportionally and automatically.  

If you click on the padlock to unlock it, you might end up with a slightly distorted image, as 
you will need to supply the width and height yourself, and the original ratio of height to width 
will not be retained. 

The Preview Function 

Icon 3 in Figure 6.29 is the preview function. If you are not sure how your text and image are 
going to appear in the finished unit, click on Preview and a pop-up appears showing you 
how the text area will look when finished. 

Embedding a Video 

bƻǘƛŎŜ ǘƘŀǘ ƘŜǊŜ ǿŜ ƳŜƴǘƛƻƴ ǘƘŜ ǿƻǊŘ ΨŜƳōŜŘŘƛƴƎΩΦ Lƴ ǘƘŜ ǎŜŎǘƛƻƴ ƻƴ ΨLƴǎŜǊǘƛƴƎ ŀƴ ƛƳŀƎŜΩΣ 
ǿŜ ǳǎŜŘ ǘƘŜ ǿƻǊŘ ΨƛƴǎŜǊǘΩΦ 

When you upload an image file into Clilstore, you are placing it online within Clilstore, and 
then inserting it into the unit, where it appears. Technically, when you use the source code of 
an image from an external site, eg Google Drive, you are simply linking the image into the 
unit, but rather than a link which takes you from Clilstore to another external webpage to 
view it, the image opens up inside the Clilstore unit. Therefore, you are embedding it, ie 
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ΨǇƭŀŎƛƴƎ ƛǘΩ ƛƴǘƻ ǘƘŜ ǳƴƛǘ, and the viewer can see the image inside the unit, and not have to 
follow a link to an external site. 

For videos, we use the same principle ς we embed the video so that the viewer can see it 
inside the unit. ¢Ƙƛƴƪ ƻŦ ŜƳōŜŘŘƛƴƎ ŀǎ ΨǇƭŀŎƛƴƎ ƛƴǎƛŘŜΩ ǘƘŜ ǳƴƛǘΦ 

We also ǘŜƴŘ ǘƻ ǳǎŜ ǘƘŜ ǘŜǊƳ ΨŜƳōŜŘΩ ŀǎ when you link to a video, the video is presented with 
a frame around it, and although it opens up in Clilstore, the host is still YouTube, TED Talks, 
Vimeo or any other video-hosting site.  

Lǘ ƛǎ ŀƭǎƻ ǳǎǳŀƭ ǘƻ ŦƛƴŘ ŀƴ ΨŜƳōŜŘ ŎƻŘŜΩ for videos, which provides the ΨǾƛŘŜƻ ǇƭŀȅŜǊΩ ǘƻƎŜǘƘŜǊ 
with the video frame dimensions, as well as the video file. It is this embed code we need to 
find for the video we wish to place into the unit. The principle is the same for audio files, 
which need a player to be streamed and to play, pause, etc. 

Getting the Embed Code 

YouTube 

[ŜǘΩǎ ǎǘŀǊǘ ǿƛǘƘ ¸ƻǳ¢ǳōŜΣ ǿƘƛŎƘ Ƙŀǎ ōŜŎƻƳŜ the most popular video-steaming site. 

¢ƘŜ Ψ{ƘŀǊŜΩ ŦǳƴŎǘƛƻƴ ŀǇǇŜŀǊǎ ǳƴŘŜǊƴŜŀǘƘ ǘƘŜ ǾƛŘŜƻΦ 

 

Figure 6.35. CƛƴŘƛƴƎ ǘƘŜ ŜƳōŜŘ ŎƻŘŜ ǘƘǊƻǳƎƘ Ψ{ƘŀǊŜΩΦ 

²ƘŜƴ ȅƻǳ ŎƭƛŎƪ ƻƴ Ψ{ƘŀǊŜΩΣ ŀ ǇƻǇ-up opens up which allows you to choose where to share the 
video. Many online social media options are available, but the one we are interested in is the 
ŦƛǊǎǘΣ Ψ9ƳōŜŘΩΦ 
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There is also a link provided, in case someone does not wish to embed the video, but link it, 
eg in a Green Button Link. 

 

Figure 6.36. The embed button as opposed to the link. 

/ƭƛŎƪ ƻƴ Ψ9ƳōŜŘΩΦ ¢ƘŜ ǿƛƴŘƻǿ such as the following opens up, with the video on the left-hand 
side, the embed code on the right, and a Ψ/ƻǇȅΩ ŦŀŎƛƭƛǘȅΦ  

 

Figure 6.37. Copying the embed code of a video in YouTube. 

Before you copy the code, scroll down on the side of the embed code. Just underneath the 
ŜƳōŜŘ ŎƻŘŜ ƛǎ ŀ Ψ{ǘŀǊǘ ŀǘΩ option (see Figure 6.38 below).  

This is extremely useful, as certain videos might be too long. You might want to skip the 
introduction and just show a portion of it to your students. If so, check the timer for when the 
ǇƻǊǘƛƻƴ ȅƻǳ ǿƛǎƘ ǎǘǳŘŜƴǘǎ ǘƻ ǎŜŜ ǎǘŀǊǘǎΦ ¢ƛŎƪ Ψ{ǘŀǊǘ ŀǘΩ ŀƴŘ ƛƴǎŜǊǘ ǘƘat as the start time. There 
is no option to insert the end time but you might then want to tell your students: άWatch until 
2.45έ. If you want the whole video to play, leave this option as 0.00. 
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Figure 6.38. The frame dimensions and where to start the video from in playback. 

Another thing to note here is the iframe width and height, indicated in Figure 6.38 above. 

The iframe is the border which will surround your video in Clilstore ς ǘƘŜ ΨǇƭŀȅŜǊ ŦǊŀƳŜΩΣ ǎƻ ǘƻ 
speak. When you copy the embed code, you can change the size of your video in Clilstore by 
changing these 2 numbers. Remember, keep the ratio if you change the size, as otherwise the 
video might become too high or too wide, and look distorted. 

Click on ΨCOPYΩ and the embed code is copied into your browser. 

Now go to Clilstore and open the unit you wish to embed the video in. 

If you want the video to be at the top of your unit, just paste the embed code into the Embed 
Code field underneath the title. 

If you want the video to also scroll upwards with the text, as the viewer reads the text, leave 
Ψ{ŎǊƻƭƭ ǘƘŜ ǘŜȄǘΩ as is. Do not move it to the right. 

 

Figure 6.39. Embedding a video which will scroll down with your text. 
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If you want the video to be at the top of your unit, and want it to stay there as readers scroll 
down, then slide the ǘƻƎƎƭŜ ǎƭƛŘŜǊ Ψ{ŎǊƻƭƭ ǘƘŜ ǘŜȄǘΩ ǘƻ ǘƘŜ ǊƛƎƘǘ όǎŜŜ ōŜƭƻǿύΦ This will only allow 
the text to scroll, not the video.  

 

Figure 6.40. Embedding a video which will stay at the top of your text. 

You can change the numbers showing the width and height of the video in the embed code, 
but keep the same ratio! A simple mathematical calculation should give you the required 
equivalent for the height if you change the width. 

If you want the video to be in the main text, click on the media button (icon 4 in Figure 6.29).  

When you click on the Insert/edit media button, this pop-up appears. 

 

Figure 6.41. Embedding a video in Clilstore. 

Paste the embed code you copied from YouTube and paste it in Source. The width and height 
automatically appear. You can change the size of the video from here. As long as the padlock 
icon is closed, the ratio of the width to height is maintained automatically. 

Notice that by default, the ŎƘƻǎŜƴ ŀǊŜŀ ƛǎ ΨDŜƴŜǊŀƭΩΦ ¢Ƙis will accept most embed codes for 
popular video sites. However, if the video does not appear when you save the unit, then click 
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ƻƴ ΨŜŘƛǘΩ ƻƴŎŜ ŀƎŀƛƴΦ /ƭƛŎƪ ƻƴ ΨLƴǎŜǊǘκŜŘƛǘ ƳŜŘƛŀΩΣ ŀƴŘ ǘƘŜƴ ŎƭƛŎƪ ƻƴ Ψ9ƳōŜŘΩΣ ǿƘƛŎƘ ƛǎ Ƨǳǎǘ 
ōŜƭƻǿ ΨDŜƴŜǊŀƭΩ ƛƴ ǘƘŜ ΨLƴǎŜǊǘκŜŘƛǘ ƳŜŘƛŀΩ ǇƻǇ-up. Now paste the embed code in the field that 
comes up. 

 

Figure 6.42. Embedding a video in Clilstore using the Embed field. 

Tip:   If you realise when you save the unit that the video is too small or large, click on edit 
again. Then click on the video, which you will see in the main body of the text. Then click on 
ǘƘŜ ΨLƴǎŜǊǘκŜŘƛǘ ƳŜŘƛŀΩ icon (icon 4 in Figure 6.29). The pop-up with the source code appears 
again and is editable (Figure 6.43 below). 

 

Figure 6.43. Editing the media size or source code. 

The YouTube video player which plays within the unit has an important tool. Students can 
turn captions or subtitles on or off as they watch (see Figure 6.44 below). 
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Figure 6.44. Turning on captions in YouTube. 

Just click on the highlighted button and the captions will appear/disappear. It is important to 
realise that these captions are auto-generated, so it is a bit like Google Translate ς very useful, 
but not always accurate. Occasionally the auto-generator will insert ǿƘŀǘ ƛǘ ΨƘŜŀǊǎΩΣ ōǳǘ ǘƘƛǎ 
might not be the right word. 

Despite this happening at times, having captions is a very useful function for learners. One 
suggestion to maximise the potential of this tool and combine language learning would be to 
devise a Ψgame/exerciseΩ ǿƘŜǊŜ ǎǘǳŘŜƴǘǎ Ŏŀƴ ǎǇƻǘ ǘƘŜ ƳƛǎǘŀƪŜǎ ǘƘŜ ŀǳǘƻ-generator makes, 
and to get them to find a replacement word which better fits the context. 

On the YouTube site, you can also open the transcript of a YouTube video by clicking on the 3 
dots ( . . . )next to SAVE. 

 

Figure 6.45. Opening the transcript of a YouTube video. 
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This opens up the auto-generated transcript of the video, split up by timings, which you might 
want to paste into the Clilstore unit. (Remember, there could be mistakes due to the auto-
generation, but you could also amend these in Clilstore.) 

 

Figure 6.46. Transcript of a YouTube video. 

Copy the transcript and paste it into the Clilstore text editor. 

Tip:   When you then try and paste the text using the right-click and paste, Clilstore might not 
ŀƭƭƻǿ ȅƻǳ ǘƻΦ LŦ ƴƻǘΣ ǳǎŜ Ψ/ƻƴǘǊƻƭΩ ŀƴŘ ΨǾΩ ƛƴ ²ƛƴŘƻǿǎ ǘƻ ǇŀǎǘŜ ǘƘŜ ǘŜȄǘ ƛƴǘƻ ǘƘŜ ǘŜȄǘ ŜŘƛǘƻǊΦ On 
ŀƴ !ǇǇƭŜ ŎƻƳǇǳǘŜǊΣ ǳǎŜ Ψ/ƻƳƳŀƴŘΩ ŀƴŘ ΨǾΩΦ 

Ted Talks 

Ted Talks is another excellent site where videos are streamed. There is a wide variety of talks 
which you might want to use within Clilstore. 

Remember, the first thing to look for is SHARE. 
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Figure 6.47. Getting the embed code and transcript from Ted Talks. 

When you click on Share, you are provided with a link. This is not the embed code. This is a 
link which you might want to use in Clilstore as a link, or in one of the green link buttons. We 
need the Embed code.  

As in YouTube, a number of sharing options to different sites appears. Choose EMBED. 

 

Figure 6.48.  Clicking on Embed will provide you with the embed code. 
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Figure 6.49. /ƭƛŎƪƛƴƎ ƻƴ Ψ/ƻǇȅ ŜƳōŜŘ ŎƻŘŜΩ ŎƻǇƛŜǎ ǘƘŜ whole embed code. 

Now return to the Clilstore unit you want to embed the video in, and in edit mode, decide 
whether you want the video at the top of your page, or in the body of the text. Follow the 
ΨLƴǎŜǊǘκ9Řƛǘ ƳŜŘƛŀΩ ǎǘŜǇǎ ŀǎ ǿŜ ŘƛŘ ŦƻǊ ¸ƻǳ¢ǳōŜΣ ŀƴŘ ǇŀǎǘŜ ǘƘŜ ŎƻŘŜ ƛƴΦ 

Once again, you can change the size of your video by changing the width and height 
dimensions in the iframe source code. 

Once again, you can obtain the subtitles or captions by clicking on the caption button. Note 
that not all TED Talks come with a transcript or captions. 

 

Figure 6.50.  The caption button in Ted Talks. 
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You can also obtain the transcript, usually with a choice of languages, by clicking on the 
Transcript button which we showed in Figure 6.47. 

 

Figure 6.51. The transcript in Ted Talks and choice of language. 

Copy the transcript and paste it into the Clilstore text editor. Remember, when you then try 
and paste the text using the right-click and paste, Clilstore might not allow you to. If not, use 
Ψ/ƻƴǘǊƻƭΩ ŀƴŘ ΨǾΩ ƛƴ ²ƛƴŘƻǿǎ ǘƻ ǇŀǎǘŜ ǘƘŜ ǘŜȄǘ ƛƴǘƻ ǘƘŜ ǘŜȄǘ ŜŘƛǘƻǊΦ On an Apple computer, use 
Ψ/ƻƳƳŀƴŘΩ ŀƴŘ ΨǾΩΦ 

One other thing to remember is that this transcript is linked to parts of the video where the 
words appear. If you click on the parts of the transcript on the TED Talks site, the video will 
jump to that position.  

Therefore, if you are intending to place the transcript in Clilstore, the words are already 
hyperlinked. These hyperlinks need to be removed when you paste it into the editor text 
window.  

Tip 1:   Paste the transcript into the Summary field. Select the text again and cut it out. Now 
paste it back into the Text field. The links should disappear. 
 
Tip 2:  Another way to remove links, especially if it is long, is to select all the text and then 
ŎƭƛŎƪ ƻƴ ǘƘŜ Ψ[ƛƴƪΩ ƛŎƻƴ ƛƴ ǘƘŜ ŜŘƛǘƻǊΦ [ƛƴƪ ǘƘŜ ǘŜȄǘ ǘƻ ŀƴȅ ŜȄǘŜǊƴŀƭ ƭƛƴƪΣ ŜƎ www.etimalta.com 
ŀƴŘ ŎƭƛŎƪ ƻƴ ΨǎŀǾŜΩ ƛƴ ǘƘŜ ƭƛƴƪ ǇƻǇ-up. You can see that all the text has a long line underneath, 
showing it is hyperlinked. bƻǿ ƻǇŜƴ ǘƘŜ ΨƭƛƴƪΩ ŦǳƴŎǘƛƻƴ ŀƎŀƛƴΣ ŘŜƭŜǘŜ ǘƘŜ ¦w[ ȅƻǳ Ǉǳǘ ƛƴ όƛƴ 
our case, www.etimalta.com), and save in the link pop-up again. This removes all previously-
existing TED Talk links. 
 
Tip 3:   Another way to remove hyperlinks is to use the Notepad application. If you paste a 
text into Notepad, all the formatting (including links) disappears.  
 
 
 

http://www.etimalta.com/
http://www.etimalta.com/
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Vimeo 

Another very useful video-sharing site is Vimeo. Go to https://vimeo.com/watch to search for 
videos. When you have found one you like, using the search function, click on it. The share 
button looks like a paper aeroplane. 

 

Figure 6.52. The Vimeo share button. 

The embed code appears at the bottom of the pop-ǳǇΦ ¢ƘŜǊŜ ƛǎ ƴƻ ōǳǘǘƻƴ ǘƻ ΨŎƻǇȅΩ ǘƘŜ ŎƻŘŜΦ  

 

Figure 6.53. The embed code in Vimeo. 

Just click inside the embed code field with your mouse to open up the box. This will also select 
the text. Then copy the code using the right-click mouse function. Then paste it in Clilstore as 
we did for the YouTube and Ted Talks videos. 

https://vimeo.com/watch
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Figure 6.54. Expanding the embed code in Vimeo. 

Tip:   If you go to a site and you are not sure where the Share button is, hover over the screen 
with your mouse. In this case, an unusual icon was used (the paper aeroplane) and share only 
appeared when the cursor hovered over it. 

Streaming Video and Audio files from Google Drive 

 
Sometimes you might want to use a video which you have made yourself. If you do not want 
to upload it into YouTube or a similar video-hosting site, you can upload it into Google Drive, 
and get the embed code from there. 
 
The following useful steps for streaming video/audio files from Google Drive were suggested 
ōȅ /ŀƻƛƳƘƛƴ hΩ5ƻƴŀƛƭƭ ŦǊƻƳ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ¦ƭǎǘŜǊΦ   
 
First, select the file you want to embed and open it. 
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Figure 6.55. Selecting the file to open. 

 
 
Next, click on Options (the 3 dots at the top right-hand corner). 
 

 
Figure 6.56. Options in Google Drive 

 
Now select and click on SHARE. 
 



         
 
 

 91 /  161 
 

 
 

Figure 6.57. The Share button in Google Drive. 
 
Now click on 'Change to anyone with the link'. 
 

 
 

Figure 6.58. allowing access to anyone with the link. 
 
The 'Share' options should change as below, but do not copy this link! 
Instead, ŎƭƛŎƪ Ψ5ƻƴŜΩ. The pop-up should disappear. 
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Figure 6.59. The Get Link option, which you should NOT copy. 
 
When the pop-up disappears, click on Options again (Figure 6.56), and ǎŜƭŜŎǘ ΨhǇŜƴ ƛƴ ƴŜǿ 
windowΩ, as below. 
 

 
 

Figure 6.60. Opening the video in a new window. 
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When the video opens up in a new window, click on Options again (Figure 6.56).  
 
The options menu changes ǘƻ ƻŦŦŜǊ ƻǘƘŜǊ ǘƻƻƭǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ΨŜƳōŜŘ ƛǘŜƳΩ ŦǳƴŎǘƛƻƴΦ Select 
this. 
 

 
 

Figure 6.61. The new options window in the new window tab. 
 

 
 

Figure 6.62. The embed code for a video hosted in Google Drive. 
 
Now, you can copy this embed code as we did for the videos before, and paste this into the 
Clilstore unit, using the ΨƛƴǎŜǊǘ mediaΩ ŦǳƴŎǘƛƻƴ.  




































































































































