Chl4.U

www.languages.dk

THECLILAWGUIDEBOOK 2
2021with Technology
Enhanced Learning
Clilstore

Co-funded by the R
Erasmus+ Programme |EEEEE.
of the European Union LI R

A Gateway to CLIL &
TechnologyEnhanced
Scaffolded Learning

The European Commission support for the production of this
publication does not constitute an endorsement of the contents
which reflects the views only of the authors, and the
Commission cannot be held responsible for any use which may
be made of the information contained therein..

Co-funded by the
Erasmus+ Programme
of the European Union

1/161



' : | " Co-funded by the * %ok
I Erasmus+ Programme { }
of the European Union LI R
www.languages.dk
THE CLIL4U GUIDEBOOK v.2 2021

with TechnologyEnhanced Learning

Clilstore

Sandra AttardMontalto & Lindsay Walter
ISBN978-99180-00739

2/ 161



| |
Co-funded by the S
I Erasmus+ Programme |EEEEE.
of the European Union LA

www.languages.dk

Contents
e (= £= Vol PP PP TT P PPPPP 7
INTRODUGCTION. ...cccttttttttettee ettt ettt et e ettt e et e e e e e e aaaeeaeeeaaaeaaasaassaasaaanns 9
I AL O 15 (o (T o TU T g L= Y/ 9.
BaACKGIOUNG. ... e e et e e e e s e r e e e e e e r e e e e e e e annnrees 9
The COVID Pandemic and its Impact on TEChNOIOGY..........ceveeiiiiiiiieiieeiiieee e 10
(O3 1153 (o £ T PP PR PUPPP 12
The CLIL4U Guidebook v.2 20&ith TechnologyEnhanced LearningClilstore...............cccvvvveeee.. 14
SrUCtUre Of GUIAEDOOK. .......couiiiiiiiiii ettt e e 14
R 0011 0 o1 (oo Y PP PP PP PPPP R TPPRPTPPPPP 15
Chapter 1: An INtroduCtioN t0 CLIL.......coiiiiiiiiiiee et e e es 16
1.1, The Progress Of CLIL ... e e e e e e e e e e e e e e e s s e e s e s e s e aaanes 16
1.2 SO What @XACHY IS CLIL?. ... e e e e e e e e e e e e e anaanes 17
1.3, FEAUIES OF CLIL ..o e e e e e e as 17
Chapter 2: WY CLIL2. ... ettt e e et e e e e e et e e e e e e s eeeaae s 19
2.1, IS CLIL fOr @ll TEACHEIS?.....eeeeiiieiiieee et e e e e 20
2.2.  What are the Benefits of USING CLLL?........uuuiiiiiiiiiieiiiiiiiee e, 22
2.3 FrequentlyAsked QUESHIONS (FAQS).. ...t e e e e e e e e e aaaaaeas 23
P T R o I @ LS {0 g I == T =T SRR 23
PG T AN @ 1 o g 1L =T o £ SR 29
2.3.3 HOW O INVOIVE PAIENTS......ciiiiiiiiiiiiiie ettt e e e e e snnnneeeees 31
Chapter 3 The DS i e e e e e e e e e e e e e e e e e e e e e e e 32
K Tt S o o 1 (=T o | F PP 33
3.2, COMIMUNICALION . ......ieteeiiie e ettt e et e e et e e e e s e st e e e e e e s e e bbb e e e e e e e e aanb e e e e e e e e eannnees 33
TR F 0011 1] 0= =] o (o =L PP PP P PP P PPPPPPPPPPPP 33
G S o o 1] 411 ] 11 /PSSR 33
178 T O o o | 1110 o USSR 33
36. . f22YQ4a 2KSSt 9 /Kz2zaAyd. .loKS. .wiIKi..cl. .85
2 2 Y QA 2 K S S Y s 35
Chapter 4: The CLIL APPIrOACH.........uuiiiiiiii ittt e e r e e e e e e nnnneeees 36

2 2NRa



| |
Co-funded by the S
I Erasmus+ Programme |EEEEE.
of the European Union LA

www.languages.dk

o I = 7 Tl (o | o 11 ] o PSSR 36
4.2.1. The Zone of Proximal Development (ZPD) and Scaffolding............ccccccooiuiiireeeinnnns 38
4.2.2 Scaffolding, Support, & INternNaliSAtIQN...........cccoiiiiiiiiiiiee e 40
4.3, Learner AUIONOMY. . ...iccieiiieeeeiiiiiis s s e s e e e eeeeeetinrsas s s e eeseesesssssnnnnsseeeesssssessssssnnnseeeeeseneeessss 1
N | 1 =1 =Tt 1o o PP T PP PUPPP PP 42
Chapter 5: EVAlUALION. .......cccoiiiiiiiieee et e s ennnnne e e e e e ennnneeeee e A
5.1 BaACKQIrOUNG......ccoiiiiiiiiiiiie ettt e s e e e s nnnnnneeee e B
5.2 CLIL ASSESSMENT N PraCliCe........cueeeiiiieiiiiieee e 46
SANPIE GridS fOr ASSESSIMENIL. ... .uuuuiiiiiiiiiiiiiriere e ere e e e et eeeeaeeaeaeaaaaeaaeete e s s s e e s aaaaaaaaannnaarranees 46
Chapter 6: Clilstore, Multidict & WOrdlink..............ccoooiiiiiiiiii e 50
6.1 Overview of Clilstore, Multidict & WOrdlink...............oeeeiiiiiiiiiiii e 50
B.1.1.  ClISTOTE.. .. e e e e e e e e e e e e e e e s 51
A Quick Ovengw of what ClilStOre Can dO............uuuiiiiiiiiiiiiiiiiiiccee e 51
Some DENEFitS Of ClISIONE. ........eiiiiiii e 51
G |V V1o o P PRPR PP 53
B.1.3  WOIAIINK ... e e e e e e e e e s 54
6.2 The Clitore Database INTErfaCe............oueiiiiiiiiiiiieee e 57
6.2.1 Using the Clilstore Database INtErface..........ccccvvuiiiiiiiiiiiiiiieeieeeeeeeeee e 57
6.2.2 Clilstore and Language ACQUISITION. .........uuviiiiiiiiiiiieieeiieee e 62
6.3 Creating a ClIStOre UNit.........coooiiiiiiiiii e e e e e e e e e 63
YETo 5] (=110 o ISP PP PP PP PUPPPPPPPPRRPP 63
USEr DAShDOAIT. ........cooiiiiiii e 64
Cre@ating @ UNL.....oceeeeeiciccceccee e e e e e e e e e e e e e e e e 66
Lo 11T = LU o OO 72
Useful Editor TOOIS iN CHISTOIE.........oeiiiiiiiiiiiiiee e e e L D
Inserting a Link Within the TeXE..........eeiiiiiiieee e 74
INSerting @ PROTO OF GraphiC.......coooiiiiiiiiiieie e 75
THe PrevieW FUNCHON. ...t e e e e e e s e e e 77
(=Yg pYoT=Ta o [T o =TV To = o TSSO 77
Getting the EMDE COUR.......coiiiieeiii e e e e e 78
o TU U] o= PO PP PPPPPPPRPT 78



| |
Co-funded by the S
I Erasmus+ Programme |EEEEE.
of the European Union LA

www.languages.dk

JLICETe BLIE= LG PO P PO PP PPPPPPPPPRR 84
Y410 0T PP TP PP PP P PP 88
Streaming Video and Audio files from Google DIiVE..........ooooiiiiiiiiiiieeieeeee e 89
6.4 Recording VOCADUIAIY:..........cco e ————————— 94
condm ¢tKS t SNE2Y Il fAaSR..[.SLNV.SNRA.. . £2.0.0.098 |
6.4.2 List of Words clicked anfor Teachers & Unit AUthors...........ccoovveiiiiiiiiiieiiee e, 103
6.5 POIIONOS. ... e e e e 104
6.5.1 What iS @ POIIOlIO?......ceieiiiiiiiiiiee ettt e e e e e e e 104
6.5.2 USING the POMIOlIO......ceieiiiiiieeiieee e e e 106
c dp do ¢S OKSNAQ....OOSAaA. .02 . .t.2 NILE2f.A.24...... 112
Chapter 7: HEIP VIGEOS......ciiiiiiiiieiee ettt e e e e e s as 115
7.1 OVEIVIEW HEIP VIAEQ.......eiiiiiiiiiiiiii ettt e e e e e e e 115
7.2 The HelP FUNCHON. ....coiiiiiiiiiiit ettt e e e s e e e e e eeeas 115
7.3 The Entry Page Help VIdEQS ...ttt a e e e e a e 116
7.4 The Student Interface Help VIAEOS............coo oot 117
7.5 The Teacher Interface Help VIdEOS........c..uuiiiiiiiiiiee e 119
(O aF= o1 (=T o S I o Y @ SO PP P PO UPPPRPPTPP 120
S 700 R o T o 1 o T T o PP RPPRUPPRPTRP 120
ST Y YA U Lo 1 (o 121
TG T o 1 1] o PSP 121
8.4 Saving & Deleting UNITS: ...ttt e a s a e e e e 121
8.5 INSEITING IMAOES: .. ... ittt e e e e e e e et e e e e e e e s b e e e e e e e nnanees 122
8.6 Inserting other Media (Videos & Interactive EXErciSes):..........cooovvivciicunnivvirninirnnreeeeeeees. 123
8.7 UpIoading filES . ..o e e e e e e e e e e e e e e e e —————- 124
SRS I I 01 4] o TP PPP PSPPI 125
8.9 Recording VOCADUIAIY:.........coiiiiiiie e 125
8.10 POIIONOS: ...t a e eaas 126
Chapter 9: Exemplary ClISOre UNILS.........cooiiiiiiiiiiiiiiieie e 130
9.1 The ClilStore Database. ........cccoiiiiiiiiiiieieii et e s 130
v JORYRORY CKS. WLALSQ...0dZ0.0.2.Y e 130
9.1.2 Keeping the Database Free of CIUMEl..........ccoociiiiieeeeee e 132

NE

51



]
/ Co-funded by the A

I 'ﬁ > Erasmus+ Programme IS
of the European Union R

www.languages.dk

9.2 Exemplary ClIIStOre UNILS...........coooiiiiii it a e e e e e e e e e e e e a e e e e a e 132
9.2.1 Exemplary UnitS in ENGIS.......cocooiii e 133
9.2.2 Exemplary UNitS iN DaniShL.........cooiiiiiiiieii e 134
9.2.3 Exemplary Units in ltaliai.............oooiiiiiiiii e e e e e e e e e 135
9.2.4 Exemplary UNitS in SPaniSh............uuuuiiiiiiiiiiiiiiiiicee e 136
9.2.5 Exemplary UnitS in IriSh GAENC. ..........cvviiiiiiieieee e 137
9.2.6 Exemplary Units in Scottish GaeliC.............ooeviiiiiiiiiii e 138

Chapter 10: Exemplary CLIL4U Scenarios showcasing the 5.CS........ccccccvvviviiiiiiiiiiiiiiieeeeeee, 139

10.1 VET (Vocational SChool) SCeNariQS........ccccevvviiiiiiieeee e 139

10.2 Primary and Secondary SCENAIIOS. ......c.cuvviiiiiiiiiiiieee e 140

10.3 An indepth view of two CLIL scenarios at different levels...........ccccccccviiiviiiiiiiieeeeennen. 140

10.3.1 A VET ScenariQA CEBE STUAY.........ccuuuriiieeeiiiiiiiieeeee e et e e e e s ee e e e s anes 140

10.3.2 A Primary ScenariqQ A Case StUAY..........cceuiiuimmiiiieiiiiiiiiite et e e 145

10.4 Full List of Scenarios With LINKS..........coccuuiiiiiiiieiecee e 150

(04 =T o] =Y g N O =TT 0 T [ o =Y T 154
0 A U LYo U =T 11 o= SR 154
11.2  BiblOGraPRY......ceeeeeeieee e e e as 155

The Partners on the 3 EU ProjeCLS.......uuuiiiiiiiiieiiceeee et 158

6/161



| |
Co-funded by the S
I Erasmus+ Programme |EEEEE.
of the European Union * g

www.languages.dk

Preface

Asone of ourETI MaltaOutputs on the CLIL4AU EU Projé20142016) my colleague Lindsay
Walter and | authored The CLIL4U Guidebook, wivi downloaded more than 500,000 times
during the course of th€LIL4Ubroject.

From 2018 to 2021, ETI was involved in another project (C@®ihich | was tsked to prepare

a Guidebook for the Clilstore tool which we were developiftge resulting COOL CLIL Ptawxter
Guidebookwas based onwhat | wrote and adapted slightly toarget a Higher Education
readership My original Guidebogkwvhich caters for teachers from Primary, Secondary and-Post
Secondary schools as wels,now included in this Guidebook.

Clilstore igool which allows teachers to design their own muitedia online lessons different
languages, resulting ima database of units/lessons that teachers halesignedand other
teachers can usé@.he novelty about this online tool is thahen reading a tet, learners can look
up words in dictionaries thadppearin a frame which sits sidey-sidenext to the reading text.

This Guidebook incorporatéise CLIL4U Guidebook whiafas writtenfor the CLIL4U Project and
is updated withsectionswhich | wrote forthe COOIProject,where Idescribe the Clilstore tool
and provide stefby-step instructions on how to use the tool.

Those readers who have already read through the CLIL4U Guidebook ctrediigt part and
gostraight to Chapteb, where the focus is on Clilstore.

We hope youwwill find this updated Guidebook useful, and that you will make the mosiGifiL
and Clilstae with your students.

Remember, besides the dictionary facilities and multimedia options that Clilstore units provide
and the opportunity for teachers tdesigncustommade lessons for their studentthere is also
the continued use and practice of lamge through access to many other units on the database.

Moreover, with the record vocabulary option, students can store and recycle language ...
enabling learningMore about that later in the Guidebook.

Language éarning involves

recyclinglanguage
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The frontpage photograph was taken by myself. | would likéalce this opportunity toexplain
the choice behind the imagery.

L aSS GKS DdzARSo6221 la W' DIFEGSgre G2 /[L[Q
techniques behind the CLIL approach to teaching and learning. Any newcomer to CLIL will find
ample information to discover what CLIL is all about in the first patie@fiuidebook.

¢ KS I-NJ?K Ay GKS LK2G2 Ffta2 NBYAYRSR YS 2% |
wrfeaasaQy

. ShG ftASBELIBNANEYOSs KSNB G KNR Q

Df SFYad GKIFG dzyGNI gStf QR 62NI R 6K2aS YINBAY FI
C2NJ SOSNI YR FT2NJ SOSNJ) 6 KSy L Y20Séod

However, rathethan beingan everreceding horizon, which is never reached, the mastery and

use of ClilstordSdefinitely an achievable objective. Hence the lovely island of Gozo visible on
0KS K2NAT 2y wikhiirecKS LIK2{G2 X

SandraAttard-Montalto

Executive Training Institute Malta (ETI Malta)
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INTRODUCTION

The Covid Pandemic
and its impart on
Technology

The Clilstore Journey

\ Clilstore
g The CLIL4U v.2

Introduction 2021 Guidebook

Structure of the
Guidebook

Terminology

Figurel. Structure of Introduction

TheClilstoreJourney

Background
Thenew Cllstore isan online tool which resulteds the product of 3 EU Projects

1 TOOLS20122014 which produced the older version of Clilstore
1 CLIL4U (2022016) which exploredhe CLIlapproach to teaching
1 COOLZ0182021) the latestEU Project that builon the abovetwo EU Projects

Theprojects involved several schoptllegesand universities from a variety of countries and
from different educational sectors, artte first two projects received extremely good reviews
when finalised.

TOOLS focused on creating an online tool where teachers could create material and link it to
multiple dictionaries for studentdn time, the tool became outdated.

CLIL4U focused on creating CLIL scenarios and lessons, and also courses for teachers of CLIL who:

1. Wanted to develop their language skills and knowledge in another language medium
2. Wantedto find out more about new developments in CLIL Methodology
3. Wanted readymade resources using CLIL on several subjects.
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COOlwasaimed atupdating ancenhancing theClilstoretool developed by TOOLS and combining
it with the CLIL approach advocated by tDEelL4U project.

Technology today is developing ahead in leaps and bounds, and if it were human, a technology
622t ¢62dzf R 0S O2YyaARSNBR WLISyaAirzylofSQ Ay p @&
trends and perceptions (ie the way an online tamhis and works).

¢C2RIFI2Qa addzRRSyYy(Ga ol yQilstaresi |20 KESINE 0] Q& [0y2 Gar@iihak2StNa  2fyA
possibility to link online toolsto be able to enhance and embellish their lessons. They want to

see a clean, fresh, modern look in the ®ahey use, and they want to experience seamless
interaction between it and other tools, or commorlged hardware such as mobile phones and

tablets. The expectations from users of an online tool have risen. Tools that do not adapt will go
thewayofthed y 2 a | almNdie X P

Soprimary among theims of the new COOL projegere:

1 To review the capabilities @lilstore

To explore and improve functionality

To completely modernise the look and feelGlflstore

To create and showcase exempl&iistoreUnits

To produce new selfielp video tutorials and screencasts
To encourage the integration of aG approach to CLIL

= =4 4 4

The partneravho worked on the 3 projects are listedt the end of this Guidebook

TheCOVIDPandemicand its Impact on Technology

2020will long be remembered in the future as a time when the world chandeaktically. No
area of lifeor sectorin society remained untouched.

In the area of educationthe dynamic between teachers and their studemtsanged beyond
anything ever foreseen or envisagethe main culprit, as we all know, was the suspension
worldwide offaceto-face teachingn schools andther educational institutionst certain times,
due to lockdowns,coronavirus outbreaksind the occasional spikes which impacted upoa
opening of schools ardr quarantining of particular bubbles whenefection had been detected.

Where they couldeducational institutionsvent onling despiteseveral logistical hurdles. Were
they prepared?
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In the vast majority of casethey were not preparedMany did not have the infrastructure in
place.Several teachers struggled to adapt materfalsonline use. Others, unfortunately, could
not. They wereverwhelmed.

The only institutions who we could say were prepared were those who had already been
delivering online coursesThese were often asynchronoasurses with very little facto-face
teaching with materialsplaced onlingo be read inthe learmd & Q 26y GAYS®

Eveninstitutionswhich could open often had to have only half the class present because of social
distancing. The other hathight be viewing from home, or have their fattieface lessons the
following week, or on different dayBom the first half. The rest of the time, they accessed
materials online.

' YR X Y y worldiwigié p@nici&8lEnd went through extremely stressful timging to

adapt to this new medium of teachinipdeed, the change in mediurasulted in severdkeachers

who were wonderful teachers in a normal fameface environmenf SSt Ay 3 GKF G G KS¢
deliver their best.

Were we justified in not being prepared? After all, manstitutions do not engage imegular
online teachingso preCOVIDteachingonline was a faint possibility and not a real and imminent
situation. They might havéaad an onlineplatform wherematerials are uploaded, but few were
prepared for the reality of online teachirtat teachersexperienced this year.

And yetthere is a quie that has been around since the late 9@gen CALL (Computésssisted
Language Learning) was in its infancy

Wechnology will never replace teachers, but those who use technology will replace those who
R2 yOi

It has beerdifficult to source the original quote and who said it, because it has been repeated so
often on the internet that the original sourceeemsuncertain.However, | have been told lmne
of the team membersent Andersen fronkAZ)n Denmark that he recalls the quotes:a

W/ 2YLJzi SNB oAttt ySOSNI NBLIX F OS GSIFOKSNERSX odzi
R2y QG Qo

According to him, it comes from a spedmhthe provost of William and Mary College during the
CALICO conference in South Virginia993 which heattended

{2 X 6S REBRR|IKWEIBNR ( Kmanyypalzhaf@e 6 ST 2 NB
Bizarrely, the image that keeps coming to mind when thinking aboutethehingsituationduring

the pandemids that of the TitanicOne of the factors contributing to this disaster in 1912 was
the fact that although the crew were aware of the lifeboats (insufficiemiumberthoughthey
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were), there had not been argractice drills for crew and passengers after leaving Southampton.
Noone was prepared and knew quite what to do when disaster struck.

This COVID year has been a gammangeifor many in the educational sector. Teachers were
plunged into the icy and inhospitable waters of instant technolagymore willing to learn ahd
technology and useertaintechnologytools which have a sound pedagogical bastsere is a
realisation that being thrown in at the deep em@cessitates swimming stronglgvercoming
andsurviving.

¢KS £SIFER GKSYS T2NJ HnaHA WYY T3 KaS2 YA (OZNIIARzOP ai S 2
I BAIAGEE 1 3SQd ¢KS NBLR2NI NBFSNBR (2 GKS RAIAL
competence in using ICT, learner attainment in reading, and the role of teachers in making
Europe more multiligual.

hy (GKS d4dzo2S00 2F (GSFOKSNJ RAIAGIE O2YLISGiSyoOSa
their ability to understand and use digital technology and their capacity to use digital technology
F2NJ GSIFOKAY3 YR fSFENYAYy3IQod

The report highlighted aumber of issuesncluding

the lack of preparedness of teachers in using technology

the requirement to make better use of digital technology to reap the benefits of

technological innovation to improve education

1 the need for support and the right environme for teachers to develop digital
competences

1 the fact that pedagogical use of digital technologies depends on availability, accessibility

and quality of ICT resources

underachievement in reading literacy

RAaLIStfAy3a GKS digfad takive studentsihavé & RigheleRel of digital

competence

1 the increasing multilingualism in schools where all teachers become language teachers to
an extent

T K2g (0SOKy2f23& Oly &adzLJLI2NI S OKSNEQ ¢2NJ

developplurilingual competence

1
1

Clilstore

EnterClilstore The COOL projeand its development of Clilstoanticipatedthe need for online
resources This online tool, which is completely free to usan target the4 main issuedisted
above, which wereaisedin the EU Education and Training Monitor 2020
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Clilstorecan help:

 DeveloptS OKS NB& Q paiehcash (G £ 02 Y

 DevelopSI NYySNAQ RAIAGIE O2YLISGSyOSa

1 Helplearners achieve higher levels of reading literacy

1 Tackle issues of multilingualism and aid bletdrners and teachers to overconteguage
barriers which impact on learning and teacheffjcacy

Although the toolhad been developetly 2014,and already has a numerous base of ustrs,
COOL Projedtascompletely revamped and rdesignedthe old Clilstoreinto a more modern,
streamlined tool. Thénterfacehas been changet lookand feelmore modern it isnow more
userfriendly and intuitive to useand varioussub-tools were addedto make it easier to link to
other external onlinetools. In adlition, completely ®ew functionswere developed and added
which did not exist before.

Clilstoreis now also hosted in the cloud, whipheventsproblemswhich used to occur due to
bad weather, as the original server on whiClilstorewas hosted was aSdhal Mor Ostaig
(SMO), a college on the Isle of Skye where every subject is taught in Scottish Gaelic.

So what does tis wonderful tool do, in a nutshell?

Many teachers (and their students) already uSkistoreto create online multimedia WnitsQ
where:

1 Text is pasted into €lilstoreunit
1 Audio or Video related to the text can be embedded
1 Graphics can be inserted

1 Words can be clicked on, and their meanings looked up in well over a hundred different

dictionaries

1 Links to other wekhostedinformation or online interactive exercises can be plaagtin
the unit, so that the unit becomes a wdibsted page with an entire lesson

 Students can store any new vocabulary they hiaei&ed up for recycling purposes
1 Teachers who give their studentdiak to their ClilstoreUnits can also see which words

their studentshaveclicked on most, which can help teachers target these words for

recycling and further work.

1 Students can create Portfolios and invite their teachers to them so that their gaorlbe
observed

13/ 161
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TheCLIL4WGuidebookv.2 2021 with TechnologgEnhanced LearningClilstore

During the CLIL4U Project (262416), the CLIL4U Guidebook wastten by Sandra Attard
Montalto and Lindsay Waltérom ETI Malta (Executive Training Institute, Maltaith somehelp
from Maria Theodorou and Kleoniki Chapshoufrom Intercollege in Cyprusvho provided the
photos in the initial GuidebooR hosephotoshave since been replaced.

The Guideboolprovided a very useful introduction t&LIL, which is why the sections GhlL
methodology andthe 5Cs, which play an integral pamtcreatingunits in Clilstore are being
completely retainedn the new GuidebookChapters 15).

Chapters @ were writtenby Sandra Attardontalto for the COOL Project.

Teachers who are wellersed in CLIL teaching and the 5Cs might wish to skip straight to the
chapters which deal withow to useClilstoreand create units irClilstore(starting from Chapter
6).

Structure of Guidbook

ZPD & Scaffolding Chapter 5. Evaluation

I
Interaction

Multidict
Overview
Leamer Autonomy — Wordink
Content Chapter 4. The CLIL

Approach

Clilstore

The Clilstore Database

= Chapter 6. Clilstore, Interface

Communication Multidict & Wordlink =

Chapter 3. The 5 Cs Creating a Clilstore
Unit

Compelences —

6.4 Recording
o i Vocabulary
ommuni
o -
6.5 Portfolios

Chapter 2. Why CLIL?

UL
Chapter 1. An THE
Infroduction to CLIL I CLILSTORE

=4 GUIDEBOOK

-
Cognition +

Chapter 7. Help
Videos

The Clilstore Journey Chapter 3. FAQ:
apter 3. FAQs

The COVID Pandemic
& its Impact on
Technolegy

Introduction Chapter 9. Exemplary

CLILStore Units

+@
Chapter 10. Exemplary
CLIL4U Scenarios

Clilstore -

Structure of
Guidebook

Terminology
Chapter 11. Resources

+m

Figure2. Structure ofThe CLIL4U Guidebook 2@21 with TechnologiEnhanced Learning
Clilstore
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Terminology

Throughout the manual, we have found it necessary to refer to the language that is usually used
in the school/classroom, and the language being targeted irChi Lesson.

In the last 10 years, Europe has broken down its borders and has added many more member
states. Mobility and trardorder migration is now commonplace. In addition, influxes of
refugees and immigrants have resulted in the typical Europeasrcasy being a muknational
environment consisting of students with plurilingual abilities.

Traditionally, linguists and language teachers used to refer to the native or mother language as
being L1, and any foreign language studied as being L2. In the @faEU mobilities and
immigration, these terms are becoming obsolete.

Referring to the language spoken in the host country as native or mother language ignores any
migrants, ethnic minorities or nationalists and their own mother tongues. Considerndonge,

the case of an Ethiopian in Rome, a Bosnian in Malta, a Turk in Germany, or a homebred Catalan
in Barcelona, a Welshman in Wales, or a Scotsman or Irishman speaking their own version of
Gaelic. Using the term L1 ignores their heritage languagevem @erhaps their first language.

And what about bilingual learners, as found in Malta or parts of Switzerland? The targeted
language could even be an official language in their country.

To compound difficulties, the use of English as a global languagesadted in many countries

teaching English as part of the curriculum. English has now become mandatory in most European
O2dzy UNAS& YR A&a GKSNBFT2NB y24d Ftglea O2yaAiRSs
After careful thought, we have decidad dispatch the terms L1 (for mother tongue/native
language) and L2 (foreign language), and throughout the manual we will use the following terms:
C2NJ GKS fly3dza3S GKFEG A& GeLAOFfte |yR dzadz f ¢
will use theterm School Lingua Franca (SLF) as the language in which the class learns, operates
and communicates.

For the language which is being targeted to learn together with content, we will use the term
Targeted Language (TL) or Additional Language (AL). Hresewill be used synonymously.

(]
M
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1.2 So what exactly

1.1 The Progress of is CLIL?
CLIL

1. An

Introduction
to CLIL

1.3 Features of CLIL

Figure 1.1Structure of Chapter § An Introduction to CLIL

1.1. The Progress of CLIL

The term Content and Language Integrated Learning (CLIL) was launched during 1994 in
conjunction with the European Commission. This followed a Euwnoge discussion led by
expertise in Finland and the Netherlands on how to bring language learning excellence, found in
certain types of school, into mainstream governmémded schools andolleges.

At the time, the launch of CLIL was both political and educatidodal. K S L322 f A G A OF £ RN ¢
on a vision that mobility across the European Union required higher levels of language
competence in designated languages than was found to bectse at that point in timeThe

educational driver, influenced by major bilingual initiatives such as in Canada, was to design and
otherwise adapt existing language teaching approaches so as to provide a wide range of students

with higher levels of cori Sy OSQ al NEK OHAMHO ®

Now some twenty years later the concept of CLIL has emerged as not only a way of improving
access to additional languages, but also bringing innovative practices into the curriculum as a
whole.

CLIL as an approach has slowly be@nigg acceptance in European countries. In fact, in some
countries, teachers are now required to use CLIL in their classrooms. The trend seems to be that
CLIL will be used more and more in the future in most of the countries of Europe.
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1.2 Sowhat exactly is CLIL?
Definition:

G/ [ L[ -focused ediRatbntl approach in which an additional language is used for the
learning and teaching dfothO2 y i Sy & | y(BurdCLIg a4y IS d¢

In simple terms,CLIL integrates both Content Learning and Language Learning. Using CLIL,
students learn one or more of their school subjects in a targeted language, often English, but
a2YSGAYSa Ay y20KSN) 4SO2yR fly3dzr 3Sd efy (i dzRSY i
language before they begin studying. They learn the language they need for studying at the same

time as they learn the subject.

With CLIL, learning the content and learning the language are equally important. Both are
important curriculum subjects fathe students, and they are developed and integrated slowly
but steadily. In the long term, students learn both the content and the new language as well as,
if not better than, students who study content and language in separate classes.

CLIL involves a ahge of focus in the classroom. When teachers usée sahool2 lingua franca

(SLF) for teaching, they can tell the students everything they want them to know, and the
students can understand them. However, when they teach their subject using a new ¢ggngua
GKA&a AayQil LkraarofSo .SOlFdzasS 2F GKAaxX (KSeé& KI
themselves, and how to work and talk together to discover new ideas, so that using the language
becomes part of the process of learning. In other wordg thachers have to change their
methodology, and find different ways to help students learn.

By doing this, the teacher prepares young students for the modern world, where people work in
project teams; use other languages to talk to various colleaguetcarmmmunicate with people

in different countries. They are expected to solve problems, plan their own work and find out
things for themselves using a range of sources, especially the Internet.

CLIL, then, is designed to prepare young people fofutwge. It provides the first step to learning
and understanding independently.

1.3. Featuresof CLIL
loannou and Pavlou (201kave identifiedthree main characteristicsf CLIL

a) The learning of an additional language (AL) is integrated in content subjmtisas science,
history or geography. Students learn the target language through which the content is facilitated.
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b) CLIL has its origin in different setguistic and political contexts and CLIL relates to any
language, age aneducational level from pr@rimary, primary, secondary, higher to vocational

and professional learning. In this sense, CLIL responds to the EU lifelong learning programme
proposal for all citizens, where multilingualism and multiculturalism is thoughtrtonpte
integration, understanding and mobility among Europeans.

c) CLIL is an approach which involves the development of social, cultural, cognitive, linguistic,
academic and other learning skills, which in turn facilitate achievements in both content and
language. (cf Mehisto et al 2008:-12).
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21 I$e;:CLhI;;gr all 22 What are the

Benefits of using
CLIL?

231 FAQs for
Teachers

2. Why CLIL?

232 FAQs for
2.3 Frequently-Asked Students

Questions

2.3.3 How to involve
Parents

Figure2.1. Structure of Chapter@Why CLIL?

One important reason for the introduction of CLIL is to help the education sectprefmare
G2RIF8Qa aidzRSyida F2NJ GKS g2NIR 2F ¢g2N] 2F (2R
be ready to face different challenges from those facing their parents and grandparents.

For most of the twentieth century, the set of skills needed foe tvorkforce was much simpler

than it is today. Schooltsften still tend to prepare their students for employment by teaching

them to read and write and do arithmetic, by giving them some information about the world they

live in, and by training them in practical skills like typing, cookery or Keep Fit. Studgat® ha

become ued to following a regular daily routine, to remembering information and to carrying

out instructions.

In contrast, think about preparing students for employment in the modern world. What skills do

$S SELISOG (2RIFeéQa YR (G2Y2NNRsQa& 62NJ] SNE YAIK
They wil have to be independent and flexible in when and how they work. They ought to be
equipped with IT skills, and to be able to find any information they need on the Internet or
through Social Media. The workforce should also have the necessary sociaramicicative

skills to collaborate and cooperate in project teams, rather than working alone. They may need

to be welkrained in subject competencies, but also be motivated to learn further skills and
languages as jobs constantly change and develop. ildveertainly be useful if they could call

on the linguistic and intercultural skills needed in multinational industries and multicultural
communities.
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As teachers, we need to develop young people who can take responsibility for their own work,
who can ollaborate with other people, and who can think for themselves.

Below is a diagram which outlines what 21st Century Education should entail to educate students
and prepare them for the world of today.

Core Content
Knowledge

Digital/ICT Cross-disciplinary
Literacy Knowledge

Foundational
Knowledge

(to Know)

21st Century
Learning

Meta

Creativity &
Knowiedge Innovation

Life/Job Humanistic
e Knowledge
Skills (to Value)

(to Act)

Problem Solving &

Ethical/Emotional Critical Thinking

Awareness

Communication &
Collaboration

Cultural
Competence

@ punyamishra.com 2013

Figure2.2. What 2Pt Century education should entail.

2.1. Is CLIL for all Teachers?

When feasible, it is preferable that there is cooperation between the content and the language
teachers in a school when setting up a CLIL class (Pavesi et al 2001).

However, this is not always possible, and CLIL teachers often have to perform both roles. This
often gives rise to anxiety when teachers who are knowledgeable about their subject areas but
who are not proficient in the target language are asked to use CLIL

The following is a typical comment from a content teacher:

z

aLQY | /[ L[] &adzeSou GaSt

¥ F FYR L 1y2¢6 6KI QG
1y26 6KFG 1 y3dz-3s G2 o

w O(
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T /[ L] &aiddzRSyia R2yQlG F2ftft2¢ | aetftlodza 6KAO
¢ /[ L] &addzRSyida R2yQd fSINYy G2dz2NAad €Fy3adz 3S

C26SNKQ 2N VI 2-aKXNMDKORBGKEQUIKA A

f CLILstuByda R2yQd fSFNYy fFy3dzad 3IS GKNRdAK (KS
/| 2dzZNARS . 22142 adzOK & Waé ClIYAf&@Qr We¢N» @St
Ly 204KSNJ g2NRaz /[ L[ GdSFOKSNR R2yQi GSIFOK .1l a
So what language do Clidlachers teach? It can be described in three categories.
1 First of all, CLIL students need to know corigppecific vocabulary for the topic they are
f SENYAY3IS &dzOK a4 WISNNI AYyQ> WLI FGSEdzQx WS¢
WRAGNROOX2¥PD 2NJ WRSOAYIEQ F2N YIGKad ¢KSe
FT2NJ GKS &adzo2SO03 &adzOK Fa GKS LIad aayLx s
sentences for science.

1 CLIL students also need to learn the language theyneaitl to carry out activities during
GKS fSaaz2ys &4dzOK Fa aSyaSyoS adl NISNmR fA1S
fA1S WFANRGE 2QS WFEFOSNI GKIFIGQ 2N WFAYLEteQ
2NJ W{KIff of@grBUBWOkRS 2y dDdDDQ
1 CLIL students learn the sort of language which helps them organise their thoughts and
a2t @S LINRPofSyYyasx tA1S WHylrfeasSqQs OFGS3I2NRAS
This sort of language learning is called CACBgnitive Academic Language Proficiency.

BICS an@ALP are terms introduced by Jim Cummins (1979).
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2.2. What are theBenefits of using CLIL?

Il OO2NRAY3A (G2 I NGIAOES p 2F +2fdzyYS wCogingwith2 F (K¢
/I TLLY S5NRBLIRdzGA FNRY (Apsel, C)CHYLIME methad hasythe BIBRBWINGF v & Q
benefits.

Improves language

competence & oral

communication skills Develops multilingual
interests & attitudes

Develops
intercultural

Provides
opportunities to
study content
through different

Builds intercultural
knowledge and
understanding

Allows learners
more contact with

the target language
Order

ey Benefits of
CLIL

Increases learners'
Does not require
extra teaching hours

motivation and
confidence in both
the language & the

Complements other
subjects rather than
competes with them

Develops Higher
Qrder Thinking Skills
as well as Lower

subject

Diversifies methods
and forms of
classroom practice

Figure2.3 The benefits of CLIL
Wolff, 2004 also says that:

i Learners are more successful and more motivated than those in traditional content
classrooms

1 Learners look at content from a different and broadeerspective when it is taught in
another language (MuHperspectivity) (Wolff, 2004)

1  Learners develop more accurate academic concepts when another language is involved
(LamsfussSchenk, 2002)

1  InCLIL, subjeeatlated intercultural learning takes place (Christ, 2000)
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2.3 FrequentlyAsked Question$FAQ$

2.3.1 FAQs for Teachers

It is difficult to learn adnguage out of context
Traditionally, language teachers use cout
books which are topibased, and which cae

irrelevant to the learneR & . fn Ac@nBast,
learning language in the context of a schc
subject can be motivating, as it has a cle
LLQY I Qehgrii\Bhy i purpose which is releyant to the _student.is

likean ESP lessdE&nglish for Special Purpose
for a member of flight crew a Sales Manager

should | incorporate docus
on language in mpubject

teachina? Where learners already have some basic
knowledge of content, thisan result in the
sharing of experienceamongst themselves
and with the teacher,in the additional
language(AL) This developsthe learning of

both the content and theAL

| o /By teaching through CLIL, you are%
your students notonly by teaching them
/2' Ln§a language \ content, but also by preparing them fc

any future work where they would need t
know that content in a additional

teacher. How can |
help content
teachers when |

> ' language.

R2y Qu 1Y 2«

abo_utthelr It is also aholistic way of teaching
subjects?

incorporating not just content anc
language, but also thinking dkiland
competences relevano the community.
In effect, you are teachingour students
the skills needed in their future workplace
and not simply content.
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3. Yes, but | stllR2 y /A language teacher does not teac
know much about the .
content, and is not expected to, bu

content! _
uses the content as a vehicle fc
introducing language.

In other situations, the languag:
teacher works closely with the
content teachers taffer guidance on
the language they need in thei
lessons. Here the language teach
Gr18a 2y GKS NEf
content teachers.
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/4. What makes CLIL\
language learning
different from
normal language

learning?

(e e )

5. How can |

get my
students

to accept
CLIL?

/ The languagehat students learn in a CLIL Ies&

not the typical language learnt in a tradition:
language lesson, but language relevant to th
future. It is atool for communicating within the
framework of the content.Since the primary aim i
to communicate and niolearn merely the grammar
and syntax of a language, students realize tinaty

canuse the languagwithout an indepth knowledge
of it first. CLIL helps students simultaneously use

targeted language and gain knowledgé content/

Some students might initially be reluctant to useadditional
languaggAL)to learn content. They may feel thatwill make
their workload much heavier thait actually is.

It is important to discuswith studentsthe reasons for learning
through @IL,and to stress its benefits, such @ fact that it

will open doors for work mobiltin the future. Even $tudents

do notmoveabroadto work, they will benefit from knowingra
AL especially specialistanguage related to their work.

Employers a more likely to employ people who have tt
added benefit of an additionallanguage.

CLIL language learning develops organicalyith time,

students enrich their vocabulary and the targdtlanguage
becomes clearerStudents become more confident ar@in

express themselves with greater ease despite mistakes
grammar, syntaxspelling or pronunciation). Language learni
4adz00SaaQx Ay GSNyxa 2F /[ L
use of the AL.

Where possible, students should be encouraged to get in to
with students from other countries, to exchange ideas ab
the subject they are learning.ikrelatively simple to set up ar
e-Twinning project with another class viaww.etwinning.net
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6. How can | teachthe new
languageif my own level is
not very high?

This is probably the greatest fear of ai
content teacher and has caused a reluctan
to teach using a CLIL approach.

A positive approach could be to discuss yc
insecurities with the schook A y & G A
managenent, and to request the help of ¢
language teacherl & Wt I y3dz
RSYSY0oSNI GKFG &2dz |1
UsingCLIL des not mean that you set out t
teach a entire language. Your task is t
teach content while incorporating new
language needed for your lessons.You

facilitate the learning of this new language |
providing opportunities for and encouragin
your studentdo use it.

The CLIL4U output, th@nline CLIL4U Pre
Course is aimed at helping leevel teachers
to become more familiar with English, whic
is often theadditionallanguage used in CLI
and is the language we use to deliver tl
course itself Thelanguage sectionsvill help

you increase your knowledge of English, a
exerciseswill provide you with practice. By
following the short pre-course n you own

time, you can gain more confidence ir
English.

Click here to see the CLIL4U Langua
Course.
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~

f?. How can | get through the
whole syllabus if | have to
teach languageas well as
content?

)

/ The language you teach in CLIL ish

complete language course. It is simply tl
language relevant to thdessonyou are
teaching. There is nlanguagesyllabusthat

you have to get throughLanguage in short
FYR AGNROGE & Naddsced
as needed, allowing students to mainta

\ focus onyour contentsyllabus

4 )

8. | already have a huge
workload. Do | have to
create all the materials and
resources that | need

)

/CLIL teacheradopt and adaptexistirQ
resources to make them accessible to the
learners.For exampleGraphic Organizer:
and other clear visuals for informatio
processing and recordingre utilized to
make additional language processing

Qasier for learners.
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level?

9. Wherecan | find suitable
resourcesat the correct

IneeR (i 2
language?

10. As a subject teacher,od

aaSas

There are databases of CLIL resousseaslable in
different languagesor example
http://languages.dk/datalank/materialslist.php
Another useful databaseith multilingual
resources i€lilstore

Other very good sites which contain ideas a
resources for teachingf Englistthrough CLllare
the British Council and OneStopEng|lihe ideas
can be adapted to teaching through CLIL in otl
languages.

Finally, publishers are issuing more books oh.C
For example, leeck out OUP, CU&nhd Express
Publishingwebsitesregularly to see what book:
they have issuedecently.

/ Assessment is an integral pm

learning, but it is you who decides ¢
the criteria for assessment o
language. It is useful tdocus on
language areas you have covered
class. &t up a grid for assessment, <
that students are aware of what yo
will be checking which will be
different from what language
teachers assess in their classes.
Practical examples of assessment
grids are given in the section or

\Evaluation (Chapter 6).
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/11.2 Keé OFyQl \L
subject coursebook

written for additional
language (AL) speaker

students?

2.32 FAQdor Students

/1. | want to be a \

(mechanic/engineer/
carpenter). Why do | also
have to learna new
languageifit g 2 y Qi ¢
assessed in National

Exams? j

/ Anysubjed coursebook aimed at n@
speakers othe ALhas a great variety o

language with  many different

grammatical structureand a wide range
of vocabularylt would be overwhelming
for your students to deal with althis AL
language at the same time as learni
new content.Theadditionallanguage you
introduce should consist of only

necessary grammatical structuresand

vocabulary- i G KS AlléwtR Sy
However, vihat a native speakecourse

book can do is helghe teacher with
content words. /

/CLIL teaches language and contem
same time. Learning thetargeted

languagdTL or ALielated to your field of
studies opens doors for you in the future
It gives you the opportunity to participatt
in workshops, seminars or in an Erasm
program alvoad.

CLIL also helps improve intercultur
communication skills and develog
multilingual interests and attitudes.

It can help you if you want to work abroa
at some time and will be attractive tc
future employers who want their

employees to work internationallyor

\within a global community.
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2.1 am not good at
languages. Will my content
grade suffer?

/3L 8y 0 cansimiign \

for me to learn vocabulary
in an additionallanguage
(ALY Will I learn less
contentthan other
students taught only in

the school language

franca (SLP) j

/4. Will I be able to \

understand everything am
taught in a foreign
language as | would ithe
school lingua franca (SLF)?

)

No. Your teacher will assess content and
language separately. Assessment gridsshidiw
you the criteria your teacher willsewhen
assessing you.

/ Studying a subject through an AL resm

in better learning, not less learninghe
syllabus you will cover is the sarae
other students On the other hand, you
will learn another language in addition
to the subject. Your course will be
richer, rather than poorer. You will be
able to describe things and do things ir
\ the ALas well as in your own language.

/ Yes.Your teacher will find ways to helpy}
understand the subject.
Remember, gingthe SLAn a CLIL lesson |
not forbidden and you can ask your teach
for help.
In addition, your teachewill use ways to

introduce content ¢g technology or
diagrams}hat will make learning easier.j
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2.3.3 How to involveParents

This section is specifically aimed atatbers inPrimary and Secondary sectprahere
students using CLIL will need to be suppoiitetheir home environment

t I NBYyGaQ Ayg2t dSYSyd Ay GKSANI OKAft RNByQa
parents nowadays to keep up with daily routine ahd kind of homework that children have,

AG Aa GKS LINByGaQ NBalLRyairoAtAle G2 F2f€f
guide, help, motivate and reinforce learning to make it easier for their children to do well at
school. Keeping paréninformed about what the CLIL approach can do will engage them in
ther OKAf RNy Qa &d0Kz22f | OGABAGASAE FTNRY (GKS
additional language TL/AL in their home surroundings to enhance the learning of a subject,
but this is not essential. Asking children to share their learning with tlaeergs is motivating

not just for the students themselves, but for the parents too.

In addition,if you teach through the CLIL methodology in primary schedt a very young
age itis a good idea tmvolve the parents btalkingto themabout the kenefitsof using CLIL.
Aim to bring them on board byxelainngthat you as a teacher use a lot of scaffolding in your
teaching to ensure that the pupils understand the content they are taught. It is important that
the pupilsfeel that their parents haveull confidence in the teaching theare receinng.
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3.3 Competences 3.4 Community

3.5 Cognition

|

e5C5|

3.6 Bloom's Wheel
& Choosing the
Right Task Words

3.2 Communication

3. Th

3.1 Content

Bloom's Wheel

Figure 3.1. Structure of Chapteg3Ihe 5 Cs

When teachers are planning a CLIL lesson, there are five things to think -aGoutent,
CommunicationCompetences, Community and Cognition.

Content

Communication

Competence

Figure . The 5 Cs of CLIL

32/ 161



Co-funded by the RN
Erasmus+ Programme L

. o
www.lan q uages.d of the European Union *

3.1. Content

In traditional teaching, teachers prepare a lesson around a logical development of the area
GKS a0dzRSyda KI@S 06SSy ¢g2NJAy3 2y LIQAa 2dzi
around what the students already know. In this way, students build tlogitent knowledge

like building a wall, one course of bricks on top of the next.

3.2. Communication

In the past, students learned a lot of lesson content while they were listening to the teacher

talk. With CLIL, teachers talk much less, because the studen@donK I @S Sy 2dzZaAK 2 F
language to learn in this way. Instead, students study together and work in groups, talking to

each other as well as to the teacher, using as much of the new language as they can.

A CLIL teacher needs to ask herself a series@stopns:

What sort of communication will the students be involved in?

What language will be useful for that communication?

What key content words will they need?

What scaffolding (see Chapter 4) can | provide?

3.3. Competences

W/ RZQ aidl GSYSyidai GRSYAINADTS i KiSSaaz2ys FT2N SEFY
2T I ONRIFy3IESQo / [ L-flo staténtei@KtiWkant th&irisyidents-tad 2 dzi |
be able to make after the lesson, either about lesson content and skiisabout new

language.

3.4.  Community

CLIL teachers help students to relate what they learn to the world around them. Students see
GKFG oKFEG GKSe fSIENYy Aa y20 2dzad I a0K22f &dz
The CLIL teacher therefore needs to think about:

Whatdh, G KS NBfS@OlIyOS 2F GKAa fSaazy G2 GKS aid
link to the Community or Culture surrounding the students?

Does it also link to other cultures?

3.5.  Cognition

Of course, teachers were helping students learn to thinlglbefore the CLIL approach was
AYOUNRRdAdZOSR® ¢KSeé KI @S lftglreéea FailSR GKSAN aid
YR WogK2KQ®d ¢KS&S ljdzSadAzya F20dza 2y NBIf>X a
to answer them correctly develop the ttkimg skills of recalling, repeating and listing, and of
understanding.
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Skills (LOTS) as early as 1956 (the Taxonomy was revised in more recent years by Anderson
and Krathwohl). According to the Taxonomy, students practising LOTS, as in the questions
above, learn to remember and understand information, and to explain it. They also learn to

apply new information in a different situation.

The CLIL approach has attemptedadd to these concrete thinking skills by adopting more
abstract, complex and analytical questioning. This is not just for older or more able students,

but in all lessons. A student following a CLIL course will soon have learned to think about such
probAy 3 ljdzSaidAizya |a WegKEKQI WK26KQ YR WgKI G
some of the thinking skills categorised by Bloom as Higher Order Thinking Skills (HOTS). Using
HOTS encourages students to investigate and evaluate new informatmbricanse it to

develop something new.

LG Oly 068 dzaS¥dzZ G2 GKAY]l 2F .ft22YQa (l E2y2Y
We have to remember a concept before we can understand it.

We have to understand a concept before we can apply it.

We have to be able topgply a concept before we can analyze it.

We have to analyze a concept before we can evaluate it.

We have to remember, understand, apply, analyze, and evaluate a concept before we can
create.

. . Apply Analyze Evaluate Create
| Higher
Order

Figure3.3. Higher order and lower order thinkirskills.
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guestions and setting tasks in order to encourage different thinking skiltsplays a
taxonomy of thinking sks, questions words and tasks which are aimed at eliciting HOTS
as well as LOTS.

C2NJ SEI YLX S dzaAy3d 1jdzSadAr2y 62 NRA
FILOGad ! aAay3al [jdzSadAazy ©2NRA &adzOK
students to develop the Higher Order Thinking Skill of Analysis.

adzOK I a
lrdge WO2y U |

.f22YyQa 2KSSftv

create/invent/
plan/compose/
construct/design
/imagine

name/describe/
find/list/state

REMEMBER

rate/
recommend/
justify/assess
/prioritise/

explain/
compare/
discuss/predict

UNDERSTAND

decide

contrast/examine/
identify/investigate
/categorise

Joutline

show/complete/
classify/examine/
solve/illustrate

Figure 34. Choosing the right task words.
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42 The Zone of
Proximal

Development (ZPD)
and Scaffolding 4 3 Learner Autonomy

4. The CLIL
Approach

4.1 Background 4 4 Interaction

Figure 4.1. Structure of Chapte4rhe CLIL Approach

4.1. Background

There is nospecific methodology that relates to CLIL. However, according to Pavesi et al
GHnnmou a42YS 02YY2y FSI (dz2NBa FFNB dzaASR Ay RAT
methods, ceoperative classroom management, and emphasis on all types of communication
(liy3dzA 3G A0 @Aadzt> YR (AYyFSAGKSGAOLE @

1 In CLIL, it is important to use audisual aids and multimedia in order to overcome
problems caused by the use of a new language.

1 Pavesi et al emphasize the importance of using holistic ways of learning as well as
learning from practical, handsn experiences.

1 Pavesi et al also suggest the use of the targeted language (TL) for authentic
communication without paying attention to language mistakes.

1 The teaching of a second language and content at the same timeldshaclude
language scaffolding such as reformulation, simplification and exemplification.

T/ 2RS agAGOKAY3I 0agAGOKAY3I (G2 GKS adGddzRSY:
target language) should normally be the last option for communication purposes
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1 The use of the school lingua franca (SLF) by the CLIL teacher should be kept to a
minimum and should be avoided except when appropriate. loannou Georgiou, S and
Pavlou, P (2011)

T 126SGSNE . dziT 1YY Ompdy 0 adza3SadagesdfKlF i W2
CLIL, can be allowed to cedeitch, that is to use SLF or TL/AL alternatively, or a
mixture of both languages, in order to get their message across more effectively or to
OF NNE 2y SA0GK GKS O2y@SNAEIFGAZYy Qdata@2 NI SEI
Gaz2zyidS DNILWLI £ oF YSYOSNI2F GKS /[L[n! 9!
reluctance, they are allowed to use Italian (the SLF) and are not forced to speak the
additional language (TL/AL) publicly in class to avoid potential initial embares.

1 Where possible, any content and/or language problems should be overcome in the
planning stage through the cooperation of both content and language teachers.

1 Teamwork skills are needed by CLIL teachers when preparing the curriculum as well
as whileteaching.

1 When planning the lessons, teachers should take into account the AL/TL language
level of the students.

1 Pavesi et al suggest that as part of their methodology, primary school pupils could be
gven18H 1 YA Y dziS af | y3dz 3S 18 &p2nd 8Nt 30% Sflald K R |- ¢
lessons using the TL/AL, focusing mainly on the oral language skills of speaking and
listening.

1 Both Pavesi et al (2001) and loannou Georgiou, S and Pavlou, P (2011) mention that
when planning the CLIL curriculum, it is importamtake into account:
AGKS OKAfRNBYQa 3Sazx ySSRas>x AyuSNBaida
0KS GSIFOKSNRa O02YLISGSyOSas UNIAyAy3 Ly
second language

>

administrative support in the school, resources andterials
local community resources

the motivation of students and the interest of parents

> > > >

outcomes and objectives

In practice, the CLIL approach to teaching takes many forms, from teaching of the whole
curriculum in the new language (total immersion)dadapting language courses to include a
focus on subject content.
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The diagram below illustrates the diversity involved in this contanguage continuum

approach.
Content-Oriented Language-Oriented
CLIL Model CLIL Model
Total CLIL Language classes based on
Immersion thematic units with
Courses Showers emphasis on content

Figure4.2. The conterdanguage continuum.

(Taken from Guidelines for Clihiplementation in Primary and P#imary education, p1p

4.2.1. The Zone of Proximal Development (ZPD) and Scaffolding

CLIL learning is a process of construction of knowledge and of language at the same time.

Students almost always begin with solvesic knowledge of the content and of the language
that they will learn. In geography, for example, most learners will know that Antarctica is an
icy land far away, where penguins InMeut they might need to be taught that Antarctica is a
continent at tre South Pole, covered by ice over 1.6 Km deep. In the same way, they might
know how to say that Antarctica is big and cold and far awayt they might need to be
taught how to say that it is bigger than Europe, is the southernmost continent on earth, and
is where the coldest ever temperature was recorded. In each CLIL lesson, new content and
new language are introduced to build on the foundation the students already have. Through
interaction with classmates, with the teacher, and with multimedia resesay each student
constructs new knowledge at his own pace, moving freimple awareness to real
understanding and proficiency.

Between the two states of raised awareness and thorough competence, the student is
developing new knowledge or skill, beeinnot yet use it independently and confidently. This
intermediate stage of the development of learning is often described by Vygotsky's metaphor

2F WIiKS %2yS 2F t NA\BJgoky19783 SOSt 2 LIYSy i Q o6 %t 50
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During this intermediate stage of learning, thieident can be helped to progress to complete
and independent proficiency by support from someone with a higher level of knowledge or
skill than he has himself.

¢KS GSYLRZ2NINE adzZlJ2NI 3IABSY A& RSAONAROGSR
providesa platform from which learners can construct the next level of understanding and
knowledge.

Scaffolding is a modular

g;;gg:ﬁ%;( = A .y system of metal pipes

N e o —

which provides temporary
= support for people
=W constructing buildings. It
enables them to build
i much higher than they
& could reach from the
ground.

Scaffolding as a metaphor is used to describe how learners can be helped to achieve things
which they are not yet ready to do on their own. It is a useful description because it highlights
that this help is only temporary. €hhelp is removed gradually as the learner gains the
necessary knowledge and experience to be independent, just as scaffolding is removed once
a building is complete.

Scaffolding describes support for learning of both content and language. It providesge i

of how new learning is built on what is already known, as in the example of geography
teaching (above). Although scaffolding is often provided by a teacher, it can also be provided
by a more proficient peer, or group of peers.

Once the learner is cdident of how to say what they want in a situation, they will be able to
use their linguistic knowledge in other situations, without scaffolding. The
knowledge/skill/lunderstanding needed will have been internalised and can now be utilised
without externalsupport.

Scaffolding takes many forms. For example, when scaffolding the skill of listening, we might
help a learner grasp meaning by focussing their attention on the form of a particular tense
used; in reading, the questions the teacher asks about aquédar text can guide the reader
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to a clear understanding; writing skills can be developed through model texts, or the use of
graphic organisers to help organise ideas.

4.2.2 Scaffolding, Support, & Internalisation

)

Zone of
Proximal

Development Can do
with help

-/

I LEARNING> I

Figure 43. ZPDscaffolding and internalisation

In time, with scaffolding)earneis internalise what they are learning, and scaffolding is
decreased. The Can Do area grows and the learner's Zone of Proximal Development develops
a new focus.
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Still can't do U n known

Can do with
help

INTERNALISATION

Known

Figure4 4. Internalisation-the WinknowrQ A & € SF Ny &G FyR 0S02YSa LI

This scaffolding is a dynamic element of teaching and learning, not a static or permanent
feature.

One example of how teachers can scaffold learning is the use of graphic organisers. Tools like
tables and grids, flow charts and mind maps enable data jgng and develop thinking skills
such as comparing and contrasting, sequencing, recognising relationships and classifying

4.3. Learner Autonomy

A major aim of CLIL teaching is to help students to work independently to solve problems and
to develop their owrknowledge and skills.

How can CLIL teachers achieve this?

When we think of our owrnearning experiencewe probably remember being told exactly
what to do, step by step. Teachers were expected to control when, where and how learning
took place.

With CLILwe have to try to change our approach, to consider letting go of the reins in class,
and to face losing our central role. We need to pass some control over to our learners.

Here are some things to think about:
T ¢NB O2yySOGAYy3 ¢ kheiknealldiadzRrfieyestsi Q f A @Saz | yR
1 Practise encouraging (and enjoying) studemstudent communication

1 Allow students to help decide on content and language assessment criteria
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1 Agree to adopt studengenerated rules on acceptable classroom behaviour

1 Decide to letstudents ask for new language when they need it, rather than teaching
in advance the words you think they will need

1 Stop expecting all students to work in the same way: advise them to recognise and
develop their own learning styles and strategies

Put yourelf in their shoes, and imagine learning in different and exciting ways
Vary your approach

Respond to immediate needs

= == =2 =2

Go on believing that instilling learner autonomy will result in better learning!

CLIL teachemnight feel vulnerable at first in their new role. It is difficult to begin working in

a less traditional way, not only for the teacher, but also for the stuslerthey will resist
changing their classroom lifestyle unless they have the opportunity to adapt gradually to
working independently. Remembering to take responsibility for their own learning, and to
take the initiative in tackling problems, can be veardr Sometimes, they will prefer to sit
back, listen to the teacher and be told what to do next!

One of the most important, and most difficult, roles of the CLIL teacher is to train learners
how to be independent.

4.4, Interaction

Communication is one of theve €<bf CLIL. It refers not only to how the teacher and learners
communicate with each other in a new languagleut also how students can learn. The CLIL
approach recognises that learning is not a purely internal and cognitive process, but instead
results from interaction in which knowledge and understanding are shared.

Through interaction, learners build on their existing knowledge as they compare it with, and
discuss, new content and new language. At the same time, they become aware of what they
still need to do. For language learning especially, interaction provides an opportunity to both
learn and improve.

How do CLIL teachers increase interaction between students?

Pair work

When the teacher asks a HOTS question, or outlines a problem to solve, or sets a creative
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task, some students will search for ways to avoid speaking in front of the whole class,
especially in the TL! If the teacher can see that this is going to be a protbley can use
WHiKAYT1Z LIANE &AKIFINBQ G2 KSf Lo

1 First of all, the students are given some silent thinking time, so that they can rehearse
the answer in their own mind.

1 Then, each student is asked to tell their ideas to a partner, so that they can both find
out if their ideas make sense, and if the language they use is understandable.

1 By this stage, the students will have had an opportunity to try out what they want to
say, and will be much more confident of sharing their ideas with the whole class.

Group work

While students are interacting in pairs, they will be getting to know one another better and
building new relationships. This is likely to be especially useful for project work, in which
interaction between members of a group is essential for coopenati

1 Interacting in groups, students can relax, work creatively, and take more risks with
their language skills.

1 They can work to their strengths and can take control of their own learning.

1 By the time the project is successfully completed, studentshawle had numerous
opportunities to speak together and to construct together the learning of content and
of new language.

Pair and group work are nothing new, but they are a focus of the CLIL approach.

4.5 Teacher Thinking Time

Once a educational instution decides to adopt CLIL, any teacher involved needs time to
review and reflect on their teaching and to decide what adaptations will be needed. Spending
time becoming familiar with this studerstentred and interactive way of learning will allow
the teacher to say with confidence 'tomorrow is the first day of term, and I'm teaching CLIL!

The European Framework for CLIL Teacher Education would be a good resource for teachers
(and schools) to reflect on and design teacher training opportunities:
https://www.ecml.at/ECMEProgramme/Programme2008
2011/EuropeanFrameworkforCLILTeacherEducation/tabid/4444/Default.aspx
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52 CLIL
Assessment in
Practice

5.1 Background

5. Evaluation

Sample Grids for
Assessment

Figure 5.1. Structure of Chaptefvaluation.
5.1 Background

It is of paramount importance to take into account both content and language while
SOlFftdz GAYy3a a0GdzRSYyGaQ LINBPAINBaa Ay | /[ L[ fSaa
both. Although assessment should follow the principles for good practice asdwamil

F LI AOLF6tS Ay Ftyé O2yGSEGEZT !'GS al 88t SNJ Ay WL
pre-LINR YI NBE SRdzOF GA2YQ oOHnammMI LvmnO aléa aK»
traditional.

1 First of all, since the CLIL lesson has a dual focus,tiatteneeds to be given to
evaluating both language and content. Rather than focus on a single subject, an

assessment should include all of the objectives and goals of the CLIL lesson, involving
competences, knowledge, skills, attitudes and behaviour.

1 Just as particular factors regarding learners are taken into consideration when
preparing the CLIL curriculum, some of these factors should also be taken into
consideration when preparing assessment. For example, Massler mentions the
following factors:

1 duration of school instruction
1 age at which students start learning the TL
1 general official regulations governing education
1 Massler (2011, p 118) also emphasises such areas as:
1 development in the content area

1 development of targeted languagmmpetence
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1 development of positive attitudes towards both the targeted language and
content area

1 development of strategic competence in both the language and content

Assessing CLIL learning, then, is different from usual school testing. With CLIL, ¢me istud
learning new content and new language at the same time, and the teacher needs to be able

to assess progress in each. CLIL teachers can use assessment and feedback to both encourage
learners to work on developing their understanding of the subjeatent, and to focus them

on appropriate and accurate language use.

If content and language are not both assessed, the dual focus of CLIL is lost. However,
sometimes priority can be given to understanding of content, and sometimes to accurate
language use

Assessment of a range of criteria is more useful than focus on a single aspect of learning, and
this is made easier if a rubric is used. A rubric is a grid listing the criteria to be assessed in
rows, divided into columns for each grade. In each cedldlare descriptors, which quantify

what the learner has to do to achieve the grade. How the rubric is laid out depends on how
the teacher wants to use it to motivate learners and help them complete work successfully.

If the same grid will be used with dass for several different tasks, or for a series of
evaluations over the course of a longer project, then it could make sense to show progression
left to right, from a poor effort to excellent work. It would then be easy for students to see
how to improvetheir work for the next evaluation.

However, if the grid is designed for a specific piece of work, where students are evaluated
only once, they don't have the opportunity to improve their output. In this case, it is probably
more motivational for studentto see first what they need to do to excel, rather than see how

to achieve a pass mark.

The most important thing is not the layout of the grid, but the content of the cells. The cells
provide an opportunity for the teacher to make clear to the student@otly what they need

to do to pass, do well, or to excel in each area of the evaluation. Students can then make a
decision on where to focus their effort.

The teacher can choose the criteria to be assessed. For example, if one of the criteria for a
maths sk is accurate measurement, students know that this is an important measure of
proficiency. If high marks are given for critical thinking, learners can make sure that they are
critical in their answer. If teamwork is one of the criteria, learners will enthle effort to
interact.

Moreover, if a student is given a low grade in one particular category, she knows where to
focus to become more successful. In this way, assessment can increase learner autonomy by
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helping students understand the aim of their laarg and how to identify and fill any gaps.
Learner autonomy can also be fostered by allowing the learners to suggest or even select
some of the criteria; and seland peerassessment can motivate and encourage reluctant
learners.

5.2 CLILAssessment in Practice
Sample Grids for Assessment

With a CLIL approach, the assessment for Content is likely to be very similar to that already in

dzaS Ay WINIYRAGAZ2YIFIEQ GSIFOKAYy3Id | 26SOSNE GKS
the Competence ofdentifying relevant information might also be included, for example:
CONTENT
Criteria 4- excellent 3- good 2- satisfactory | 1-not
satisfactory
Use of topie All new words | 15 new words | 10 new words | Fewer than 5
specific used used used new words
vocabulary in | appropriately in| appropriately in| appropriately in| used
written work. simple simple simple appropriately in
sentences sentences sentences simple
sentences
Identification Relevant Relevant Relevant More than one
of relevant information information information website
information identified from | identified from | identified from | accessed but ng
from different | at least three | at least two at least one relevant
websites different different website information
websites websites identified

Figure 52. Sample ontent assessmengrid.
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Other examples of possible assessment criteria:

COOPERATION
Criteria 4- excellent 3-good 2- satisfactory | 1-not
satisfactory
Ability to Student Student often | Student Student

cooperate in

consistently

other group
members

performs well

and supporting
all other group
members

performs well as

supporting all
other group
members

acknowledges

a group task | performs well as | as a group a group member| membership of
agroup member, | member, at times, the group but
showing initiative,| showing showing does little to
organising task | initiative, initiative, help achieve
completion, and | organising task | organising task | group success
supporting all completion, completion, and

Figure 53. Sample o-operation assessment grid.

CREATIVITY

Criteria 4- excellent 3- good 2- satisfactory | 1-not
satisfactory
Originality in Student has at | Student has at | Student has at | Student makes
preparation least three least two least one some
and execution | original design | original design | original design | contribution to
of diagrams and ideas and is ideas and is ideas and is abl¢ designirg and
other visual able toprepare | able to prepare| to prepare the | preparing
materials the resulting the resulting resulting visual | visuals
visuals visuals
Figure 5. Sample eativity assessment grid.
COMPETENCE

As Massler suggests, assessment is also an opportunity to make clear to learners the
Competences that are being evaluated. Naturally, there are overlaps in all asped®.tf a
based lesson, and th&ando(statements that relate to the othelZ<Xxan be counted as
competencesand could be assessed as such. By including specific competences in an
evaluation rubric, however, the teacher has an opportunity to make clear not only a skill

47/ 161



Co-funded by the
Erasmus+ Programme L
of the European Union bl

o * o
*

Chl4.U

www.languages.dk

considered important for a particular classroom activity, but also to demonstrate how that
Competence can be improved and developed by a learner. Examples of this are shown in the

rubric for peer assessment below, marked *.

Content of slides

were covered

were covered

POWERPOINT Beginning 1 | Developing 2 | Accomplished3 | Excellent 4
SLIDES
Some Organisation poo
Little thought | organisation g PO} rear
. : - but development L
Order of slides given to evident but ..~ | organisation,
- - of presentation is
organisation | difficult to : easy to follow
obvious
follow
Small and
. very difficult | Clearly visible | Visible with effort| Clearly visible
Pictures and : o
raphics to decipher but difficult to | but easy to and easy to
g and understand understand understand
understand
Clear text but | Too small to read
Text clear
. Too smallto | content comfortably but
Text slides e and easy to
read difficult to content easy to
understand
understand understand
Not all topics | Some topics | Most topics were | All topics

covered

were covered

current slide

Delays in
*Handling of C'””.‘Sy . remo"‘?" of Hesitant changes S_mooth and
slides manipulation | past slide and between slides timely
throughout delivery of transition

Figure5.5. Sample pwerpointslidesassessment grid.

Note that in this grid, the progression is froBeginningn @ ¥ 9 E O S tThisSsbécauseitie

teacherhas decided thewvill be assigmg other Powerpoint Tasks in the future and wants

the students to seevhatthey should do to progress for the next evaluati@ee Page 45)
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pronunciation
and grammar

pronunciation
and grammar

pronunciation
and grammar

POWERPOINT - : .
Beginningl Developing 2 | Accomplished3 | Excellent 4

DELIVERY ginning ping P

. Slides did not Only a few of | Only a small

Slides relevant | . . the slides amount of Spoken content
fit with the

to spoken matched spoken content | matched the
spoken . )

content spoken did not match a | slides
content .

content slide
Many . Some .. | A few problems L
problems with | problems with |~ . Pronunciation
with accuracy of
Languag accuracy of accuracy of and grammar

excellent

*Use of bridging

Change oslide
referenced but

Next
slide/section
introduced but

Current
slide/section

Wellchosen and
varied bridging

a written text

a written text

written text

language without cgrrent . summarised and language linking
e slide/section . all
clarification next introduced. | . .
not slides/sections
summarised
: Most of the Some of the oral The oral delivery
L Oral delivery : :
Communicative oral delivery | delivery was was prepared
: was read from
skills was read from | read from a but not read

from written text

Sharing of
delivery
between group
members

Only one
member spoke

One member
spoke most of
the time

One member
spoke
considerably
more than the
others

Group members
shared delivery
of the
presentation
equally

Figure 56. Sample pwerpoint delivery assessment grid.

Based on Alberich, English through Science (2@@8y in CLILg Coyle, Hood, Marsh

(2010).
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Regisfrafion

User Dashboard

6.2.1 Using the Crealing a Unit

Dataface Interface

6.2 The Clilstore . -

Database Interface Editing a Unit
6.2.3 Clilstore and -

Language Acquisition

6. Clilstore,
Multidict &
Wordlink

Useful Edifor Tools

6.3 Creating A Clilstore
Unit

Inserting a link within
the text

Inserting a Photo or
Graphic

A Quick Overview of
what Clilstore can do

6.1.1 Clilstore
Some benefits of =
Clilstore

6.1.2 Multidict

6.4 Recording 6.4.1 The Personalised \ -
Vocabulary Leamer's Vocabulary The Preview Function
Database

Embedding a Video

6.4.2 List of Words
clicked on - for
Teachers & Authors

Getting the Embed
Code

6.1 Overview of
Clilstore, Multidict &
Wordlink

YouTube

6.5.1 Whatis a
Portfolio?
6.5 Portfolios
-

6.5.2 Using the
Portfolio

6.1.3 Wordlink TED Talks

Vimeo

Streaming from

6.5.3 Teachers' Access Google Drive

to Portfolios

Figure 6.1. Structure of Chapte&lilstore, Multidict & Wordlink.

6.1 Overview ofClilstore Multidict & Wordlink

Theopensource (and therefore freeguthoring toolClilstoreand its two integrated tools,
Multidict andWordlink, can all be accessed onlineGtlstoreeu.

Home Help Aboutv Language: FRY

CLILSTORE WORDLINK MULTIDICT

Teact te, stora and organise multimedia
wordiinked learning units for use by students

"Disclaimer: The European Cammisslon support for the production of this publicaion doss not consttte an
sndorsement of the coatars which ralects e views only of the authors, and the Comemission cannat be held
roxponibie or any s which may b made of e onration contained thasoe

Figure 6.2. The entry page for Clilstore, Wordlink and Multidict.
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6.11. Clilstore

In the Introduction, we mentioned thatlilstorecan help:

T

T
)l
T

DeveloptS I O K S NEcémpé&ehcgd (O | €

5SSt 2L f SFNYSNEQ RAIAGIE O2YLISGSYyOSa
Help learners achieve higher levels of reading literacy

Tackle issues of multilingualism and aid both learners and teachers to overcome
language barriers which impact on learning and teaching efficacy

A QuickOverview of whatClilstorecan do

Clilstore is a tool which teachers can tgereate or find units to use with their students. The
resulting databasef units in several different languagés open accesand students can
further their language learning bgdependently accessirnteseunits.

Many teachers (and their students) already 3dstoreto createonline multimediaWhita Q
where:

1 Text is pasted into €lilstoreunit
1 Audio or Video related tthe text can be embedded
1 Graphics can be inserted

1 Words can be clicked on, and their meanings looked gevweral dictionaries iwell
over a hundred differentanguagegthis is thecore benefit of Clilstore)

1 Links to other wekhostedinformation or online interactive exercises can be placed
within the unit, so that the unit becomes a wdinsted page with an entire lesson

 Students can store any new vocabulary they have looked up for recycling purposes

1 Teachers who give their student$irgk to theirClilstoreUnitscan also see which words
their studentshaveclicked on most, which can help teachers target these words for
recycling and further work.

1 Students can create Portfolios and invite their teachers to them so that their work can
be observed, possibly with an aim to later evaluate, feed back on or discussed

Using multimedia in reading texts is conducive to learr@nd helps scaffold reading texts.
Moreover, thepossibilityfor readers to click on words and look up the meaning in dictionaries
in a sideby-side frame facilitates reading

Some benefits of Clilstore

T

No installation or setup of software on a computer is required to access or create a
unit. The Clilstore tool and all its units are hosted online and can be accessed by
anyone.
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Registration is only required to create units or to be able to use certaictifurs such

as the Record Vocabulary function, or the Portfolio function.

Clilstoreis compatible with any operating system (Windows, MacOS, etc)

It accommodatesnobile devicesTablets carbe used to authounits, which can then

be accessed bstudentseither usingtheir computers or their own mobile devices on
the go.

SnceClilstoreis onlineusers do not need to upgrade their systems to ilsehenever
changes are mad®Ider devices can usédlilstore as wellso schools using Clilstaie

not need to invest imewer hardware or spend money on upgrades to their software.
The authoring interfaces userfriendly and intuitiveto use.

A teacher can share an online Unit (whether they heresated it or are simply using

a unit already in the database) via social media, such as Facebook, Twitter, WhatsApp,
LinkedIn or by email or they can share a link to the Unit webpage on websites or in
text messages, or even an institutional Virtual LeagnEnvironment (VLE). Each
online unit has a unique URL, leps://Clilstore.eu/cs/8813which can be used for
embedding the unit in a VLE such as Moodle.

e

aillevel AL Al AZ | BL| B2 Q1 C2

YguEgE
— oves: [ESIEIE

Show 10 umits = Show/Hide Columns ~
Owner
Mohagir Vertebrates and invertebrates. Materials.
Maztar DL UPYV ‘When iz 3 pandemic cver?
master dla 24 hours on Earth-inone image
zamazeballs Thanksgiving Day for ESL learners
Albert On Time and Water
etimalta CLILSTORE as a prop - Synonyms
atimalta Avideo about CLIL
Mohagir The characteristics of living things

fred Jay Walker on the world's English mania

lm.mlllmmm;

Sodium /Matrium/

Showing 1 to 10of 875 entries

Figure6.3. ClilstoreDatabase of Unitwith filters.
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6.12 Multidict

Multidict is one of the two tools on which Clilstore is built. However, it can be accessed
separatelyand words looked up in several dictionaries a multitude of languagesin any
combination of languagest Clilstoreeu.

Since Multidict can access several dictionaries for a particular langleageers carquickly
andeasily switch to another dictionaiy the dropdown menuuntil they arehappywith the
definition. This is one of the core benefits of using Multidithe learner does not have to
switch between one dictionary webpage and another online site, opening up another tab.

In Clilstore when a ser clicks on a wordthe Multidict interface opensup next to
the Clilstoreunit in a split screenThis sideby-side function makest extremely easy for
learnersto look up words ira dictionaryand facilitates readingmaking reading and looking
up words a faster process

Results for ried: 20 of 51

ried verb to want ridt
r-j-d to desire ridtx
to require ridt

.'d "
6 -

maore word forms

Figure6.4. Multidict stand-alone interface.

To start using Multidictyo toClilstoreeuandchoose Multidict tary out the dictionary
interface Follow these simple steps:

Type in theword you want to look upn section 1(the Word Feld)

Select the language the word is inqthe SourcelLanguage)

Choose the language you wish to translate the word (B8tQ the TargetLanguage)
Select the dictionary you would like to u@eg the Drop-down Menu ofDictionarieg
Click on Search, and then, if prompted to, click on Submit

The selected dictionary will open up in splitscreen madth the translation (5)

oakwnE
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6.1.3 Wordlink

Wordlink is the other tool whichdrmsthe basisof how Clilstoreworks. It allowsthe linking of
every word in textsvithin Clilstorelearning unitgo Multidict.

Like Multidict,it can also be used as a staalbne tool accessible &tlilstoreeu and canalso
link most webpages worby-word to the multiple dictionariesthat Multidict offers This is
particularly usefufor learners who wish tétook upwordsas they readvebpagesega student
who wishes to read news websit®nline but needs dictionary scaffoldibg facilitate reading

Wordlink can link most weby rd-by rd to online dicti

Copy and paste a url into the box above, specify the language, and click “Process’ to make a display copy of the page with all
words linked to dictionary lookup.

See ‘Help’ for more information.

Figure6.5. Wordlink navigation frame/interface.
Follow these steps to us&/ordlinkas a stanehlone tool

Firstpaste the URL of the webpageu wish tolink into theURLfield (1)

Slect the language of the page from the drdpwn menu(2)

In section 3, leave &t N2 OSaa GKS F2ff2¢Ay3a 6SoLI ISQ
In sectiord, leave as$Bplitscree@

Sectionb gives youwa toggle switch witlithe option to remove all links to external sites

in the webpageyou are linkinglf this is notoggled on, then Wordlink will not be able

to link a previoushtinked word to Multidict

6. dick on\Proces§(6)

7. Now click orany word in the texto look it up inMultidict.

akwbhPE

The following screen appears:
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Fri, 29 Jan 2001

TIMES EMALTA Latest National World Opinion Community

Former Labour minister Joe Micallef Stafrace, who was one of the first to face the

maruhhishnp‘ﬁ interdiction in the 1960s, has passed away.

He was 87. o

Micallef Stafrace was elected to the House of Representatives in 1962, 1966 and

‘varfal, kantre'versial] ADJ

1971, when Dom Mintoff became prime minister: 1. controversial (area, decision, plan, law, film):
He was appointed Minister for Industry, Agriculture and Tourism, o> controversial (criticized)
o) controverse e

In the 1960s, the 28-year-old lawyer and an aspiring politician, Micallef Stafrace

had been planning to marry his childhood love Yvonne.
o> controversial (open to criticism)

Figure6.6. Sample page frorthe Times of Maltawordlinked toMultidict.

Notice that when a word is clicked ghe screen is split into two.
Thewebpage with the text to link is on the leffiand side(1).

On the righthand side, theMultidict dictionary frame opens uf?). In the figure above, the
word Wontroversiawas clicked on and is now highlightedth a black backgroundf a
learner is not satisfied with the dictionary definitiaiey can change the dictionaifpr even
the languagejn section Jabove.

Forlearnerswhose L1 is nathe commonschoollanguagegSLF, School Lingua Francasis
often the case withmigrantstudents,i KS dza S 2 daseafdziatiga fFom Oné @rguage
or dictionary to another is invaluablnd should facilitate learning andading Learnersan
easily switch between languages and dictionaf@sction 3)in the Multidict framewith a
simple click.

You can accessvideoon YouTubshowing how to use Wordlinkere.

Another useful function of Wordlink is to enter text which is not placed online intold
CAStR® LYy (GKAa Ol ST OK?2-gowbmedy/(.YLI2&S | t
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CQOL

eww. languages.di

WORDLINK

Ty 0F COpry T el Boross

Comgose a page

Proceas t e follovwirs wobpag
Compone a page

Figure 6.7. Compose a page in Wordlink.
Paste any text you wish to wordlink (eg text from an email, or any text which is not hosted

online). Once you do that, scroll down the pag®d click on Compose (at the bottom left
hand side. The text is now wordlinked and words can be clicked on.

CQOL

WORDLINK

PASIC [L)

Selitpcreen

Figue 68. Choosing how the Multidict dictionaries will be displayed.
Tips:

Changing the size of the screen
Thedividing line between the text screen (1) and the Multidict screen (2) can be dragged
the left or right to make the Multidict screen larger or smaller.

Multi-word units:

Only one word can be clicked on at any one time. This might cause a problemsomith
expressions igertain languagg such as phrasal verbs in English, or idioms. The solution is to
type in the rest of the verb or expression in the Word Field in Se&tionFig6.6.
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Automatic recall of last dictionary used:

Multidict rememberswhich dictionary was last used and the language pairing that was being
worked with, although the language and dictionary can be changed at anyTimsecan save
time when looking up words.

Links to Multidict and existing links on webpages:

Previouslywe mentioned the toggle switch to remove existing links (labelled 5 ir6FEgto

enable words to be looked up in Multidict. If this is not activated -gxesting links on the

webpage we are viewing will lead to external sites and pages. If so, themethigpage the

link leads us tavill also be converted bwordlink.In case we wish to look up a word which

is already hyperlinked, then we need to sellRemove existing links 10yYR Of A O] at NP

(6).

6.2 TheClilstoreDatabasenterface

6.2.1 Using theClilstoreDatabaselnterface

In this section wavill see howuserscanaccess thé&lilstoredatabaseand view eClilstoreunit
with its integrated Wordlink and Multidict functions.

Open up theClilstoreeuwebsite and follow the instructions below.

CLILSTORE

For students For teachers )

Students: Find language videos at your level on various Teachers: Create, store and organise multimedia
topics, with franscripts where every word is linked to a wordlinked leaming units for use by students.
choice of online dictionaries in your own language.

Figure6.9. Clilstoreentry page.
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Enter either the student interface by clicking dRor student§)see Figuré.9 above or the
GSFOKSNJ Ay (S NIBbtOS thethdeadtb thdSatabnkafitbiFac® You willthen
encounter the screen illustrated FRigure6.10 below.

B

For students For teachers

©) O

Q Search for teaching units a

B Language [REAGD] 2 l olevel AL A1 T A2 B1 B2 C1 | € Z Clear filter
o KRN + X S
Show 10 units ~ Show/Hide Columns ~
Unit Owner
CLILSTORE a: op -
8885 etimalta English B1 7 RAERE Lo
Synonyms
8843 etimalta English B1 B A video about CLIL 2
COOL - Malta The Lost
8090 etimalta English c1 [ Al )
Atlantis
COOL - San Ant
8089 etimalta English B1 b S5 o it 1

Figure6.10. TheDatabasenterface(numbered)
The labelled fields in Rige 610 allowthe userto fine-tune theirsearch for units.

(1) allowsviewers to search for units through kesords

(2) allowsthemto choose the language of the units they are looking for

(3) allowsthem to select a language level on the REEommon European Framework)
scale

(4) allows students to select an owner (eg their teacher)

(5) shows them which media forms part of the unit, eg audio, video or attachments

(6) allows them to control how many units care lviewed at any one time and provides
filters which help refine the search

In this case (Fige 6.10), theuserhas choserEnglishas a language, argtimaltal & WYh gy SN ¢
No particular level has been selectethstead,ALL has been ticked.

In (1), the general search fielthe usercanSy 1 SNJ 1 S& ¢2NRa Ayid2 GKS ¢

to find specific unitsHowever, only words which are in tHétle or Summaryof a Clilstore
unit can be searched. Words in the main text cannot be searched. This makes it very important
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for teachers who are designing units to use certain key words in the Title or Summary, so that
their units can be retrieved easily.

The followingcolumns appear by default, but additional columns can be adeiehcluding
other filters, or other columns removed from the filters.

Q Search for teaching units

8 Language [RSEAEACD) ~ allevel ALL | A1 A2 B1 B2 C1 C2 2 Clear filter

Show 10 units ~ Show/Hide Columns ~

Unit Owner

Figure 6.1. The filter fields and columns.
The defaulffilters are:

Unit number (unique uniidentification number)
Owner (the author of the unit)

Language (the target language selected)

Level (the language level selected)

Media embedded in the unit (video, audio, etc.)

The title of the unit

= =4 =4 =4 -4 -a -

The number of "Likes" awarded to the unit

If you click @ Show/Hide Columns, the whole list of filters which baraddedin additional
columns appears. The ones in the current selection are highlighted in dark bluee(BiL
below). You can choose to add more filters by ticking the ones you want to enable.
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Search for teaching units

8 Language JREEEAGCH] alllevel ALL | A1 © A2 | Bl 2 Clearfilter

Show 10 units ~ Show/Hide Columns ~
—
Unit ( + Unit
Views

. CLILSTORE as a prop -
Clicks English

Synonyms
Created

Changed

English Avideo about CLIL

COOL - Malta The Lost

Licence English Atlanti
antis

v Owner
COOL - San Anton

v Language English Gardens

v Level

v Media

English i COOL - Mdina

Time
Buttons English i Old Maltese Transport

Files
The Legend of St. Paul

English
nels the Hermit

v Likes COOL - Gardens of

[WINTS

English

Figure6.12. Selection of columns to enable filtering units.

L¥ @2dz KIS &aSft SOGSR OSNIiIAYy FTAE{GSNERX adzOK |
G2 GKS RSTlLdA G o0& Oftdpbdghthghdsicr.y W/ f SI NJ CAf (SN

TheClilstoreUnit

AtypicalClilstoreunitisamulti-mediaunit, andconsists of text, often accompanied byideo
or audio fileor graphicsThe unitcanalsolink to external sites or uploaded fileEhe media
used is shown irthe Media Filter.With several online interactive toolsn the internet
available taeachersthese daysonline interactive exercises catsobe linked or embedded
within the unit.

Figure 6.13 shows what thausersees once they have selected a partici@éitstoreunit.
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6.13. Theunit interfacewhen a wordis clicked on.

The word the learneclickson appears in the Word Fie{(d) in the Multidict frame
Thesource languagef the unitautomatically appearin the source language field (2)

In field (3), the learnerchooses whichanguage they wisko look up the wordn. However,
theycan alseelectsamelanguage dictionariedor exampleEnglish to Eglish.

Infield (4), the learner caselect a dictionarylf they are not happy with what the dictionary
provides, they carsimply change the dictionaryresulting inless time needed to look up
words in different dictionaries, agven differentlanguages.

Figure 6.14howsthe view as you scrollurther downthe pagein the samecClilstoreunit.

T

CIm— - Cr—

- Sewen

1

Engeis o = Outs o
acnipeiags o 0

=

erchipelago {zn.) Insolgruppe [v] (i =)
Insalmeor
Aschipal [of (das )

Figure 614. Video embedded into th€lilstoreunit.
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As you can seehe author hasalsoinserted a video (54nd has added3 green buttong6)
which link to other activities and further reading fetudents.

In addition,in Figire 6.15 below, you can see an additional interactive online exercise (7)
which the author has embedded directly into tldilstoreunit main page.

COOL - Malta's Wayside Chapels
]

Expressions Presenting Popular Belief or
Conjecture

1. chapels lifle The earliest these are of to date back o the 12th presumed and 13th century. archipelags o @

2. saw a numbor of lagend, to was tending her According in the flelds a young girl whon she tho Turks
running towares her. sheep

3.The larger was in the late while the chapel smaller 17th cantury ane IS be much older. built balieved to
4. that this is believe of the sinkhole. what led Many to the formation

arehipslags (zn.) Insalgrupps (v (de =)
o Insalmeer
5. Legend this is the has it that island of Fillla was how formad. Aschipal [o] (das -)

o

Clistore Activity  Further Reading 1 Further Reading 2

Figure6.15. An interactive online exercise from an external site embedded @lilstore

The design of the unit and use ekternal Web 3 sites which can provide supplementary
exercisewill be addressethter inthe Guidebook.

6.22 Clilstoreand Language Acquisition

One of the advantages Multidict, and Clilstorealike, is that the reader caamttempt textsat

a higher level of difficultthan their current levelWhenreading a highetfevel text inClilstore
(with the use of Multidict), these tools make it easier for learners to develop linguistic
competence by scaffoldingading, understanding arléarning.

It is interesting to see how the use @flilstoreand its Multidict functionaids Language
Acquisition & LISNJ Y NJ & K Sy QKrashen]98ariClilstore ¢tai coRtribete té
setting up situationsvhere a learner can access a takt higher leveturrently beyond their
linguistic competencélnput + 1) and the Multidict functionscafolds andmakes the text
more accessiblasW/ 2 Y LINB kpuQibA 6 f S

Thetools also assist learners when venturing into their Zone of Proximal Development (ZPD)
(Vygotsky;1978) with supportand help until thelearner has acquired the target language.

62/ 161



| |
Co-funded by the
Erasmus+ Programme

WW W Ianguages d k of the European Union

Another feature of Clilstorewe will be discussingn Section6.4 is the VocabulanBank
function, which assists learners in recycling vodabuuntil it becomes part of their
internalisedlanguage.

6.3 Creatinga ClilstoreUnit
As we have already discussed in previcuepters CLIlhas a dual learning objective:
1 The learning of Conter{subject matter)n another language
1 The learning of languaghrough its us§Communication)n learning thatcontent

It is always useful to keep in mind the 5Cs which were fully dealt with in previous chgpters
Content, Communication, Cognition, Competences and Community.

In the following sections we shall explain in detail how to create a learning uBlitore.

How to Create &ClilstoreUnit

Registration

Registration is only required if you want to start creating your own units. Otherwis@ne
canusethe Clilstoredatabase and access units

Go tohttp:// Clilstoreeu, click on theClilstore"Enter” buttont Y R 4§ KSy Of A O]

CLILSTORE

‘Students: Find language videos at your level on various Teachers: Create, store and organise multimedia
topics, with transcripts where every word s linked to a wordiinked leaming units for use by students.
choice of online dictionaries in your own language.

Figure6.16. TheClilstoreentry page.

Choosea username(UserID)type in your full name f{irst nameand family namg, e-mail
address andselecta password

b3/ 1lbl
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Tip: Choose a username which your students or colleagues will recognise if they want to
search for your units.

You will only need to register once. On subsequent visiGlilstore you only need to click
2y WC2NJ) ¢S OKSNAQ |yR (GKSy 23 Ayo

Register on Clilstore

UserlD

At least three characters long, preferably mare (but not more that 18}

& Choose a unique userid

Full name

“Your real name - This will ba visitle to other users

E-mail

This is kept private

Password

Set a password (atleast 8 characters long)

Re-type password

Retype the password to confirm

& Already have an account? Login
I Our privacy policy Click here

€ Return

Figure6.17. TheClilstoreregistration page.

UserDashboard
After you have logged in, your Username appears at the top-hight corner. If you hover

over your Username, a dregown menu appearsThis is youtR | & K 0, 3vheNeRd@ can
manage your account
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Here you can click oy Units, which will take you directly to a list of all your created units.

For students For teachers

] ()

Q Search for teaching units
Lowe A Al A\ 1 §2 1 [, Clear Mter

Figure6.18. The user dashboard.

When you go to My Units, you can edit your units from there, or even delete them. You can

Ffaz2 aSS K2¢g Ylye W[ A1SaQ SIOK dzyAi

KIa

You can also choose Create a unitor to see anyPortfolios your students have invited you
to, or you can evehog outfrom this dropdown menu.

You canalsochooseOptions where you can:

GhwhE

Change your password
Choose the default language for the units you create

Choose whether to add any words you click on to your vocabulary list

Change your name
Change youremail address

Options for user

Change password

Language
D argage o ks you e

English (en)

Vocabulary

A o 8k o 0 o vty Sss?

@ Yes

Full name
o ol rama - T wil b oo o i usars

& etimalta
E-mail
s vt et

& training@etimalia.com

€ Return

Figure6.19. User options
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Creating aJnit

I £A01 2y WonNeluseSdashboatr/id gétQtarted.

The following page opens up:

Creating a new Clilstore unit

Title o
Embed code for media or picture (if any) Scroll the text e

Text (If you find your browser refuses to paste text into here, try drag-and-drop instead or try another browser)
File Edit View Insert Format Tocls Table

a9

4

Paragraph ~ B I = =

il
i
iii
i
il
Il
%
E
®
=
I=
I~

Link buttons 1

Button text WL MNew Link jurl, or Clilstore unit numbery
o o
o o
o o
o o
The unit currently has no attached files

You can upload files which will be attached to this unit. Make sure that you name them with the comrect filename extension: .html or .docx or .pdf or whatever, as appropriate to their file type.

Figure6.20. Creating &lilstoreunit ¢ first 5 fields.

¢ KS &/ NBI (S deveddjeltisiadd optibnITs enkuredinderstanding of the fields,
we are breaking thgpage up into 2 screenshots. The second half will be explained further
along. Here are the first 5 fields

1. Title: Here you should vite a suitable heading for the new un€hoose key wordis
your title that will make your unit more searchable.

2. Scroll the text:Selectinghis option means thatanyvideoor audio you place in the
embed field in (3vill stay visible at the top of the page whemeaderscrolls the text.
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3. Embed CodelHere you an embeda video, audio file or even a photo or graphic which
will stay at the top of your unitWe will beexplaining how to embed a video later in

this section.

4. Text Field:This section is where you can write or paste téxsert photos or online
interactive exercisescgreate a link insert videostables, and have control over a
number of editingfeatures (see Fige 6.21below). Thisfield has a WYSIWY@/hat
you see is what you getditor, which most users will already be familiar with in Word

or Google docs.

Text If you find your browser refuses 10 paste toxt into hare,

Bl
1]

Tip: PressingBnteQ 2 Yy

Link buttons

t [Format

x\.

ol A

¢ ~m

v v v v v

il

Format  Tools Table
E Spell-check

£ Source code

=1 s T
= Word count

Figure6.21. Editor functions and tools.

& 2 daNdvds $heé aurddr dhdvn to a new paragrafdithe

text skips a line)However, i you want tostart a new line without creating a new
paragraph(ie no line spacejust press Shift+EnteiThe new line starts on theext line

down, with no spacdetween itandthe line above

5. Link Buttons:Hereyou can insert links to external sitesuch asvebpages, online
interactive exercises, or even anoth€filstorepage.Give the button a title, eg the
name of the exercise it is linking to, or FurtHerading, etc.Then paste the web
address of the site you are linking to into the Link field on the righe.button will

appear at the bottom of your finalise@lilstoreunit.
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Link buttons

Button fext WL New Link (ur, or Clilstore unit numi

o a
o a

o a

o o

The unit currently has no atiached files
You can upload files which will be atfached fo this unit. Make sure that you name them with the correct filename extension: .atmi or .docx or .pdf or whalever, as appropriate to their file type:

Figure6.22. Creating a link button.

You can alstick the WLtick-box hereif you want the linked site also to be wordlinked
to online dictionarieslf you tick theNew tickbox, the page you are linking to will open
up in a new tab

Tip: If you do not check the tickox for New, thaeader of your finalised unit will be
taken directly to the linked site when they click on the butt®o.return to theClilstore
unit, readers will need to click on the back buttontheir browser

< C

Figure6.23. The back button ian internetbrowser.

Tip: Readers often do not notice dy have moved away froi@lilstore so when they
have finished reading, and close the page, tfieg that they are now out o€lilstore

and have to go tclilstoreeu and log in again. This can be very frustratingicking

0KS WbSsQ OKSBhapgerngOly | @2iR

You can add more buttonsy Of A O1 Ay 3 2y undlérmeddh tHe existiag (0 2 Y Q
buttons.

You can alscemoveal link button by deleting the texyou had previously put in, and
the web address.

Justunderneath the Link Button sectiothere is the facility to upload a filélhe
maximum size for any one file1l Mb. This is useful as not evefile you wish to link
to your unit might be online, eg @cument, Powerpoint or PDF you would like your
students to read
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OccasionallyClilstorewill suggest a name change for the file, especially when there
are symbols or long titleClick OKThe file name will appear in tifde namebox,
where you can still change the nanfigzou wish Then click on Upload.

The unit currently has no attached files
You can upload files which will be attached to this unit. Make sure that you name them with the correct filename extension: .html or .docx or .pdf or whatever, as appropriate to their file type

Upload a file

Choose a file on your computer: | Choose file | Speedtes...021.docx
and the name it will have in Clilstore |Speedte317227Jan72021 .docx *You can change this, but the name should be something sensible for a computer file

Upload Remember that you must not upload copyrighted material

Language |English (en) v

Figure6.23. The uploadunction.

~Files attached to the unit =

File (you can edit its name here to change it) Delete View Link address (relative url for use in buttons or in the body of the unit)
Speedtest 22 Jan 2021.docx n fcs/9149/Speedtest_22_Jan_2021.docx
~Upload a file S

Choose a file on your computer: | Choose file | No file chosen

Figure6.24. The uploaded file and its new online linkClilstore
You can now copy the link addresmsd paste the linkn one of thegreen ink buttons.

As youcontinuetod ONR t £ R2 gy ( KlfstorélJINBS QisA y&a2 dz  g/ASt ot
followingfields (Figures.25):
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The: unit cument attached files
You ean upload ch wil be attached to this unit. Make sure that you name them with the correct flename extension: _himl or docx or pdf or whatever, 35 appropriate (o their fle type

Upload a file
{Cnnnse a file on your computer: | Choose file | No file chosen
Language | English (en) v B
Lamer e 2 ] O O O CE D B - @

The leamer level must be specified, or else the unit must be marked a3 a test wnit.

Media type:

video o

sound only
O neither
Summary: (1000 character maximum)
Language notes: (1000 charscter maximum)

Activate this option if this is still just a test unit, not a production unit ready for use by students o
Owner: glimalta
@ | am the author of the text and material, or | have permission to use the text and material
And | agree to the Clilstore “copyleft” po
| grant use of this unit under the rullu\wng e Com s licence
BY-SA BY BY-ND
‘E" Jorclollislcmom sl Suorel st ackmcwte .
eyl iy be shared unde: e nca
F_W NC SA BY-NC BY-NC-ND )

Figure6.25. Creatnga unit inClilstorewith video and text.

6. LanguageHere youshouldchoose the language from the dropdown mefihnis is an
important step, as most users filter by language of text.

7. Learner levelin this sectionyou should indicate thestimatedlevelof the text

These levels are based on tBemmon European Framework of Reference for
Languageghttp://www.coe.int/t/dg4/education/elp/elp-reg/cefr_EN.asp

W[ Sig& finortanfilter when learners (or teachers) are searching for units to use.
If you do not specify the level, your unit will be marked as a test unit.

8. Media type: This shows users whether the unit hasgleo, audio or neither. Ifyou
tick video or sounga new field opes upwhereyou can addhe durationof the media
file, eg18:29(18 minutes 29 seconds).

9. Summary:ln this section, yoshouldadd a short description ofhe content.Make
sureyou enter a few key words which users might use to search for texts on a particular
topic. TheClilstoredatabase can only search for words which are placed in the Title or
Summary so make sure yoadd words that make the unit searchabléhis text wilklso

be searchable by search engines such as Google.
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10.Language Notediere you carcomment on thetype of language encountered in
the embedded video or audio fileThis could refer to vocabulary, grammar,
pronunciation, etcYou can also choose not to add anything.

11.Activate if this is still just a test unitYou should only tick thihis box if hie unit is
unfinished or is onlya test You carreturn to an unfinishedunit and edit ituntil you
decide to publish it

Occasionally you might want to desigitackgroundClilstorepagewhich you want to
link to froma main Clilstoreunit pageyou have designedout you would not like this
newpage to be found in the main database as a sepastaadaloneunit. In this case,
activate it as a test unit, where it can existGhlstoreand you can link to itDoing this
will not let it show upas a fullyfledged unit.

12.0wner: Side the button to the rightif you have the right/permission to use the
texts and video, etcThis will automatically activate th@lilstorecopyleft policy where
you need to indicate which Creative Commons licence the unit hasHigeee6.26
below).

Owner: etimalta

@) | am the author of the text and material, or | have permission to use the text and material.
And | agree to the Clilstore “copyleft” policy

| grant use of this unit under the following Creative Commons licence

AR EN ERAND Attribution-ShareAlike
® © M O L@‘@-@.J « | Anyone sharing a copy or derivative of this unit must acknowledge the original author. (A link to the original unit will do)
« | Any new products based on this unit may only be shared under this same BY-SA licence
BY-NC-SA BY-NC BY-NC-ND

0l O8] o080

Figure6.26. Creative Commons licence options.

13. Creative Commons licenceétere you shoulihdicate the type of Creative Commons
licence that you grant others to use your unit.

As soon as you tick one of the six licences, the explanation of that particular licence
appears on the righhand side.

Copyrighthas become aery important issueTex which is copied and pasted from the
internet shouldindicateat the bottom of the texthe source website and/or author of
the original text With regard tanediasuch as videos, these are usually embedded and
not uploaded intoClilstore This means that you are linking to an online siteich is
hosting existing media which is already on the internsg you are not infringing
copyright laws.

You carread more abat the different types of Creative Commons license options by
vidting theirwebsite:https://creativecommons.org/about/cclicenses/
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14.Save unit Clicking on this saves younit and gives it &lilstoreunit number, eg
1234,and aweb addresseghttp:// Clilstoreeu/cs/1234 which you might want to share
with your students If you have indicated that the unit is still a test, no @tee will be
able to see it unless yorourselfgive them theweb addresslit will not show up in the
Clilstoredatabase yetYou can go back to the unit and edit it until you are satisfied it is
complete.¢ KSy aldaiiA @U5ESo0ttoni(KLso thét & iRidw marked as not

just a test.

Editing a Unit

After a unit has been created it is possible to edit the unit awdn addvideos, photos,
graphics,and even W®ink Button® To edit a unit just click on the pencil icon from
the Clilstoremenu or at the topright-hand cornerof a unit to start editing.

Figure6.27. ¢ K Bdit#on located on the top righband corner oachunit.

The unit immediately opens up in editing mode, where you can add photos, videos, links etc.
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Editing Clilstore unit 7.
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Figure6.28. Editing a unit using the editor.
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UsefulEditor Tools inClilstore
In the followingsection,we will have a look at some of the useful editor tool€liiistore

Inserting aLink within the Text

To insert a link within the text, simply highlight terd (or words) to click on to access the

link and click on the link icon in theditor (icon1in Figure 69).

© 6 060
S B © D

Figure 629. Usefulinsert tools in theClilstoreeditor.

. 2dz OFy Ffaz2 LYaSNI dzaiAy3d KS WLYaSNIQ

Text (If you find your browser refuses to paste text into here,
File Edit View Insert Format Tools Table

S Parag! E Image...

Link... Ctrl+K

Media...
Insert template...

Table >

Special character...

Emoticons...

OO0 HPMS

Horizontal line

o+, Non-breaking space

I Anchor...

Figure 630. The insert option in the toolbar.
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You could use this path to insert links, images or media, etc. However, the most useful
facilities to insert are in the editor as icoras shown in Figure 20.

When you click on th&? f A y | e followiggyoR-up appeargsee Figure 61B:

Insert/edit link X

URL
https://www.etimalta.com/
Text to display

testing

Title

Open link in...

Current window v ‘

Figure6.3L. Insertinga link.

Simply copy the URL of the site you wish to linlptste it in theURL field, give it a title if you
wish to, and then decide whether the link should open in the current window or in a new
window. You can select this frommeé dropR2 6y YSydz ¢ KSNB Ad alrea W/

Tip:ifyout S @S A G | a W/ dzeNBdgriof yduk yhiRwgillinee awai fioyh K
Clilstoreto the linked website. This can cause some frustration for readers when they close

this tab, and find that they are no longer @Glilstore and have to log in again. If you choose

WhSg 2AYR26QF GKS fAYy]l 2LSya dzLJ I y2 finrkéeiNJ (I 6=
website and close it, th€lilstorepage is still open. They have not moved away from it.

To remove a link, open up the link pop again, and delete the URL.

Inserting aPhoto or Graphic

To nsert a photo or graphieg a mindmap, posteror infographiq, you will need tdhave it
online first.
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Certain sites allow you to create miumdapsor posters, etc, which are already hosted online.

If the graphic you would like to display is not already onlyesy can uploadtidirectly into
Clilstore

LY WORAGQ 2NJ W/ NBFGS | 'yAluQ Y2RSZ AO0ONRff R?2

Upload a file

Choose a file on your computer: | Choose file | Benefits of CLIL.jpg
and the name it will have in Clilstore [Benefits_of_CLIL.jpg

You can change this, but the name should be something sensible for a computer file

Remember that you must not upload copyrighted material

Figure 6.2. Uploadingan image through the upload facility.

When you click oWploadQ> G KS FAES | LIISEFNBQEA I Y RWEGKSESt Ry
address yowvill need to copy is on the right of the image.
Files attached to the unit

File (you can edit its name here to change it) Delete View Link address (reiative url for use in buttons or in the body of the unit)

Benefits_of CLILjpg n /cs/9152/Benefits_of_CLIL jpg

Figure6.33. The uploaded image with its link addres<iiistore

Tip: If the image is too large, you might not be able to upload it @Dliéstore The maximum
upload size limit idMB. If so,upload it into Google Drive or a similar online storage space.
Once this is uploadenito Google Drive or similaget the URKthe web addresshy clicking

on Share. Copy the URL, agalto theClilstoreunit you want to insert it in.

In Bditmode, or inEreating a Unfdmode, just above the text field¢lick on the icon for
photos(icon2 inFigure 629). The following popup appears:
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Insert/edit image X

Source

dataiimage/jpeg;baseb4,/9j/4AAQSKZIRgABAQAAAQABAAD/Z

Image description
Dog
Width Height
300 150 8

Figure 6.3. Inserting an image.

Paste the URL of thghoto/graphic into the Source fielddou can add a description of the
image. The Width and Height appear automatically when you paste theYdRLcan also
change the dimensions of the image tolfétter within yourtext.

Tip: Nextto the imageis a padlock sign. Thibck€Xhe image ratioso that the same
proportions are kept. Therefore, if you change the width of the image, the height changes
proportionallyand automatically

If you click on the padlock to unlock it, you might endwith a slightly distorted image, as
you will need to supply the width and height yourselfid the original ratio of height to width
will not be retained.

The PreviewRunction

Icon 3 in Figuré.29 isthe preview functionlf you are not sure how your text and image are
going to appear in the finished unit, click on Preview and aympppears showing you
how the text area will look when finished.

Embedding av/ideo

0 KI KSNBE 6S YSyiliAz2y (WEBYy@3NRAWIYbOPRI

G A I G
dzZa SR (KS 62NR WAYaSNIQo

vy N
D¢ O
v W

b
2}

When yu upload & imagefile into Clilstore you areplacing it onlinewithin Clilstore and
theninserting it into the unitwhere itappears Technically, when yause the source codef
an imagefrom an external site, eg Google Drive, you are simply linking the image into the
unit, but rather than a link which takes you fro@lilstoreto another externalwebpageto
view it, the image pens up iside theClilstoreunit. Therefore you areembedding it ie
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WLI F OAy 3 A, & theviewe? canl eeSthedmyageiinside the unit, and not have to
follow a link to an external site

For videos, waise the same principle we embed the vido so that the viewer can see it
insidetheunit¢ KAy 1 2F SYOSRRXY 3 KISA dYy Wi ldOAy I AYaARS

Wealsdi SY R (2 dzaS { WiSn ypoSINdio aWiBes,ahs Rdeo id pdesented with
a frame around it, an@lthough it opens up iClilstore the host is still YouTube, TED Talks,
Vimeoor any other videehosting site.

LG A& | faz2 dzadz f forivideost vihicirovidefthe WM RER QER S S NI |
with the video frame dimensionss well as th video file.It is this embed code we need to

find for the video we wish to place into the unithe principle is the same for audio files,

which need a player to be streameaid to play, pause, etc.

Getting the Embed Code

YouTube
[ SGQa aildl NI 6AGK | thdrhosrpdpdar vidgaite@rkingkited 06 S02 Y S
¢CKS W{KINBQ Fdzy OGA2y I LIISIFNE dzy RSNYySIiK GKS

= EYouTube" hagar gim malta

» » o) 4871850

Hagar Qim | The Mystery of Malta's Origins & Its Hidden Geometry & Astronomy |
Megalithomania

12,126 views * 2 Sept 2019 i 218 G2 _=+ SAVE ...

7 A

Figure 6.3.CAYRAY 3 (K SYo SR O2RS (KNERdz3IK

2 KSy @2dz Of A O tup @yns UpfwKidh BIBWS You to chiod®seé Where to share the
video.Many online social media options are available, but the onexeanterested in is the
FTANBRGS WO9YOSRQO®
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There is also a link provided, in case someone doésvish to embed the video, but link it,
eg in a Green Button Link.

Share

00 ®C

Facebook Twitter Email I2LAE reddit
2|

https://youtu.be/FxsWnngWeP0 COPY
[ startat W

Figure6.36. The embedutton as opposed tahe link

I £t A0l 2y W9 Y s&iRa théolowirk)opéris vipRvEhdhe video on the lefhand
side, the embed code onthe right,andtd 2 LB Q Tl OAf AG & @

’ Hagar Qim | The Mystery of Malta's Origins & Its .. Embed Video

JHAGAR QIM

MEGALITHIC MALTA

tch later SShare

»-.,~ G A T ‘
: THE MYSTEI& IQOF MALTA'S i

: ORIGINS {s ITS HIDDEN 4
GEOMETRY & ASTRONOMY

| 1 »ﬂﬁ
Watchon @BYoulube B WWW.meg m(h co.uk oY

= e

Figure 6.3. Copying the embed code of a video in YouTube.

Before you co

py the code, scroll down on the side of the embed code. Just underneath the
SYOSR 02

h
RS optén (dee MGHré 6@Ndow)l G Q

This is extremely useful, as certain videos might be too long. You might want to skip the
introduction andjust show a portion of it to your students. If so, check the timemibenthe

LR NOAZ2Y @€2dz gAAK a0dzRSy Ga (i atasitteSart tinielTiated ® ¢ A C
is no option to insert the end time buby might then want to tell your studets: dWatch until

2.4%. If you want thewhole video to playJeave this option a8.00.
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1 1. Hagar Qim | The Mystery of Malta's Origins & Its .. Embed Video

HAGAR Q M

(MEGALITHIC MALTA

> . e
THE MYSTEK I“OF MALTAS
ORIGINS & ITS HIDDEN |
GEOM ETRY & ASTRONOMY

1 40
Watchon @3Youlube [ WWW.mega

Figure6.38. Theframe dimensions and where to start the video from in playback.

Another thing to note here is thérame width and heightindicated in Figur®.38 above.

The iframe is the border which will surround your vide€litstorec i KS  WLJ | @ SNJ F NJ
speak. When you copy ¢hembed code, you can change the size of your vidé&diistoreby

changing these 2 numbers. Remembé&eep the ratio if you change the size, as otherwise the
video might become too high or too wide, and look distorted.

Click on€OP¥and the embed code is copied into your browser.
Now go toClilstoreand open the unit you wisto embed the video in.

If you want thevideo to be at the top of your unitjust paste the embed code into the Embed
Code field underneath the title.

If you want the video to also scroll upwardsith the text, as the viewer reads the textgave
W{ ONER f €as is. RdSnotinbvE i the right

Title
Megalithic Structures - TEST

Embed code for media or picture (if any) Scroll the text

<iframe width="560" height="315" src="https://www.youtube.com/em

Text (If you find your browser refuses to paste text into here, try drag-and-drop inst

File Edit View Insert Format Tools Table

S Paragraph A4 B I = = =

]
iii
<

Figure 639. Embedding a video which will scroll down with your text.
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If you want the video to be at the top of your unignd want it to stay there as readers scroll
down,thenslidethdi 2 33t S af ARSNJ W{ ONRBf f ThikvdlonlySllewi Q § 2
the text to scroll, not the video.
Title
Megalithic Structures

Embed code for media or picture (if any) @ Scroll the text
<iframe width="560" height="315" src="https://www.youtube.com/embed/Fxs
Text (If you find your browser refuses to paste text into here, try drag-and-drop instead or try

File Edit View Insert Format Tools Table

Paragraph B I = = =

Figure6.40. Embedding a video which will stay at the top of your text.
You can change the numbers showing the width and height of the video in the embed code,
but keep the same ratib A simple mathematical calculation should give you the required
equivalent for the height if you change the width.

If you want the video to benithe main textclick on the medidutton (icon 4 in Figure B89).

When you click on the Insert/edit media button, this pop appears

Insert/edit media X
Genera Saurce
Embed
Advanced Width Height
"]

-

Figure 6.4. Embedding a videio Clilstore

Paste the embed code you copied from YouTube and past&dunce The width and height
automatically appearYou can change the size of the video from hé&®long as the padlock
icon is closedhe ratio of the width to height is maintainezitomatically.

Notice that by default, th@©O K2 & Sy I NB | isiwdl aceeptSngs$ eiibéd @ables §oK
popular video sites. Howevef,the video does not appeavhen you save the unithenclick
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2y WSRAGO 2y @3 yRASBNIKSRATGAFSRAY QS yR G(KSY

6St26 WDSYSNI 6Q NP RibME&w prizeie Srbbdciithe field that
comes up.

Insert/edit media X
General Paste your embed code below:
Embed

Advanced

Figure 6.2. Embedding a video f@lilstoreusing the Embed field.

Tip: If you realise when you save the unit that the video is too small or |atgd, on edit
again. Then click on the video, which you will see in the main body of the text.clitleon

0KS WLy aS Ndrk(Sor 4 i Figai® R Th@popup with the source code appears

again and is editabl@~igure 6.3 below).

Insert/edit media X
Genera Source
Embed <iframe width="560" height="315" src:“https:!/\|
Advanced Width Height

560 314 "]

Figure 6.8. Editingthe mediasize or source code.

The YouTubevideo playerwhich plays within the unit haan important tool. Students can
turn captions or subtitles on or off as theyatch (see Figure 64ibelow).
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% Hagar Qim | The Mystery of Mal.. o » ©

' Watch later,; . Share | Info
A 7/ g “'"l 5y \

......

they represent mice or scaly skin of the

MORE VIDENS :
snake and the spirals ,’

P o) 408/1831 B & Youlube

Figure 6.4. Turningon captions in YouTube.

Just click on the highlighted button and the captions will appear/disappear. It is important to

realise that these captions aeeito-generated, so it is a bit like Google Translkatery useful,

but not always accurate. Occasionally the agamerator wilinsertg KI & A0 WKSI NAR Q3>
might not be the right word.

Despite this happening at timebaving captionss a very useful function for learners. One
suggestiorto maximise the potential of this tool and combine language learmiagld be to

devise afame/exercis® G KSNB &l dzRSyida Ol y-genédstioi make€,S YA & i
and to get them to find a replacement word which better fits the context.

On the YouTubetg, you can also open the transcript of a YouTubewiby clicking on the 3
dots( ... hext to SAVE.

P—— - g

P Report

Jins & Its Hidden Geometry & Astronomy | ‘
B Open transcript

ilp 218 112 ) SHARE =4 SAVE

Figure 6.%. Opening the transcript of a YouTube video.
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This opens up thauto-generatediranscript of thevideo,split up by timingswhich you might
want to paste into theClilstoreunit. (Remember, there could be mistakes due to the auto
generation but you could also amend these@iilstore)

00:43

00:46

00:49

00:52

00:55

00:57

01:00

01:03

01:11

Transcript

this is Hagar Kim temple and this just
shows you the summer solstice sunrise
alignment as it would go through the
temple here you need to see that's the
red line and we'll go back there and
light up a very small area but you're
gonna go and have a look at Shirley
[Music]

again you can see here the cut marks the

English (auto-generated)

Figure6.46. Transcript of a YouTube video.

Copy the transcript and paste it into tl@ilstoretext editor.

Tip: When you then try and paste the text using the righitk and pasteClilstoremight not

Fff2¢ &2dz G2 LT y20X dzAS W/ 2yGNRfQ [OAR WOZQ
dzaS W/ 2YYIFYRQ YR WY@Q®

Fy 1 LJLJX S O2YLlzi SNE
Ted Talks

Ted Talks is another excellent sitbere videos are streamedhere is a wide variety of talks

which you might want to use withi@lilstore

Remember, the first thing to look for is SHARE
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|deas worth spreading WATCH  DISCOVER  ATTE

.15%

Add to list

et
v
e}
Eugenia Cheng | TEDx

Recommend

An unexpecte eol for understanding inequality:
abstract math

Details Transcript
About the talk 18 languages

Figure 647. Gettingthe embed code and transcript from Ted Talks.

w4 B2

When you click ofshare, you are provided with a link. This is not the embed code. This is a

link which you might want to use f@lilstoreas a link, or in one of thgreen link buttons. We
need the Embed code.

As in YouTube, a number of sharing opsitmdifferent sites appears. Choose EMBED.

Share this talk )4
Share
Recommends Facebook Linkedin  Twitter Email Link

Link

https://www.ted.com/talks/eugenia_cheng_an_unexpected_tool_for_unc

Copy link

Figure6.48. Clicking on Embed will provide you with the embed code.
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Share this talk ) 4
Share Tools
Recommends  Facebook Linkedin  Twitter mai Cowno ad

Embed Code

<div style="max-width:854px"><div style="position:relative;height:0;pz

Copy embed code

Figure6.9./ ft AO1AY 3 2y WY/ 2L widEend&cade RSQ O2 LA S

Now return to theClilstoreunit you want to embed the video in, and in edit modkecide
whether you want the video at the top of your page, or in the body of the text. Follow the
WLYASNIKkORAGD YSRAIFIQ adSLA Fa ¢S RAR F2NJ | 2dz¢

Once again, you can change teze of your video by changing the width and height
dimensions in the iframe source code.

Once again, you can obtain the subtitles or captions by clicking on the caption bNtita.
that not all TED Talks come with a transcript or captions.

m o4 BOO

Figure 650. The caption button in Ted Talks.
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You caralso obtain the transcript, usually with a choicdaiguages, by clicking on the
Transcript button which we showed Figure 6.4.

> o — mn o 4 B3
Details Transcript
About the talk 18 languages
English v
00:04 The world is awash with divisive arguments, conflict, fake news, victimhood, exploitation,

prejudice, bigotry, blame, shouting and minuscule attention spans. It can sometimes seem
that we are doomed to take sides, be stuck in echo chambers and never agree again. It can

Figure6.51. The transcript in Ted Talks and choice of language.

Copy thetranscriptand paste it into theClilstoretext editor. Remember, Waen you then try

and paste the text using the rigletick and pasteClilstoremight not allow you to. If not, use

W/ 2yGNREQ YR WOQ AY 2 AYR2 ¢@naniApplddbnipiits, useKS G S
W/ 2YYFYRQ YR YZQod

One other thing to remember is that this transcript is linked to parts of the video where the
words appear. If you click on the parts of the transcript on the TED Talks site, the video will
jump to that position.

Therefore, if you are intending to placke transcript inClilstore the words are already
hyperlinked.These hyperlinks need to be removed when you paste it into the editor text
window.

Tip1l: Paste the transcript into the Summary fiel8elect the text again and cut it olNow
paste it back into th@ext field.The links should disappear.

Tip 2: Another way to remove links, especially if it is long, is to select all the text and then

Of A0l 2y GKS W[AY1Q A02y Ay i K@wStRAIEONID [ A Y |
FYyR Of A01 2y YWplvessdd sek that allkixt Hadafong lind2uhderneath,

showing it is hyperlinkecb 2 4 2 LISy GKS Wi Ay 1 Q FdzyOGA2y | 3 A
our casewww.etimalta.con), and save in the link pepp again. This removes all previously

existing TED Talk links.

Tip3: Another way to removdyperlinks is to us¢éhe Notepad applicationlf you paste a
text into Notepad, all the formatting (including links) disappears.
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Vimeo

Another very usefuideo-sharing siteés VimeoGo tohttps://vimeo.com/watchto search for
videos. When you have found one you like, using the search fundiick on it.The share
button looks like a paper aeroplane

Figure 652. The Vimeo share button.

The embed code appears at the bottom of the pupbJ® ¢ KSNBE Aa y2 odzidzy

4 Share this video X
Link Social

https://vimeo.com/43778319 n u n m (&?
Send email

Enter email address

m' + Show option
< <iframe src="https://player.vimeo.com/video/43778319" width="640"
hoiah+-"26a" framahardar-"0" 211Au-" wan ve fFu crroons nirtun in b

Figure 6.8. The embed codm Vimeo.
Just click inside the embed code field with your mouse to open up theTthaxwill also select

the text Then copy the code using the rigtiickmousefunction. Then paste it iflilstoreas
we did for the YouTube and Ted Talks videos.
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#{ Share this video x

Link Social

https://vimeo.com/43778319 n u n m (3

Send email

Enter email address

Embed

+ Show options

picture” allowfullscreen></iframe>

ref="https://vimeo.com”>Vimeo</a>.</p

iframe src="https://player.vimeo.com/video/43778319" width="640"
eight="360" frameborder-="6" allow-"autoplay; fullscreen; picture-in-

p><a href="https://vimeo.com/43778319" >Around Skye</a> from <a
ref="https://vimeo.com/user7809481">Mike Martin</a> on <a

This video will be embedded at 640 pixels wide.

This embedded video will include a text link.

Figure 6.8. Expanding the embed code in Vimeo.

Tip: If you go to a site and you aretwure where the Share button is, hover over the screen
with your mouseln this case, an unusual icon was used (the paper aeropéante3hare only

appeared when the cursor hovered over it.

Sreaming Video andAudio files from Google Drive

Sometimes gu might want touse a video which you have made yoursklfou do not want
to upload it into YouTube or a similar vidhosting site, you canpload it into Google Drive,

andget the embed code from there.

The following useful steps for saming video/audio files from Google Drive were suggested

68 /I 2AYKAY hQ52yIl At

First, selecthe file you want to embed and open it.

TNR2Y

idKS

' VA GSNEA G
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‘ g Drive Q nin = @
My Drive
I— New
Name - ner Last modifie File size
13 @ My Drive
BB 7T Courses Links and Presentations me
2 shared with me
® Recent Clilstore and Multidict updated 07 Nov me
¢  Starred Ed cuLstore Problems & FAQs (1).xlsx me
Bin . ——
M COOLvideo.mpd me
0 Storage COOL_PAPeR__Pre-Assignment_Planning_e-Record docx e
4.1 6B of 15 GB used B -etilogo me
Buy storage Integrating diversity at integration classes
Integrating diversity at integration classes.ppix me

Figure 665. Selecting the file to open.

Next, clickon Optiong(the 3 dotsat the top righthand corner).

& I COOLVideo.mpa

Figure 6.5. Options in Google Drive

Now seleciand click orSHARE.
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< B COOLVideo.mpd Open with +

Figure 6.%. The Share button in Google Drive.

Now click orilChange to anyone with the link’

9 Share with people and groups £e3

IAdd people and groups

Send feedback to Google m

Get link

Restricted Only people added can open with this link .
- - Copy link
Change to anyone with the ID

Figure6.58. allowing accest anyone with the link.

The 'Share' options should change as belowt,do not copy this link!
Instead, Ot A O1. Thieh&uyp Shauld disappear.
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- X o
*
*

-
*

Share with people and groups

No one has been added yet

e CTARI'@ DO NOT COPY. THIS IS A LINK, NOT THE EMBED CODE!
@rive.goog\e.com/file/dﬂ8t9_E6F_mwim}(EmngKFohostGuTVUAK/... @

Anyone with the link ~
Anyone on the Internet with this link can view

Viewer ~

@ Viewers of this file can see comments and suggestions

send feedbzelcto Google W m

Figure 6.8. The Get Link option, which you should NOT copy.

When the popup disappearsclick on Optionsigain(Figure 6.5), andd St SO
windowQas below

& B COOL Videompd

b

©N % [

") o27301

Figure 660. Opening the video in a new window.
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When the video opens up in a new window, click on Opteyen (Figuré.56).

The options menuchangés2 2 FFSNJ 20 KSNJ (122f aX A \S&dctdzRA y 3
this.

I COOL Video.mp4 Open with »

Figure 661. The new options window in the new window tab.

Figure 6.8. The embed code for a video hosted in Google Drive.

Now, you can copy this embed code as we didtiervideas before, and paste this into the
Clilstoreunit, using theW A y @e8isli ¥ dzy OG A 2 Yy
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